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®dusnkKo-MaTeMaTHYeCKHE HayKH

dusuko-mamemamuyeckue HAYKU

YIK 57
ODDIY DIFFERENSIAL TENGLAMALARNING UMUMLASHGAN
YECHIMLARINI TOPISH USULLARI HAQIDA
K.Sh. Shodiev?, O’.I. O’rinov?
Annotatsiya

Ushbu maqola oddiy differensial tenglamalarning umumlashgan yechimlarini
topish usullari hagida misollar va formulalar bilan keltirilgan

Kalit so’zlar: differensial, tenglama, yechum, tartibli chiziq, hosila, umumlashgan
yechim.

Oddiy differensial tenglamalarning klassik yechimlari orqali umumlashgan
yechimlarini topishga doir misollar keltirilgan.
Faraz gilaylik m —tartibli chiziqli oddiy differensial tenglama berilgan bo’lsin
m

> @ y® = £ (1

k=0

Bu yerda a, (x) € C*)(RY)va f € D'(RY).
Ta'rif. Ixtiyoriy ¢(x) € D(R') uchun (1) tenglikni umumlashgan ma’noda, ya’'ni
m

(Z ar (0)y®, w) = (f. ¢)

k=0

Tenglikni ganoatlantiruvchi y(x) € D'(R') umumlashgan funksiyaga (1)
tenglamaning umumlashgan yechimi deyiladi.

Oddiy differensial tenglamalarning umumlashgan yechimlarini topishga doir mi-
sollarga qaraymiz.

1-Misol. D’(R') fazoda y'=0 tenglamaning umumlashgan umumiy yechimini

toping?

Yechish. Faraz qilaylik y € D’ yechimi mavjud bo’lsin. U holda har ganda

@ € D asosiy funksiya uchun quyidagi tenglik bajariladi.

o) =0 2
Ma’lumki, fj: @o(x)dx = 1 shartni ganoatlantiruvchi ixtiyoriy ¢,(x) funksiya uchun,
ixtiyoriy ¢ €D(R') funksiyani quyidagicha ifodalash mumkin:
+ oo

0@ = | 90Odx+ 9l 01 €DR), 3
(3) ni inobatga olib qu_ydagilarni yozishimiz mumkin:
+00

0=y 9 f p(xX)dx + @1(x) | =
= (¥, ®o) J pdx + (y, 1) €))

Bu yerdan (2) ni hisobga olsak, (y,9;) =0 va (y,¢}) = ¢ ni hosil gilamiz. U
holda

1lllodues KamoaudduHn LlamcudduH yrau - npenogaBaTesb, CaMapKaHACKUN rocyzaap-
CTBEHHBIH apXUTEKTYPHO-CTPOUTENbHBIA HHCTUTYT, Y36€KHUCTaH.

2¥punoe Ymkupacon HcomudduH jrau - cryneHT, CaMapKaH/CKMil TOCYJapCTBeHHBIH ap-
XUTEKTYPHO-CTPOUTENbHBIA HHCTUTYT, Y36€KUCTaH.
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+ 00

m@=6fwh=&@.W€D

ya'ni y = cni hosil gilamiz.

2-Misol. y™ =0,m = 2,3, ......

Yechish. Tenglamani y™~Y = z,y(M=2) = 7 ketma-ket belgilashlar olib z’ =
f (x) ko’rinishdagi oddiy differensial tenglamani yechishga keltirish mumkin.

1-misolning natijasidan foydalansak, qaralayotgan m-tartibli oddiy differensial
tenglamaning umumiy yechimining quyidagi ko’rinishda bo’lishini ko’ramiz:

y(x) = cog+ ¢+ et Cpogx™L

Endi o’zgaruvchi koeffisentli oddiy differensial tenglamalarni qaraymiz:

1xy'=1; 2.x%2y"=0; 3.9"=6%)

4, (x+1y"=0; 5 (x+1D?*"=0; 6.(x+1)y" =0

Bu tenglamalarni yechishda6 (x)- xovisaydava §(x) — Dirakning & funksiyalari
va ularning hosilalaridan foydalanamiz; Ma’'lumki, 8'(x) = &§(x) tenglik o’rinli.

Umumlashgan yechim ta'rifi va umumlashgan hosilalarni hisoblash qoidalariga
ko’ra yuqoridagi tenglamalarning umumlashgan yechimlari quydagi ko’rinishlarda
bo’ladi.

1y(x) = ¢y +¢,0(x) + In|x|

2.y(x) = cg +c10(x) + c36(x)

3y(x) = ¢y +c1x + x0(x)

4y(x) = cg+c(x) +c,0(x+1)(x +1)

S59(x)=co+c(x)+c(x+1D)+c0(x+1D)(x+1)

6.y(x) = co + (%) + cx% + c30(x + 1) (x + 1)?

Endi ikkinchi tartibli o’zgarmas koffisentli bir jinslimas oddiy differensial tengla-
malarning umumlashgan umumiy yechimlarini topishga doir tenglama va ularning
yechimlarini keltiramiz:

af"(x) + bf'(x) + cf (x) = mé(x) + nd'(x)

1-misol f""(x) + 2% f' + f(x) = 26 (x) + &' (%)

Yechimi. f(x) = 8(x)e (1 + x).

2-misol. f"'(x) + 4f(x) = §(x)

Yechimi. f(x) = %H(x)sian .

3-misol. f"'(x) — 4f(x) = §(x) + &' (x)

Yechimi. f(x) = (x)e?*.

Bu tenglamalarning yechimlarif (x) = 6(x)z(x), z € C*(R’) ko'rinishda izlash
orqali topiladi.

Adabiyotlar:

1. Buapgumupos B.C. YpaBHeHUs MaTeMaTUuecKkod ¢U3UKY, usf.,Hayka”, 1971.

2. CO6opHHUK 33jay 110 YpaBHeHUe MaTeMaTU4ecKkol ¢U3UKY, noj pefakuuu B.C. Bia-

AuMupoB.u3A., Hayka”, [1aBHOe pefakuiuu GU3UKO-MaTeMaTUUeCKON IUTEPATyPhl,

1970.

© K.Sh. Shodiev, O’.I. O’rinov, 2018
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HHpopmayuoHHble mexXHoA02UU

UDC 004
INFORMATION TECHNOLOGIES AS MEANS OF ACTIVIZATION
OF COGNITIVE ACTIVITY AND CREATIVE POTENTIAL OF PUPILS
S.M. Isaev!

Abstract

The scientific article embraces date about enhancement of essential parts of hu-
man's brain. These include cognitive activity. These involve: attention, memory, fancy,
distinction and intellect. Simultaneously, it is composed of forgetive strategy. They can
be learners’ temper, interests and abilities.

Key words: modern technologies- devices, Internet (network), interactive methods of
teaching.

Fast development of computer facilities and expansion of its functionality allows
using widely computers at all stages of educational process: during lectures, practical
and laboratory researches, by self-preparation and for control and self-checking of ex-
tent of assimilation of a training material. Use of computer technologies has considera-
bly expanded possibilities of lecture experiment, allowing modeling various processes
and the phenomena which natural demonstration is in vitro technically very difficult or
simply impossible.

Great opportunities contain in use of computers when training in physics. Effi-
ciency of use of computers in educational process depends on many factors including
from the level of the equipment, and from quality of the used training programs, and
from the technique of training applied by the teacher. Physics - science experimental, it
is always taught, accompanying with demonstration experiment.

In a modern office of physics (as, however, and in any other office of natural-
science specialization) not only various installations and devices for carrying out
demonstration experiments, but also computer facilities with multimedia a projector
or the demonstration screen have to be used. Unfortunately, not at each school there is
such opportunity, nevertheless, the computerization of schools accelerates, replenished
park of computers, and. probably, soon equipment of offices personal computers will
become quite real.

As for new information technologies, first of all, of Internet technologies, there
were also problems connected with widely applied abstract work of pupils here. To
avoid "downloading" of material from resources of the Internet or use of the available
base ready papers on various data carriers, subjects of the paper are formulated so that
the pupil, at least, has used various sources, having chosen the material corresponding
to the offered subject from there. Use of the training programs, resources of the Internet
and electronic encyclopedias for expansion of an outlook of pupils, receiving the addi-
tional material which is beyond the textbook can bring big benefit.

But Internet technologies aren't so important for work at a lesson. More likely,
they help both to the teacher, and the pupil when studying any subject, providing ex-
tensive training or methodical material. During a lesson it is expedient to use the com-
puter as it was already specified, for activization of cognitive activity of pupils. Of
course, if each of pupils has an opportunity during a lesson to use the personal com-
puter and, besides, to have access to resources of worldwide network, then both new
methods and methods of work at a lesson will be required. But at the present stage not
all schools can "brag" of existence at least of one computer and the video recorder in a
physics office (chemistry, biology, etc.)

Now there is already a considerable list of the various training programs besides
accompanied and the methodical material necessary for the teacher. Naturally, each

1Hcaes Cupoxcudoun Mamamkyaoeuy - mpenojjaBaTesb aHIJIMACKOTO sI3bIKa Kadeapsl
«HcToprHY M rpaMMaTHKU aHIVIMACKOTO si3blKay, CaMapKaH/CKUH roCy/JapCTBEHHBI HHCTUTYT
WHOCTPaHHBIX sI3bIKOB, Y36€KHCTaH.
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program has the shortcomings, however the fact of their existence demonstrates that
they are demanded and have undoubted value.

Various illustrative materials, multimedia and interactive models lift process of
training on qualitatively new level. It is impossible to dismiss also a psychological fac-
tor: it is much more interesting to modern child to perceive information in such form,
than by means of outdated schemes and tables. When using the computer at lesson in-
formation is provided not by the static not read picture, but dynamic video and a sound
row that considerably increases efficiency of digestion of material.

Interactive elements of the training programs allow passing from passive assim-
ilation to active as pupils have an opportunity independently to model the phenomena
and processes, to perceive information not linearly, with return, if necessary, to any
fragment, with repetition of virtual experiment with the same or other initial parame-
ters.

As one of the forms of education stimulating pupils to creative activity it is pos-
sible to offer creation by one pupil or group of pupils of the multimedia presentation
accompanying studying of any subject of a course.

Here each of pupils has a possibility of the independent choice of a form of rep-
resentation of material, configuration and design of slides. Besides, he has an oppor-
tunity to use all available means of multimedia to make material the most spectacular.

[tis indisputable that at modern school the computer doesn't solve all problems;
it remains only a multipurpose technical tool of training. Also modern pedagogical tech-
nologies and innovations in the course of training which allow not just "to enclose" a
certain stock of knowledge in each trainee aren'tless important, but, first of all, to create
conditions for manifestation of informative activity of pupils.

Relevance of this subject consists that now within implementation of the priority
national Education project introduction of information technologies in educational pro-
cess is actively carried out. Concentration of modern technical means of training pro-
motes modernization of teaching and educational process, stirs up cogitative activity of
pupils, promotes development of works of teachers; allow providing distance learning,
developing system of continuous education, thereby increasing efficiency of educa-
tional process. In domestic and foreign editions the computerization of educational pro-
cess is considered as one of actual factors of the organization of training in this or that
subject. The latest information technologies in training allow using more actively the
scientific and educational capacity of leading universities and institutes, to involve the
best teachers in creation of distance learning courses, to expand audience of trainees.
In spite of the fact that the wealth of experience in area of computer training is saved
already up, many teachers with care treat a possibility of application of computer tuto-
rials. Also, it should be noted that process the computerization of training faces a num-
ber of problems. Process of introduction of information technology in training is rather
difficult and demands deep judgment. On the one hand, they play an important role in
ensuring efficiency of educational process, with another — the problem of rate of di-
gestion of material by pupils by means of the computer, that is a problem of possible
individualization of training can appear. Keywords: information technologies, individ-
ualization, educational process, quality of training.
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UDC 004
USE OF TECHNOLOGY IN LANGUAGE CLASSROOM

A.E. Rustamoval
Abstract

It focuses on skill based teaching and learning through communicative method. The use
of technology in language classroom can play an important role to implement the new
curriculum.

Key words: technology, “Chalk and Talk”, multimedia, classroom instruction.

In recent years, revolutionary changes have come in classroom settings beside
the teaching methods because “Chalk and Talk” teaching method is not enough to
teach English effectively. According to Raihan and Lock, with a well - planned classroom
environment, the students learn “how to learn” [3,30]. Both teaching and learning Eng-
lish language has become changed. Nowadays, it is proved that technology enhanced
teaching environment is more fruitful than lecture based classroom. Teachers need to
seek ways of using technology as a learning tool for their students even if they do not
master the technology and cannot act as an expert. The use of technology has remarka-
bly changed the English teaching techniques. “Technology provides so many options as
making teaching interesting and also making teaching more productive in terms of im-
provement. In traditional classrooms teachers usually stand in front of students and
give lecture and also give explanation and instruction by using blackboard or white-
board. These technique needs slightly to be modified regarding with the development
of the technology. The use of multimedia texts in classroom helps student to become
increasingly familiar with academic vocabulary and language structure. The use of mul-
timedia described here makes use of print texts, film and internet to develop and en-
hance linguistics and knowledge. Use of print, film and internet give students oppor-
tunity to gather information and introduce them to various materials for analysis and
interpretation of both language and contexts. Internet presents students a wide range
of collection of English language texts in many discipline departments. Use of internet
can make the benefit of increased student motivation. In addition, use of film in teaching
can help students to understand the topic with enthusiasm and develop their
knowledge. Sometimes teachers try to support their students to learn from and about
technology, but ignore the most important aspect - learning with technology. Students
can learn meaningfully when technology is used in the process of learning through use
of computer, internet etc. When students learn with technology, it helps them to de-
velop higher order of thinking and research skills. Therefore, proper combination of
multimedia and teaching methodology is appropriate to attract students’ attention to-
wards English language learning [3, 26]. An Analysis, there are description the growth
of ELT through technology as there are more Non-Native than Native users of the lan-
guage and diversity of context in terms of learners, age, nationality, learning back-
ground has become a defining characteristic of ELT today. English language as a Second
language and English as a foreign language is using most of the countries in the world.
The numbers of non-native speakers are increasing day by day and one of the main rea-
sons of using English is internet. Not only internet but also “rapid development of mul-
timedia technology and its application to teaching, featuring audio, visual, animation
effects comes into full play in English class teaching and sets a favorable platform for
reform and exploration on English teaching model in the new era.” Education experts
found that technologies in language classroom have positive impact to promote com-
munication skills. “Technological innovations have gone hand-in-hand with the growth
of English and are changing the way in which we communicate.” So, it is very reasonable
to say that wide spread of internet as well as availability of computer “facilitated the

1Pycmamosa Adaw SwaHKy/s108Ha - TIpenojiaBaTesib aHIVIMHCKOro s13blKa Kadepbl «Hc-
TOPHUU U FPaMMaTHUKH aHTJIMHACKOTrO si3blKay, CaMapkaH/CKUH rocyAapCTBEHHBIA HHCTUTYT UHO-
CTpPaHHBIX 13bIKOB, Y30€KUCTaH.
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growth of internet”. Appropriate use of new technologies allows for a more thorough
integration of language, content and culture than ever before and provides students
with unprecedented opportunities for autonomous learning [2, 121]. There are differ-
ent types of technology which can be used in language classroom. The selection of ap-
propriate technology in class is essential for ensuring effective learning. When used as
learning tools, technology provides tremendous opportunities to enhance classroom
instruction. The use of technology as a tool of learning can make students more creative,
autonomous and collaborative than in classrooms where technology is not accessible
to students. The effectiveness of computer technology is directly related to the extent
that it allows L2 teachers to implement effectively specific pedagogical tasks that may
be difficult to achieve in other environments. Exposure to authentic materials is another
boon of being able to integrate technology effectively in EFL classroom the necessity of
multimedia in CLT classroom for the following purposes:1)To cultivate students" inter-
est in study 2) To promote Students“ communication capacity 3) To Widen students
«knowledge to gain and insightful understanding to western culture 4) To improve
teaching effect 5) To improve interaction between teacher and student [1, 35].

In conclusion, studies have shown that the use of multimedia and internet have
positive impact in language teaching. It helps to promote communicative approach of
teaching, use of authentic materials, introduce a lot of exposure to students. It also pro-
vides learners communicative learning environment and enrich their knowledge from
outside textbooks.

References:

1. Pandey M. The Use of Multimedia in the Teaching and Learning of English Language.
London, 2004, p.20-84.

2. Patel C. Use of Multimedia Technology in Teaching and Learning communication skill.
International Journal of Advancements in Research and Technology,8(3) 2013, 116-
123.

3. Raihan M.A,, Lock H.S. Technology integration for meaningful learning the construc-
tivist view. Bangladesh Educational Journal, 11(1), 2008, 17-37.

© A.E. Rustamova, 2018
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YK 004
THE ROLE OF MODERN TECHNOLOGIES
IN TEACHING ENGLISH IN SCHOOLS
M.Kh. Rakhimova?

Abstract

As the concept of teaching and learning is changing nowadays and technology
has been an important resource to improve the quality of education in many countries
around the world, English teachers are expected to use new pedagogical technologies
in their work.

Key words: EFL teaching, video conferencing, digital texts, electronic books, talking text.

The teaching of English as a foreign language is now one of the most important
subjects in most primary schools .The implementation of English has brought along the
need to establish clear objectives that are different to the ones traditionally assigned to
secondary schools. While in secondary schools we still find, in many cases, a teaching
based in the formal aspects of the language, i.e. grammar; primary school teachers
adopt a different approach as the age of the children make the teaching of formal as-
pects not advisable . As a result of this point of view, the different Educational Depart-
ments have decided to establish as the main purpose of the EFL teaching, the develop-
ment of the four skills : listening, speaking, reading and writing. However, the imple-
mentation of this approach has not been trouble - free as many teachers insist on asking
their children to understand every single word they listen to or read, or expect their
pupils to write or speak without making the mistakes normally found in the process of
acquiring any languages.

For foreign language learners effective classroom strategies have traditionally
involved use of songs, rhymes and traditional stories with repeated language struc-
tures. The Internet can be a rich source of authentic oral and listening models trough
songs, electronic books, podcasts, and video clips that help learners with pronunciation
as well as the acquisition and reinforcement of new vocabulary. For learners the ability
to listen and play back recordings helps them in the identification of grammatical errors
and inaccuracy in pronunciation, encouraging self-improvement. New technologies
have become an integral part of business and private environment of people. The use
of new technologies in education has enabled the application of new teaching methods
and different way of organization of the teaching process. The aim of the new teaching
process using innovative approach to and finding the original solutions in organizing
and teaching performance, to achieve results which are in line with the requirements
of modern society and students’ interests and needs.

Learning with technology has become essential in today’s schools. Worldwide,
governments, education systems, researchers, school leaders, teachers and parents
consider technology to be a critical part of a child’s education.

The use of educational technology and its effects in English language teaching
and learning A way to motivate students to speak English language is listening to native
speakers through:

Video conferencing

Video conferencing (VC) continues to be a highly efficient way of inviting visitors
into classrooms and for enabling learners to collaborate with each other at distance.
Certainly, this can be one of the few methods available for exposing learners to native
English speakers and for facilitating cultural exchanges. The teaching of reading, in
many cases, can lead learners to be able to decode, but are unable to comprehend the
full point of a piece of text. This might happen when there are few attractive texts and
where there is a lack of exposure to authentic oral models.

Paxumosa Mapry6a Xamsaeena - npenojaBaTe b aHIIMHACKOro A3bIKa Kadeapbl «AcTo-
pUM Y rpaMMaTHUKHU aHIJIMICKOro s3blka», CaMapKaHACKUHA rocyjapcTBEHHbIH UHCTUTYT UHO-
CTPaHHBIX SI3bIKOB, Y36€KUCTaH.
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Digital texts and electronic books

Particularly when access on portable technologies, E-books can inspire learners
to read more. Many offer effective oral modeling via text-to-speech and access to other
tools like electronic dictionaries that allow a reader to learn the meaning of a word
quickly while continuing to read.

Talking text

Books are the starting point for language learning at whatever age of the process.
Oral versions of a text can increase access for those students whose reading skill lags
their ability to read. Moreover, well-produced talking books bring texts alive through
the quality of voice characterization, intonation and expression, and in many cases can
be one of the few ways of modeling authentic oral language to an English language
learner. Digital texts can also be imported into e-book readers that can deliver text
orally through text-to-speech. Using software screen-readers and individual text-to-
speech applications can also be an option to motivate learners.

So, the new era assigns new challenges and duties on the modern teacher. The
tradition of English teaching has been drastically changed with the remarkable entry of
technology. Technology provides so many options as making teaching interesting and
also making teaching more productive in terms of improvements.

A variety of educational technology such as television, CD player, computer, In-
ternet, Smart phones, and tablets enable educators to obtain information in different
multimedia formats whit the main purposes of communicating and accessing to infor-
mation. However, technology brings some advantages and disadvantages.

Teaching reading and speaking skills can be very different depending on the
methodology followed by each teacher but what it is really important is to develop dur-
ing the English lessons to get students learn the second language entirely.Due to this,
some suggestions have been offered, which can be put into practice during the lesson
in order to motivate students to participate in class and to do interaction activities to
develop reading and speaking skills.These activities allow students to feel more com-
fortable and sure when they have to hold a conversation in English and they make the
skills more effective in order to get a perfect acquisition of the second language, cover-
ing all the skills: listening, speaking, reading and writing.
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UDC 82
SUBJECT-OBJECT PROPERTIES OF THE PARADOX TEXT

T.K. Akramova?
Abstract

The article is devoted to the study to the secondary or the so-called subject-object fea-
tures of paradoxical text. They are formed during the cooperation of a subject with a
text and are destroyed as soon as this contact comes to an end. It is possible to see these
properties of the text in texts-paradoxes. Paradox is defined as a subject-object contra-
diction based on the interaction of cognitive structures of the thesis and antithesis.

Key words: primary and secondary features, paradox, subject, cognitive juxtaposition.

Interest in the text is characteristic of all humanities. Where a person is studied
outside the text and independently of him, this is not the humanities ... The text property
is one of the interrelated essential features of the text, which is a reflection of a certain
part of the general text meaning by various linguistic, speech and textual (composi-
tional) means. So far, in the theory of the text, we have been studying, looking for its
primary properties-ineradicable, inherent in the text in general, regardless of the influ-
ence of the Author and the Reader. Primary qualities cannot be displayed, because with
their elimination the object itself ceases to exist. The tendency of movement from the
object style of thinking to the account of the presence of the subject in the picture of
knowledge and the requirement that the research situation correspond to the real life
conditions are prompted to begin to search for secondary properties of the text, to re-
animate and rehabilitate the reader, to analyze what it really brings into interaction
with the text, what its properties generate from its head.

Secondary properties bring the subject himself into interaction with the object,
and they are eliminated together with the subject. Secondary properties of the text are
subject-object. They arise when the subject interacts with the text and disappear when
this contact is opened, acting as subject-object relations. When interacting with the text,
the subject actualizes the categories of perception, in accordance with which the attrib-
ution of the text of some sustainably reproduced characteristics occurs. The latter and
can be designated as secondary, or subject-object, text properties. From primary prop-
erties they differ in that they reflect non-essential properties of the text, but the essen-
tial properties of attributing the text properties to the subject. In this case, the correct-
ness or incorrectness of attribution is not essential - only its stability, repeatability, re-
producibility is important. The text here serves only as an excuse to activate some un-
known mechanism that always works if the subject interacts with the text. Let us
demonstrate the peculiarities of this kind of text properties on the example of paradox
texts. In the humanitarian field, the paradox has always been quite legitimate even an
indispensable element. Paradoxical intersections of meanings in a work act directly on
consciousness, bypassing logical analysis, while actualizing cognio types formed in in-
dividual cognitive system of the individual. The main thesis of the cognitive theory of
paradox is reduced to the following scheme: the process of perception of the paradox is
based on procedures for processing knowledge structures - frames, scenarios. The par-
adox is based on the interaction of two knowledge structures - the cognitive structure
of the thesis and the cognitive structure of the antithesis. In the process of paradoxical
representation of knowledge at the point of contact, cognitive comparison, as a result
of which a new ideal an object. Traces of cognitive comparison are found at the level of

1Akpamosa Taxmuna KamuaxicaHoeHa - CTapUIMH NMpenojaBaTesib aHTJMHCKOTO sI3bIKa
Kade pbl «KAHTJIMICKOrO I3bIKa U JIUTEpPaTypbl», CaMapKaHACKUH rOCyAapCTBEHHBIA HHCTUTYT
WHOCTPaHHBIX SI3bIKOB, Y36€eKHCTaH.
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semantics sentence and text in the form of logically correct conclusions, with an im-
portant role play by the reference to prototypes embedded in human memory, and the
generalization of the experience of practical and spiritual activity of man in the world,
regarding the fragment of reality presented in the discourse. When cognitive work with
the text is very important understanding of the values and the contents that form from
them. The content presented in words is fixed in the meanings of words taken as nom-
inative units. Since the paradox process is based on procedures for processing
knowledge structures, the paradox turns out to be a cognitive phenomenon that influ-
ences human thinking, stimulating the search for a "new" truth. It is a paradox, express-
ing at first glance an absurd thought, putting conventional notions on its head, intro-
duces the reader into a reflective position, and makes one look at the new, sometimes
even trivial situation in a new light. In the paradox, the cause and effect change places,
what was formerly a form becomes meaning, and the meaning is merely a form. Thus,
the meaningfulness of the generally accepted judgment is depreciated when it repro-
duces its logical verbal packing. When studying the perception of paradoxes, a concept
was developed of a special class of psychic phenomena that can only be understood as
subject-object relations. First of all, the question arose as to whether paradox is a prop-
erty of the object of perception or whether it is a property of the subject. Appeal to the
definitions of the paradox, considered in this case as guides for the recognition of the
object of perception, made it possible to obtain an answer to this question. The assump-
tion that a paradox is an object with special properties does not justify itself, because in
some definitions the paradox is described as an impression of the object of perception
(it does not matter what the object really is, it is important that it seems strange, unu-
sual), in others it's like an object with a certain structure (reasoning, inference) without
mentioning the impression it makes on the subject. Invariant components of the para-
dox definitions are not the attributes of the perceived object, but a set of three compo-
nents: the object, the criterion available to the cognizing subject, and the relation of the
discrepancy between the object and the criterion. The least variable component is the
ratio. Therefore the paradox can be defined as a subject-object contradiction. The psy-
chological content of the paradox lies in the contradiction between the experience of
the subject and the perceived object. In the perception of paradoxical descriptions, the
emergence of a contradiction is due to the unification in the object of perception of in-
formation that is mutually exclusive in relation to the subject's experience, that is, in-
formation on two mutually exclusive states of the object of the pre-image situation.
Thus, the paradox is not the object of perception itself, but the relation to the object.
The contribution of the object to the emergence of a relationship of paradoxicality is
necessary, but not sufficient. For the emergence of paradoxicality, neither the object nor
the subject taken separately from each other is sufficient; there must be a connection
between them, the relationship, the interaction, the closure of the contact, the appear-
ance of the first impression (with a deeper and closer examination of the special affec-
tive color of this impression, and the impression itself may either disappear or change
substantially).

After studying O. Wilde's paradoxical thinking system, which is most vividly rep-
resented in his novel "Portrait of Dorian Gray", we want to illustrate in one of the exam-
ples the analysis of the subject- object properties of the text. The paradoxical form of
expressing thought is a unique Wilde idiosyncrasy and is a distinctive feature of the
writer's style. In an incredible state of things, he sees the truth of life: "I can believe
anything, provided that it is quite incredible.") 5. "And I believe I am capable of any-
thing, and the more willing it is, the more improbable it is." 6 This paradox puts before
the recipient the problem of understanding the thought expressed in it. We discover
discrepancy for common sense and use the exit technique to determine the truth of this
statement. Believe in the incredible - a contradiction, which, however, reveals a differ-
ent state of things. If we follow from the opposite, then to believe in something plausi-
ble, the obvious does not cause any difficulties, whereas it is much more difficult to be-
lieve that it is contradictory and therefore unbelievable. Meanwhile, it proves that a
person capable of coming to an understanding of the incredible has an extraordinary
mindset and a flexible mind. He does not perceive how any average man with standard,
stereotyped thinking is only an outer shell, but realizes and discovers the true nature of
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things for himself, and then the incredible becomes plausible for him. Consequently,
this paradox does not contradict common sense, but expresses the true essence.
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UDC 82
FUNDAMENTAL PRINCIPLES OF INTERVIEWING

G.N. Samatova?
Abstract

The article is about the principle of interviewing, the general preparations for
interviews, how to present yourself successfully: before, during, and after job interview
and also importance of non-verbal communication in interviews.

Key words: interview, principles, meeting, employment, preparation for an interview

Aninterview is a formal meeting in which a person or persons questions, consult,
or evaluate another person or persons. Reporters and writers have meetings with emi-
nent persons to ask questions to gather material for a media story or broadcast.

An interview reveals the view, ideas, and attitude of the person being inter-
viewed as well as the skills of the interviewer. Both the interviewer and the interviewee
must be well prepared for an interview. In this article I want provide you with an un-
derstanding of what to expect during interviews and how to prepare for them. First, we
describe some ways through which can you learn information about the company you
have an interview with. Second, we offer some tips on preparing for the interview by
examining different types of interviews and questioning approaches, and by encourag-
ing you to develop answers to the questions while preparing for your interview. Third,
we stress that practicing for an interview is just as important as preparing for a busi-
ness presentation or media interview. Finally, we suggest some ideas for mental prep-
aration regarding the interview location and the necessity of creating an excellent first
impression, ending with some do’s and don’ts to guide you so that you can teach your
students who wants to learn about business English or about interviews in foreign com-
panies.

Most employment decisions are based on interviewing the applicant. However,
most interviews do not provide us with sufficient information to make an informed de-
cision. As a consequence, most hiring decisions are based on who the interviewers like
best. To conduct more effective interviews, follow these principles:

eAsk questions that allow the candidate to do at least 70% of the talking. For the
most part, avoid questions that can be answered by a “YES” or a “NO”. The best ques-
tions are ones that make the candidates recount their past experience.

ePhrase your questions so that the desired or ‘right’ answer is not apparent to
the applicant.

¢ Ask only one question about one subject at a time.

¢ Ask easy question first so as to make the applicant feel comfortable.

eAll questions should be directly related to finding out about the applicant’s abil-
ity to do the job, not about his/her personal life.

eSpend the entire time writing and recording the candidate’s answers and any
assumptions you are making.

ewhile you are writing, not occasionally to let the applicant you are listening

olf the applicant does not respond right away to a question, wait. Give him/her
time, while you add to your notes.

eFollow up: ask the person to tell you more, to give more details.

o Ask the candidate to describe his/her past behavior in the kind of situation
he/she will encounter on the job.

eAlternate between easy non-threatening questions and more difficult pointed
ones.

eAfter you have asked the candidate all your questions, allow him/her time to
ask you any question he/she might have about the job.

Camamosa I'yaHosa HeamamoeHa - mpernojaBaTesb aHIVIMACKOTO si3blKa Kadeapsl
«JlekcukoJioruu U CTUIMCTHKY aHIJIMHCKOTO f3bIKa», CaMapKaHACKHI rocyjJapcTBEHHbIH HH-
CTUTYT UHOCTPAHHBIX SI3bIKOB, Y36EKHUCTaH.
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eclose the interview by asking the candidate if there is anything she/he regretted
saying, any answer they would like to change, or anything he/she would like to add
his/her previous statements. Spend at least 30 minutes reviewing your notes after the
interview and identifying any key qualities that you feel you have not adequately rested.
These become objectives for subsequent interview or for assessment experience.

General preparation for an interview: Understand the interviewing is a skill;
and, as with all skills, preparation and practice enhance the quality of that skill. Prepa-
ration can make the difference between getting rejected. There is no one ‘best’ way to
prepare for an interview. Rather, there are specific and important strategies to enhance
one’s chances for success in an interview. Every interview is a learning experience, so
learning that takes place during the preparation and actual interview process is useful
for future interviews. Initial preparation requires recent assessment of skills, interests,
values, and accomplishments; a re-assessment and updating of one’s resume; and re-
search on the targeted company/organization and position. Preparation also includes
actual practice of typical and targeted interview questions. Final preparation includes
details of dress and appearance, knowledge of the location of the interview, what to
expect, and protocols for follow-up.
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UDC 82
ON THE QUESTION OF THE GRAMMATICAL
CATEGORY OF PROPER NAMES IN THE WORKS OF THE ENGLISH UNDERGROUND

S.Sh. Sarimsoqov?
Abstract

We consider the variety of proper names in their lexical meaning and structure,
which leads to the question of their systematization.

Keywords: Place names, hydronyms, urbanity, nicknames, alias, eponyms.

First of all, it is worth noting that the proper name is an object of onomastics,
linguistic science, in the definition of which it is "a word or a phrase that serves to dis-
tinguish the named object among other objects and its individualization and identifica-
tion" [1, 105]. The question of the meaning of proper names is still one of the most acute
in the studies of onomastics. There are various theories of semantics of proper names.
D. I. Ermolovich parts of the linguistic theory of proper names conditionally into three
groups on the relation of scientists to the theory of John. Millie, according to which the
proper names do not matter, representing a "mark, which we associate in our mind with
the idea of the subject” [2, 13]. This is 1) "theory of distinctive form"; 2) " theory of prior
knowledge»; 3)" the theory of language individualization» [4, 6]. A.V. Superanskaya
identifies six theories based on the connection of the name with the concept and the
named object [4, 7]. Recently, in the onomastic literature there has been a functional
approach to the problem of semantic structure of proper names. The functional ap-
proach allows us to take the following position: "proper names do not matter in the
language..."[3, 76]. However, in the speech of a work of art the proper names are filled
with content that includes all the knowledge of communicants about the called object,
differing in the completeness of qualitative and quantitative information, but neces-
sarily including a subjective attitude to the referent” [3, 76].

From the point of view of grammar of modern English, the proper name (Proper
nouns) - is a noun, denoting a word or a phrase, designed to name a specific, well-de-
fined object or phenomenon that distinguishes this object or phenomenon from a num-
ber of similar objects or phenomena. Traditionally, in grammar, a proper name is op-
posed to a common noun. In all European languages and in most languages of the world
with the alphabet and the difference between lowercase and uppercase letters, proper
names are written with a capital letter. Onomastics explores proper names. In this arti-
cle we will analyze this grammatical category in more detail. First of all, it is necessary
to consider the basic types of the category of proper names in English grammar.

It is worth noting the fact that proper names are so numerous and diverse in
their lexical meaning and structure that it is quite natural to raise the question of their
systematization. In the linguistic literature, both domestic and foreign, there have been
numerous attempts to give various variants of classification of onomastic vocabulary
and its categories (V. D. Bondaletov, M. N. Morozova, V. M. Kovalev, A. A. Reformatsky,
A. 1. Smirnitsky, A. V. Superanskaya, M. K. Carasova and others.). These classification
schemes are very diverse and sometimes significantly different from each other. There
is no consensus on nicknames, aliases, clicks. Questions about "literary anthroponyms"
remain controversial, the problem with varietal and brand names has not been solved
[3,81].

Proper nouns are the names of individual concepts, localities and objects. This
also includes personal names, names of months and days of the week, holidays and na-
tionalities. All of them are written with a capital letter, and if the name consists of sev-
eral words, then all words are written with a capital letter, except for articles, preposi-

1Capumcokoe CuposcudduH IllolizoKo8uy - cTaplIMi IpenojaBaTe /b aHIJIMHCKOTO I3bIKa
kadeprl «McTopuM U rpaMMaTHKH aHIJIMACKOTO f3bIKa», CaMapKaH/CKUIH rocy1apCTBEHHbIN
WHCTUTYT UHOCTPAHHBIX SI3bIKOB, Y30€KHCTaH.
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tions and unions. Thus, the following groups are included in the proper names: Geo-
graphical concepts: mountains, deserts, oceans, seas, rivers, countries, regions, cities,
villages: the Caucasus (Caucasus), the Atlantic Ocean (Atlantic ocean), the Volga (Volga),
France (France), London (London).

Among the toponyms there are different classes, such as:

1. Place names (from the Greek. oikos — dwelling, abode) — the names of settle-
ments: city, town, village, parking lot; Oikonym — in the form of a place name, a proper
name — the name of any settlement, from the city to a detached house (see also mi-
crotoponyms).

2. Hydronyms (from Greek. hydros-water) - names of water bodies: seas, rivers,
springs, lakes; Hydronames — one of the toponyms classes — names of water bodies
(rivers, lakes, seas, bays, Straits, channels, etc.). Names of water bodies are preserved
for centuries and millennia, so that the hydronyms are of a very high linguistic-histori-
cal value. The analysis of hydronyms allows us to trace ethnic and migration processes
in the surrounding area, ways of settlement and directions of migration of peoples, to
identify contacts and system connections between different ethnic groups and the his-
torical change of one ethnic group to another, to recreate the geographical conditions
of the area, historical events, ethno-linguistic past, to present ethno-cultural back-
ground. Distinguish pelagonia (names of seas), limnonym (names of lakes, ponds), po-
tamonimy (names of rivers), holonymy (proper names of swamps, wetlands).

3. Oronyms (from Greek. oros-mountain) - names of mountains;

4. Urbanity (from lat. urbanus — city) name of city objects;

5. Hodonimy (from the Greek. hodos-path, road, street, channel) - street names;

6. Agoronimy (from the Greek. agora-square) - names of squares;

7. Cremonini (from the Greek. dromos — running, motion, path) — name of rail-
way;

8. The microtoponyms (from the Greek. mikros-small) - the names of small un-
inhabited objects; Microtoponym-one of the types of place names, the name of a small
local object, usually physical and geographical or intracity (meadows, fields, groves,
streets, land, tracts, hayfields, pastures, swamps, logging, pastures, wells, key, pool,
threshold, etc.).

9. Buried-the name of the state.

In this group you can also conclude the names of streets, parks, famous buildings,
hotels, ships, hotels, museums, clubs, Newspapers, magazines: Oxford Street (Oxford
street)-(street), Hyde Park (Hyde Park), the British Museum (British Museum), "New
Times" - (New time) (magazine).

Personal names: names, aliases, nicknames, and titles of people; pet's names:
Mary, Mary (the name), Brown (brown) to (last name), Mark Twain (mark TWAIN)-
(pen name).

When considering this category, it should be noted that personal proper names
may also include:

1. Personal names-name of at birth. For Example, Elizabeth - Elizabeth, Beaufort
- Beaufort. Own names are written with a capital letter. Last name-family name or fam-
ily name; Dickens (Dickens) - (last name).

2. Nicknames - Yankee (Yankee)- (a nickname for residents of the United States)

3. Aliases - individual or group alias - a name used by a person in a public activity
instead of the present (given at birth, recorded in official documents). In Western cul-
ture, pseudonyms are most often used by literary and artistic figures. MarkTwain (mark
TWAIN)-(literaryalias).

4. Anthroponyms of literary works (literary anthroponymy). Anthroponym (an-
thropos — man and onoma — name) — a single proper name or a set of proper names
that identify a person. In a broader sense, it is the name of any person: fictional or real

5. Eponyms- (from Greek. eponymos, "giving the name") God, hero or person
who gave the name of the city, community or year. Eponym (Dr.-Greek. émwvipog-
letters. name, lat. heroseponimus — - a deity, an outstanding person or a hero, in whose
honor was named after any geographical object (city, river, mountain, lunar crater, etc.,
eg. Peleus, son of Aeacus, eponym of mount Pelias or Orchomenos, the eponym of the
city name), people or time period (e.g. a year). Also, eponyms are called any proper
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names that have become common names. In the chronology of eponyms are called offi-
cials, whose names were called year. For example, in Athens was a special position "
archon-eponym." Examples of eponyms: Columbus (Colombia) - Colm, Colm, Colmicille,
Columbkille, etc.

6. Ethnonyms-names of Nations, peoples, nationalities. Ethnonyms (from Greek.
¢€0vog — tribe, nation and dvupa — name, name) — names of Nations, peoples, nation-
alities, tribes, tribal unions, clans and other ethnic communities (ethnic groups).

7. Theonomy— the names of the gods.

8.Zoonyms — pet's names: Spot (the dog's name), Pussy (pussy - the cat's name).

4. Astronomical names: the Sun (Sun), the Earth (Earth), the Milky Way (milky
way).

5. Nationality and national language: the Russians Russian, English (English). 6.
Holiday names: New Year (new year), Christmas (Christmas), Easter (Easter), May Day
(First of may).

7. Names of months and days of the week: January (January), September (Sep-
tember), Sunday (Sunday), Tuesday (Tuesday).

We can also refer to the following names to our own names: 1. names of unique
natural phenomena (hurricane Katrina»); 2. the names of companies and institutions
(Moscow state University, Moscow factory "Crystal") and their abbreviations; 3. titles
of works of art (films, books, songs); 4. product names and trademarks. The classifica-
tion of proper names presented in this article fully reflects the uniqueness of this cate-
gory in the sphere of both speech and artistic styles of language.

As we can see, different names make up a significant part of the vocabulary of
any language. The names themselves reflect the history, religious beliefs and culture of
the country to which they belong. Therefore, the consideration of the characteristic fea-
tures of proper names and the problem of their adequate transfer in the translation
from one language to another is relevant in this article.
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UDC 82
TRADITIONS AND INNOVATIONS
IN LINGVO-PRAGMATIC REFLECTION OF OXYMORON
K. Saidov!
Abstract

This article contains information about one of the literary techniques based precisely
on contrast, speaking in a broader sense, on a combination of opposites in terms of their
lexical meaning units. In addition, the theme of the oxymoron is explored in terms of
semantics and structure.

Key words: innovative consideration, traditional understanding of the term, oxymoron
with phraseological units and compound names, analytical forms, denotat, nominative
function, oxymoron in the text.

There are still many phenomena in the language that require an expanded re-
search, and in some cases - innovative consideration. When it is important to correctly
determine the specificity of the object under study, without distorting traditional un-
derstanding and without losing contact with the already formed opinion about the in-
vestigated. In this way, on the one hand, we try to see an analytic unit in an oxymoron,
and on the other hand, preserving continuity of views, we regard the stylistic properties
of an oxymoron as secondary. Traditionally, an oxymoron is considered as a method
based on contrast and is a combination of opposing lexical units. A well-known litera-
ture on the subject contains information related to the problem of studying an oxymo-
ron. As a rule, the linguistic nature of this phenomenon, its semantic structure, stylistic
use is considered.Oxymoron is defined as an "artistic-logical" turn of incompatible and
contradictory concepts. The components of oxymoronic combinations are combined
into a single concept [1-3]. The role of the oxymoron is seen in the following: with the
help of this speech figure in the artistic text, a comic effect is achieved; in the lyrical
work he conveys the richness of the feelings of the lyrical hero, for example, a business
slacker, a sad joy. Oxymoron is brought closer to the concepts of paradox, irony, con-
trast, absurdity; it is called artistic and philosophical algorism [2, 4]. In our opinion, the
problem of determining the linguistic status of units of the transitional zone between
language and speech and norm is of interest. In this regard, we consider the oxymoron
as a fact of nominal semiosis and define it as a unit of nominative-analytical type [5].

Oxymoron in structure and semantics, on the one hand, is close to compound
names, on the other - phraseological units, which, recognizing the nominative units of
the "non-classical” type, are the brightest proof of the legitimacy of the syntactic ap-
proach to nomination. Let us list some of the signs that draw the oxymoron together
with phraseological units and compound names:

1. Oxymoron is an analytical means of isolating denotates with conflicting char-
acteristics; components of the oxymoronic combination do not lose their nominative
orientation; the second semantic plan acquires oxymoron, which include words in a fig-
urative sense, for example: white mourning of wild cherry trees (A. Akhmatova).

2. The oxymoronic units, on the one hand, fix the essential features of the re-
flected (white nights), the number of such analogs is small, on the other hand, imagery
is not alien to them, and some oxymoron, like phraseological units, vividly characterize
phenomena and relationships, for example: .

3. Words in the structure of an oxymoronic unit, like components of composite
names, retain a free value. This quality brings together the oxymoron and with phrase-
ological combinations and onenesses. The oxymoronic unit is characterized by mobility.

1Caudos Kamoauddux - npenojaBaTesb aHIJIMMCKOTO si3blKa Kadeapbl «AHIIUHACKOTO
s3blKa U JIUTEPaTypbl», CaMapKaH/CKUHA roCyJapCTBEHHBIH HHCTUTYT MHOCTPAHHBIX A3BIKOB,
Y36ekucTaH.
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4. The connections of the components of oxymoron analytics do not contradict
the norms of the modern language (here, for the time being, we do not take into account
possible manifestations of logisms, for example: how the cat cried, etc.).

5. Oxymoronic combinations supplement the phraseological base of the lan-
guage. To oxymoron-idioms can include such uses as terribly happy, damn good, volun-
tarily-forced, etc.

Synthesizing the signs of word combination, compound name and phraseology
and at the same time maintaining some kind of isolation, oxymoronic combinations oc-
cupy a certain place in the chain of nomination units of the secondary plan. In a series
of such an oxymoron appears primarily as a bright manifestation of attribution and an-
alyticity, which play a significant role in the dynamics of nominative space. The emer-
gence of analytical forms in the Russian language is not accidental, since analyticalism
is the domain of the use of units that make up the inadequacy of the dictionary-seman-
tic, grammatical (form-building, word-change), syntactic, expressive-stylistic, etc. We
propose to consider the oxymoron as one of the varieties of nominative analyticity. Ox-
ymoron is a manifestation of semantic analytics; it can be called a secondary analytical
form. Oxymoron analytic arise on the basis of a certain syntactic model and have deno-
tative correlation, while the oxymoron calls a complex, inconsistent, not always availa-
ble to the single-word denotation (for example: merry melancholy, tender sadness, a
festive duty, a lie will be true, a peaceful robber, a soundless cry, a painfully horrible
pleasure, a non-walk, the day was without number, it would be yesterday, etc.).

The oxymoron is a symbolic entity, correlated with contradictory denotation
(subject, phenomenon, state, attitude), and expresses a holistic and complex concept.
But here comes the question on the sphere of denotation. Probably, this is denotation,
which is a hypothetical reality, which is associated with real moments. It cannot be des-
ignated directly, i.e. habitual for us language units, namely words. Consequently, the
denotative sphere that determines the appearance of an oxymoron has a complex, am-
biguous character and does not "lie" on the surface of reality. Here you can talk
about”’Dynamic” denotation, which is determined by the presence of polarity. As you
know, the language base for building an oxymoron is antonym. The degree of manifes-
tation of antonym allows us to talk about the mutual influence of polarity and dynamics:
the greater the polarity, the more dynamics, the less polarity, the less the dynamics.
Therefore, oxymoron’s, which a combination of the most remote concepts are, are the
most compressed, mobile in the field of use, easily go beyond the author's text. Trans-
parency of the denoted is the reason for the occasional use. Oxymoron unites opposites
in semantic unity and is a linguistic sign with a subordinate basis, where the basic, pow-
erful concept subordinates the weak to itself. The oxymoronic unit is the projection of
antonym and becomes the sign of the denoted, perceived through polarity. Sign mate-
rialization of the dentate is determined by the correlation and connection of the polar
concepts, the oxymoron is the next step in the way of the symbolic materialization of
the denoted. Oxymoron, as well as any signs, is conditional. This convention allows us
to combine the denotative entities disjointed in separate signs and opposites. As part of
the oxymoron, the antonym components are subjected to lexica-grammatical or only
grammatical transformation of one of the basic components. Oxymoron is characterized
by complicated semantics. The researchers note that it represents a doubling, has a
characteristic of the semantic ornament. An unusual, sometimes whimsical interrela-
tion of opposites (the connection of opposing meanings), when one simultaneously
hides and manifests another, is of interest. Values components of the oxymoron do not
just reflect each other - they are closely related, involved. Between them there is a "slid-
ing" meaning - a different semantic "swing", the movement of which is determined by
the interaction of the positive and negative poles [6]. Oxymoron is interesting as one of
the forms of a semantic anomaly.

The presence in the language of such combinations as an oxymoron is due to the
specific nature of language as a form of organization and embodiment of human con-
sciousness. The oxymoronic combination speaks of a non-standard interpretation of re-
ality in a complex sign. Oxymoron is one of the anthropogenic forms of overcoming con-
tradictions through language, a harmonious microstructure, for which the mutual cor-
respondence of its components is characteristic.
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YK 82
CUHEPTETUYECKUH XAPAKTEP EJUHUIL A3bIKOBOM CUCTEMbI

H.O. Amyposal
AHHOMayus

B cTaThe paccMaTpuBaeTcs pobseMa epexo/a I3bIKOBbIX €IUHUL B peyb, aHa-
JIN3UPYIOTCS BONPOChl HOMUHATUBHOIO acleKTa NpeJJioxkeHus. U3BecTHO, 4TO HOMU-
HaTUBHOE coJiepkaHHe, QOpMUpyeMOe B paMKax Npe/J10XKeHHUs, Pe3KO OTJINYAETCA OT
JIEKCUYeCKOM HOMHHALMH.

Karouesvie ca108a: HOMUHaIL U, npomnosuvnud, NpeJUKaTUBHOCTb, I€HOTAT.

HoMmuHaTHBHOE cojep)kaHHe LieHTpaJbHOM eAVHHLbl sI3blKa — CJOBa — [0
HACTOSILEro 3Tana pa3BUTHUS A3bIKOBeJUYECKON HAYKH MCCIe0BaHO 06CTOSITE/BHO. B
aToi chepe cylecTBYIOT QyHAaMeHTa/lbHble TpyAbl. OJHAKO B INOcC/eJHee BpeMs
CTaJIo IpUO6peTaTh 0COOYI0 aKTyaJbHOCTh U3y4eHHe HOMUHATUBHOIO COJlepXKaHUs
CUHTAaKCHYeCKUX CTPYKTYP U He OyJleT IpeyBeJMYeHNeM CKa3aTb, UTO 3Ta NpobJieMa
BbIJle/INJIach B 0c060e GyHZaMeHTalbHOE HallpaBJIeHHe JUHTBUCTHKH.

Kak usBecTHO, popMUpOBaHME PeYeBOro Mpolecca SABJISETCA 0JHON U3 aKTy-
aJIbHEWIIMX MPOo6JIeM COBPEMEHHOW JIMHIBUCTUYECKOW Hayku. YesioBeK SIBJSIETCS
MO/IJIMHHBIM X03IMHOM HE TOJIbKO SI3bIKa, HO M PeYMU. SI3bIK HMeeT 3roLeHTPUYEeCKUN
XapaKTep, YTO NPOsIBJAsSETCs ellje spye NPH y4acTUH FOBOPSILIETO.

OnHaKo 10 HACTOSAILEr0 BpeMeHU BTOPOMY 3/1eMeHTy 060CcHOBaHHOM CoccropoM
JUXOTOMUH «SI3bIK-pedby», He ObIJI0 YeJIeHO JO0CTaTOYHOro BHUMaHus. [lo cipaBeain-
BoMy 3aMedaHuIo E.A.JloroBo# JIMHIBUCTHKA /10 CUX NOP 6bLa «6ecyesI0BeYHOI», TO
€CTb JjaJIeKOH OT yesioBeueckoro pakTopa?.

Peub yesioBeKa, Kak U3BECTHO, HEPA3PBIBHO CBSI3aHa C €ro CO3HaHWEM, MbILLIe-
HUeM. Pa3 Tak, Npu M3y4yeHUH NpoLeccOB GOPMHUPOBAHUSA PeUYd HEOOXOJUMO YUYUTHI-
BaTb U TakHe GaKTOPBHI, KaK YeJ0BeuYeCKUH OMbIT U peyeBble HAaBbIKU roBopsLiero. Pa-
3yMeeTcsl, pOpPMUPOBaHHeE peyd BHayajle UMeeT HeBepOabHbIN XapakTep (BHYTpeH-
Hsisl peyb). Korga »xe oHa HampaBJsieTcsl BOBHe (BHEILUHSS peyb), BCe SI3bIKOBbIE e/lH-
HULbl HAXOASATCS B OKPY)KEHUH 3KCTPaJIMHIBUCTHYECKUX (aKTopoB. [Ipu 3ToM Ko-
HEYHO, OOJIBIIYI0 POJIb UTPAET CUHEPreTUYeCKUH GaKTop, N0/ KOTOPBIM Mbl IIOHH-
MaeM CaMOOpraHM3aIMI0 eJMHUI] I3bIKOBOM CUCTEMBI B IIpoliecce peyd. B uccienona-
HUAX, TOCBSAIIEeHHbIX JJAHHOHN po6JieMe, yTBepXK/JaeTcs, YTO CHHepreTH4eCcKUH Xapak-
Tep eJUHUL] A3bIKOBOM CUCTEMbI HOCUT MMMaHeHTHbIN XapakTep. Ho 3To ciefyeT no-
HUMaTb OTHOCHTEJIbHO. BeJib ec/ii Mbl IpHU3HaeM HepaspbIBHYIO CBA3b A3bIKa U CO3HA-
HUSf, TO aKTUBHU3aLMs SI3bIKOBBIX €UHHUL, B peun OyZEeT 3aBUCETh OT Y€JI0BEYECKOI0
dakTopa. TakuM 06pa3oM, CHHepreTHKa He MOXKET MTOJTHOCThIO HE 3aBUCETh OT r'OBO-
psi1ero.

Hazio oTMeTUTB, 4TO BO3HMKAWLMe B pe4Y HOMUHATHUBHbIE eIMHUIIbI, B 4aCT-
HOCTH, BbIpakaeMble yepe3 NpejJoKeHHe, COCTABJSAIT CTPOHHYIO CUCTEMY, UMelo-
I1ly10 CBOM 3aKOHOMEPHOCTH. B cyIliHOCTH, B OCHOBE CHUCTEMHOM JIMHIBUCTUKH JIEXKUT
MMEHHO 3Ta ujes.

Kak n3BecTHO, BONPOCHI CHCTEMHOM JIMHIBUCTUKH (BHY TPEHHEHN JIMHTBUCTHKH )
He0o0X0/AMMO pelaThb C Y9eTOM CHHEPTreTHYECKUX 3aKOHOB SI3bIKOBOU cUCTEMBI. Bme-
CTe C TeM, Cero/iHs aKTUBHO Pa3pabaThIBAIOTCS MP06IeMbl U BHEIIHEN JTUHTBUCTHUKH.
B kauecTBe npuMepa MOXKHO yKa3aTb Ha UCCIe0BaHUSA B 06/1aCTH KOTHUTHUBHO-IIpar-
MaTH4ecKOH JIMHIBUCTUKHU. Belb KOTHUTUBHOE 13bIKO3HAHHE CEro/iHs MOJIYYHJIO ca-
MOCTOSATeJbHbIN cTaTyC3.

YAwyposa Huzuna OnumdconoeHa - mpemnojaBaTe/b aHIJIMICKOTO A3bIKa Ka-
denpol «Jlekcukosornu 1 CTUIMCTUKY aHTJIMHCKOTO si3blka», CaMapKaHACKHUH rocy-
JlapCTBEHHBIN UHCTUTYT HHOCTPAHHBIX SI3bIKOB, Y36€KHCTaH.

2 Cm: [onoBa E.A. YestoBek Kak OCHOBOTOJIaraoIlas BeJIMYMHa COBPEMEHHOT0 A3bIKo3HaHud // Pu-
Jnoyornuyeckue Hayky, 2002,Ne3.-C.69.
3 Cm.: Cadapos IlI. Koruutus TrnmyHocauk.—Kusszax, 2006.-C.7.
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Korpa peuyb ujeT o npejjioxKeHUH, Mbl HEBOJIBHO CTAJKHUBAeMCS C SIBJIEHUEM
npeUKaTUBHOCTHU. XOTsI UCCIe/JOBaHUE JAHHOTO SIBJEHUSI UMeET MHOTOBEKOBYIO HC-
TOPHUIO, B 3TOM BOIIPOCE €ellle MHOTO acleKTOB TpeOyeT u3ydeHusl. I3bIKOBe bl 10 CUX
10D ellle He NMPUILJIU K eJUHOMY MHEHHUIO O ero crtatyce. HekoTopble Ha3bIBalOT €ro
«JIOTUYECKHUM» SIBJIEHUEM, APYTHe OTHOCAT ero K «rpaMMaTU4ecKo-JIOrHYeCcKUM» I10-
HATHUSAM.

Ham kaxeTcs, 4To NpeJUKaTUBHOCTb BCe YK€ UMEET «JIOTUYECKUN» CTATYC, OT-
HeceHHe ee K rPaMMaTUYECKUM SIBJIEHUSIM [OCTATOYHO HATSHYTO U HUCKYCCTBEHHO.
T.I1. JloMTeB TakKe CYUTAET ee JIOTUYECKUM SIBJIEHUEM, U IOJIHOCTbIO OTPULIAeT B Hel
«FPpaMMaTUYHOCTb». [0 MHEHUIO y4eHOr0 NpeAUKaTUBHOCTDb BbIpaXkaeT OTHOILIEHHE K
JeCTBUTENbHOCTH, U HE MOXKeT BbINOJHATb HOMUHAaTUBHYO QyHKIHIO L.

Ceityac oTMevaeTcs TO, YTO NMPEeJUKATHUBHOCTh He UMeeT OTHOIIEeHHUS U K MOHS-
THUIO0 BpeMeHHU, Be/ib CYILeCTBYIOT U IPeAJI0XKeHHs], B KOTOPbIX OTCYTCTBYET IJ1aroJi, HO
OHU TaK)Xe BhIPAXKAIOT OTHOLIEHUE K JeicTBUTeNbHOCTUZ [.H. MaHaeHKO UHTEpIIpe-
THUPYET MPOMO3UIHI0 B KaUeCTBe pe3yJibTaTa HOMUHAMU. OH OTMeYaeT, YTO Mpeau-
KalUs He y4acTByeT B GOPMHUPOBAHUU MPOMO3ULINH, U YTO JJaHHbIE SBJEHUS MPOTHU-
BOIIOJIOXKHBI APYT APYTy3.

C 9TUM MOKHO COTJIaCUTbCS, Be/lb €C/IY IpeArKalisl He UMeeT HOMUHATHBHOTO
BbIpaXKeHMU 1, TO eCTECTBEHHO, OHA He MOXXeT y4acTBOBAaThb B GOPMUPOBAHUU IPONO3U-
MU,

HoMuHaTHBHBIE 0COGEHHOCTH SI3bIKOBBIX €IMHHI] [10 CYyTU CBOEH OTJIMYAIOTCS
OT HOMHWHATHUBHBIX XapaKTEPUCTUK pedyeBbIX eJUHHUI. U600 mepBble HA3bIBAKT UM
npeaMeTa, AEWCTBUS, IPU3HAKA, COCTOSIHUS TIOCTOSIHHO, B TO BpeMs KaK pevyeBble e11-
HUIIBI (HampuMep, NpeJjioKeHUe) oKa3blBaeT HOMUHATHBHOE BbIpaXKkeHUe KOHKpeT-
HOM CHUTYalMU, COCTOSIHUS U 110 3TOM NPUYMHE HOCUT Pa30Bblil XapakTep*. MHaye ro-
BOp4, JIeKCUYeCcKass HOMUHALUSI HOCUT y3ya/IbHbIN XapaKTep, HOMMHAaTUBHAs 0COOEH-
HOCTb NpeJJI0KeHUS — OKKa3MOHaJ/bHbIM XapakTep. OlHaKO NPy U3y4eHUU U TOTO U
JPYyToTo MbI M0JIb3YeMCSl TAKUMHU MOHSITUAMH, KaK JeHOTAT U CUTHUHUKAT. [leHoTaT,
KaK U3BECTHO, AABJISIE€TCSA HEJIMHTBUCTUYECKUM GaKTOPOM, TaK KaK TpeOyeT KOHKpPET-
HOTO0 NpeaMeTa, 06'beKTa peaslbHOCTH, HO OTPaXKeHHe JaHHOI0 MpeiMeTa B CO3HAHUU
3TO yXe sABJsieTCs CHTHUPUKATOM. B TO ke BpeMs HeJIMLIIHe HAIOMHUTD, UTO JleHOTa-
TOM NpeJJIOKEeHHU ABJSETCS He IpeJMeT, a caMa CUTyalus, B3siTas B LesioM. [1o aToit
NpUYMHe NpeJioKeHUe oApa3yMeBaeT NPON03ULHIO0.
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UDC 82
PHRASEOLOGICAL UNITS WITH ANTHROPONOMICAL COMPONENTS:
THE CASE OF ENGLISH AND UZBEK LANGUAGES
S.M. Isaevl
Abstract

The article deals with the phrasalological units with anthroponomical compo-
nents of the English and Uzbek languages

Key words: phrasalological units, anthroponomical, linguoculturology, mythology, gen-
eration.

There is no doubt that today language is not being evidently taught and learnt
only by linguistic aspects but also by cultural studies as well. Culture is assumed to be
implemented on the content plane of linguistic expressions, reproduced in an act of de-
nomination and transmitted from generation to generation through linguistic, extra lin-
guistic and cultural norms of usage. As one basic trend of cross cultural studies can be
regarded linguoculturology. Linguoculturological science is a science which has
emerged as the junction between linguistics and culturology engaged in research of
manifestations of cultures which had displayed and established themselves in their lan-
guages. The term “linguoculturology” is being often used in association with the term
“culture-through-language studies”.As a special branch of science, linguoculturology
emerged in the 1990s.

As the one basic ways of representation of linguoculturology can be regarded
phraseological units (PU). Phraseology as a complex area of the linguistic system is a
developing field of research and has attracted interest from many sides. The term
“Phraseology” originated in Russian studies which developed from the late 1940s to the
1960s (Cowie: 1998: 4). In linguistics the term “phraseology” describes the context in
which a word is used. This often included idioms, phrasal verbs and proverbs. “Phrase-
ological unit” is another term that is increasingly used in phraseological research to de-
note a stable combination of words with a fully or partially figurative meaning (Kunin:
1970:210).A Phraseological unit can be regarded as cultural-identity only in contrast to
another language; consequently, this characteristic comes to the foreground when com-
paring two languages. In our article, we investigate a number of English and Uzbek
Phraseological units with anthropological elements.

An overview of the personal names involved phraseological expressions in the
English and Uzbek languages indicates the following types of source:

1)Originating in the Bible or religious:

English: Adam’s ale (reference to the only drink available to Adam, the first man
in the biblical tradition, while in Eden)

Doubting Thomas (a person who refuse to believe something without incontro-
vertible proof; a skeptic from the story of the apostle Thomas, who said that he would not
believe that Christ had risen again until he had seen and touched his wounds; from the
Bible(John))(ODPSQ, 40).

Cupid’s dart (the conquering power of love; Cupid the roman god of love, son of
Mercury and Venus, represented as a beautiful naked winged boy with a bow and ar-
rows)(ODPSQ, 272).

Judas Kiss (an act betrayal; Judas Iscariot, the disciple who betrayed Jesus, after
the Bible (Mathew) ‘and he that betrayed him gave them sign, saying, whomsoever I shall
kiss, that same is he: hold him fast’) (ODPSQ, 465).

Uzbek: Sulaymon o’ldi devlar qutildi (ishbuyuruvchi yoki rahbar yo'q bo'lib qol-
ganligi sababli qo’l ostidagilar bemalol bo’lib vazifani bajarmay qoyganda ishlatiladi)

O’laman Sattor (aytganimdan qolmayman, agar qilmasamo’lib golaman. Bunda
Ollohning sifati va 99 ismlaridan biri Sattor ishlatilgan.)

1Hcaes Cupoxcudoun Mamamkys08u4 - penojjaBaTesb aHIJIMACKOTO s3blKa Kadephl
«HcToprHY M rpaMMaTHKU aHIVIMACKOTO si3blKay, CaMapKaH/CKUH roCy/JapCTBEHHBI HHCTUTYT
WHOCTPaHHBIX sI3bIKOB, Y36€KHCTaH.
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Anal-hagq (‘Bo’ldi chun Mansur tavhidi durust. Kim “Anal-haq” erdi alfozi dachust.’
Misollardagi “Anal-haq” maqoldir va Haq tangrining 99 ismining biridir).(Alisher Navoiy.
Lison-ut-tayr. Toshkent, 1966. 87)

2)Originating in mythology or history:

English: Achilles’ heel (a person's only vulnerable spot, a weak point; from the
legend of the only point at which Achilles could be wounded after he was dipped into the
River Styx, his having so that heel was protected from the river water by her grasp)(OD-
PSQ, 432).

Pandora’s box (a thing which once activated will give rise to many unmanageable
problems; in Greek mythology, the gift of Jupiter to Pandora, ‘all-gifted’, the first mortal
woman, on whom, when made by Vulcan, all the gods and goddesses bestowed gifts; the
box enclosed all human ills, which flew out when it was foolishly opened) (ODPSQ, 365).

Uzbek: Yuz Skandarni suga eltib susiz kelturgasen (“Xizrvashxat birla chun
husning samandin surgasen, Yuz Skandarni suga eltib susiz kelturgasen’. Yodnomalardan
ma’lumki Iskandar (Skandar) quruqlikning ham, suvning ham hukmdori hisoblangan.
Qolaversa Iskandar daydono, aqlli, ishbilarmon hukmdor bo’lmagan. Shoir esa “Suvga olib
borib suvsiz keltirish” ga “yuzlab Iskandar” ni munosib ko’radi va mubolag’a yaratadi.)
(Alisher Navoiy. Badoe’-ul-vasat. Toshkent, 1990. 315)

3)Originating in the Literary texts:

English: Beauty and the Beast (characters in a fairy story by the French writer
for children ‘Madame de Beaumont’ (1711-80), translated into English in 1757) (ODPSQ,
35).

Elementary, my dear Watson (remark attributed to Sherlock Holmes, but not
found n this form in any book by Arthur Conan Doyle)(ODPSQ, 237).

Uzbek: Hikmat ayturg’a yaxshiroq Lugmon (Shoir bu baytda Lugmon so’zini
dono ma’nosida qo’llagan va irsolimasal san’atini hosil qilgan. Lugmon donolik timsoli
hisoblanadi.) (Alisher Navoiy. Sab’ai sayyor. Toshkent, 1992. 213)

4)Originating in real people:

English: The Corsican ogre (Napoleon I (1769-1821), Emperor of France, in the
reference his Corsican birthplace)(ODPSQ, 182).

Homeric laughter (irrepressible laughter, proverbially like that of homer’s gods
in the lliad as they watched Lame Hephaestus hobbling) (ODPSQ, 221).

Uzbek: Ali xo’ja - Xo'ja ali (ikkalasi ham bir, baribir emasmi)

Odam safarda bilinar - Botir xatarda

Without a shadow of a doubt, phraseological units with anthroponomical com-
ponents are often culturally specific because they refer to a unique denotatum belong-
ing to the national culture. As is evident from the analysis of both English and Uzbek
phraseological units, the salient feature is that reference in English as well as in Uzbek
phraseological units is often made to people with which the members of the respective
culture (either British or Uzbek) are familiar. A more thorough study of culture-specific
phraseological units with anthroponomical components from different perspectives
would doubtlessly contribute to a higher level of cross-cultural awareness.
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YK 82
MMPOBJIEMA JIEKCUKOTPA®UYECKOM OBPABOTKHU CJIOBA
U CIIOCOBbI EE PEHIEHUA
3.Bb. Cosnenal
AHHOMayus

JlaHHas cTaThbsl pacCMaTPUBAET OJIHY U3 CaMbIX BaXKHBIX IP06JIeM, Kacarollencs
JleKcukorpaduu. A UMEeHHO: B IEepPBYI o4yepesb, JieKCUKorpadruieckod o06paboTKU
CJIOB3, a 3aTeM yXKe NyTH ee pelieHUs. KpoMe Toro, B cTaTbe U3JI0KeHbl Cpa3y He-
CKOJIbKO TOY€eK 3peHHUs, KOTOpble BIIOJIHE U3yUYeHbl.

Kawuesble caoea: ceMmacuoioruyeckasl XxapakTepUCTHKa CJI0Ba, cioBapb «The Century
Dictionary», 3aryiaBHbl€e CJI0Ba B CJIOBape.

Kak n3BecTHO, Cy1eCcTBYIOT /iBa IUAMeTPaJIbHO IPOTUBOMOJIOXKHbIE TOYKH 3pe-
HUsI Ha pellleHHe MPOo6JieMbl JIeKCUKOrpapruueckoi 06paboTKU cjoBa B 00IEeM CJIO-
Bape.

[lepBast Touka 3peHHUs OblIa JOBOJIbHO KaTETOPUYHO BbIpaXkeHa ele B ['epma-
Huu [laysieM, KOTOPBIM CYMTAJ, YTO HUKAKOH JIeKCUKOTpadUieCKOl XapaKTEPUCTUKH
CJIOBa B CJIOBape /aBaTh He HYXXHO. JJOCTaTOYHO NMPUBECTH BOKAOYJy M MPUMEPHI K
Heil. Bce ocTasibHOE NoIMeT (XOPOIIO 3HAIOIIUKI f3bIK) YMUTATeE b, [Jisl KOTOPOro, 1o
MHeHHUI0 [layJisi, MHTepec NpPe/CTABJSAIOT HE OCHOBHble 3HAYEHHUs CJIOBA, @ B MEPBYIO
ouyepe/ib UX HIOAHCHI.

OnHaKO CylecTBYeT LIMPOKO MPHHSATAsA Apyras TOYKa 3peHHs Ha NMpobseMy
JlekcuKkorpaduruieckoi 06paboTKHU cj0Ba. B cOOTBETCTBUU C 3TON TOYKOM 3peHUs], KO-
TOPYIO0 pas3/ieJisIloT MOAABJSIIEe YUCIO0 JEKCUKOrpadoB, CJIOBO B C/I0Bape J0JKHO
OBITh 0XapaKTEPHU30BAHO CO BCeX CTOPOH, MHA4Ye rOBOPS, B CJIOBAape J0/KHbI IPUBO-
JUThCS PEIIUTETBHO BCe CBeZleHHs1 06 opdorpaduu cyoBa, ero opdoanuu (HopMe npo-
M3HOILEHHS ), STUMOJIOTHH, T.€. 06 HICTOYHUKE BO3HUKHOBEHHS CJIOBA.

Kpowme Toro, ¥ 3T0 moj4epKUBAETCA BCEMH JIEKCUKOTpadaMu, B CI0OBape 0c060
TIATEJbHO JI0JDKHA ObITh NMPUBEJIEHA CEMACHOJIOTUYeCKasi XapaKTepPUCTHKA CJIOBA,
T.€. J0J/DKHA ObITh JJaHa UCUePIbIBAKOLIAsA CUCTEMA ero 3Ha4YeHUH Ha MPOTXKEHUH TOTO
Iepro/ia BpeMeHH, KOTOpPO€e OXBAaThIBAETCS CJOBapeM. BaXKHOCTD Bhlllle CKa3aHHOTO
IpeKpacHO WJ/IIOCTPUPYIOT CJI0BO KpYNHEHIIEro COBETCKOTO JieKCcHKorpada
J1.B.llep6bI 0 TOM, YTO «...KaxHcdoe MA/10-MAAbCKU CAOHCHOE CA080, 8 CYUHOCMU, 0OAHCHO
6bimb npedMemoM HaAy4HOU MoOHO2paPduUU».

Takum 06pa3om, B HACTOsIlIlee BpeMsi B MUPOBOM JIEKCUKOTpaduU MpeBainupyeT
TOYKa 3pEHUs Ha CJI0Baphb, KAK Ha CIPAaBOYHHUK, B KOTOPOM C BO3MOXHOU MOJIHOTOM
HpeJCcTaBJIeHbI BCE CTOPOHBI 3arJIaBHOTO CJI0BA.

Cosparesu cioBaps «The Century Dictionary» pa3fjesisiloT HO3UIIUIO TEX JIEKCH-
KorpadoB, KOTOpbIe CTOSIT 33 UCUEPIBIBAIOLIYIO XapaKTEPUCTHUKY cJioBa B CioBape.

[Ipexe 4eM MPUCTYNUTD K JIeTaIbHOMY aHAIU3Y Psi/ila BAXKHbBIX BOIIPOCOB JIEK-
cukorpadudeckoir o6pabotku ciaoBa B CiaoBape «The Century Dictionary», ciegyet
YHIOMSIHYTb, YTO B KA4ECTBE 3arJaBHOTO cjoBa B CioBape MOTYT BBICTYNATh:

1) npocTble ci0Ba B UX HOMUHATUBHON dopme. Hampumep: mind, place, kind,
see, now, break u Mmu.Ap.;

2) rpaMmMmaTHyeckue GopMbI CJI0B, Kak peryJspHbix (work, play, smile), Tak u
HeperyJspHbIX (eat (ate), take (took) see (saw)); nociegHue peryyasipHO NIPUBOAATCSA
Ha CBOUX aJipaBUTHBIX MECTAX;

3) mpowusBoJiHbIE CJI0Ba - abolition, worker, kindness, quickly, adverbial;

4) cnoxHble C0Ba, Kak, Hanpumep, workfellow, shoeblacker, cankerberry,
brandstile;

5) ycToluyuBble Ha3bIBHbIE COYETAHUS TEPMHUHOJIOTHYECKOTO XapakTepa - Ca-
narabutter, Cayley’s theorem, Makassar oil, pastil paper; Monmouth hat, Bessemer con-
verter (iron, process, steel, etc.(Pasteur’s septicemia;

'Conuesa 3apuna BomuposHa - npenosaBaTe/b aHIIUACKOr0 sA3bIKa Kadeapbl «Mc-
TOPHUH U TPAMMATHKH aHTJIMICKOTO si3bIKa», CaMapKaH/ACKUI rOCyAapCTBEHHbIM HHCTUTYT UHO-
CTPaHHBIX SI3bIKOB, Y36E€KUCTaH.
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6) BaTesbHble nmpedukcel); -ation, -ful, -al, -ous (c10BooGpazoBaTesie/IbHBIE
cyboudopmanbHble MOpdeMBI, HaTpUMep: ab-, co-, semi-, pre- (cJioBa 06pa30KChI); -
ed (dopMoo6pasywmui riaaroabHbIi cydPUKC) U MH.AD.;

7) cocTtaBHble (lepBble U BTOPbIE) YaCTHU CJI0XKHBIX CJI0B: -0rtho, -scope, -phone,
ultra-;

8) BapuaHTHble HalMCaHUs, HaNpUMep: meter, metre; center, centre; outed,
quoted; vapor, vapour;

9) rpadpuyeckue 066peBuatypsbl: C.E.-An abbreviation of Civil Engineer; UK. -
United Kingdom; Dm-Doctor of music; Ag - (argentum) silver; Co-cadmium;

10)ycToiiunBbie cjaoBa couyeTaHus (Tuma «mother-in-low») - parson - in -the
pulpit; stick - in - the - mud u ap.

Marepuan cioBapHo#l ctatbu Ci0Bapsi U3JaraeTcs B CTPOro ONpeAesSeHHOM
HOpsi/IKE U MOXKeT ObITh YCJIOBHO pa3/ieJieH Ha 3 OCHOBHbIE YacTH (KaXk/asi U3 KOTOPbIX
OyJleT pacCMOTpEeHa B MOCJAeAYIONUUX Maparpadax):

1) 3arJiaBHOe CJIOBO;

2) BO BTOPOM 4YaCTH COJEPXKUTCA rpaMMaTHuYecKas XapaKTepUCTHKa CJIOBa,
CBeJIeHUSI 0 ero NPOU3HOLIEHUH, Chepe U YaCcTOTe yIOTpeGIeH s, TIOKa3 Pa3BUTHS ero
NUCbMeHHBbIX GOPM U MOoJPOOHBIE ITUMOJIOTHYECKHE CBEJIEHHS C MPUBJIeYeHHEeM Ma-
Teprasia U3 BCeX MH/I0eBPOIEeHCKUX A3BIKOB;

3) B TpeThel 4acTH CTAThU AAETCS CMbICJI0BAsi XapaKTePUCTHKA CJI0BA U UJLTIO-
CTPaTHUBHBINA MaTepHaJ, MOATBEPKAAMIINN yIIOTpebieHe CJI0BA BO BCEX €ro 3Have-
HUSX U OTTEHKAaX 3HaUeHUs], a TaKXKe IPUBOJUTCS ero CTUJIMCTUYECKAs OLleHKa.

CnoBapb He JjaeT noJiHOM opdorpadruyeckoil XapakKTepUCTUKU coBa. TeM He
MeHee, OH MPUBOJUT He TOJbKO HalKCaHWe 3arJiaBHOTO CJIOBA, HO U JIOTIOJIHSET €ro
BO3MOXXHBIMU BapuaHTaMH. [IpM 3TOM HaNWCAaHWUU [AAIOTCH, BO-IEPBBIX, PSAAOM C
BOKabysiol - analyze, analise; Celtist, Kkeltist; campsheet, campshed, campshot,
campsheeting; diwan, divan; Oceanian, Oceanican; neighbor, neighbour; ums. [ip.; u,
KpOMe TOTO, K&K/ bl{ pa3 1y6JIUpOBaHbl HA CBOMX aIpaBUTHBIX MECTAX CO CChIIKON Ha
OCHOBHOM BapuaHT. Kak npaBuio, HHKaKUX CBeJIeHUH O CJI0BE, KpOME NOPMETHI, OTChI-
JIaroleld K OCHOBHOU BokabGysie. CioBapeM B 3TOM cJiydyae He npuBoautcs. B CiioBape
OTCYTCTBYIOT HEOOXOJUMbIE IIOMETHI, C TOMOIIHI KOTOPBIX MOXKHO OBIJIO ObI YSICHUT,
MOYEeMY TO MJIM MHOE CJIOBO HAIMCAHO C 3aTJIaBHOM OYKBBI; OTCYTCTBYET JleJIeHUE CJI0B
Ha CJIOTH, BCJIEJICTBUE YET0 YUTATe/b He UMEET HAIJISIIHOTO MpUMepa MpHU nepeHoce
cJI0Ba.

BrisicHeHue poJsin B CioBape aMepUKaHCKOTO HAIMCAaHUs MO3BOJIMJIO ClleJIaTh
BBIBO/] O TOM, YTO COCTAaBUTEJIH (B 061eM) He MOILJIH JJaJ/Iblile JeKJIapHpPOBaHUS O BBe-
JeHur umMu B CiioBapb HOBOH (aMepUKaHU3UPOBaHHOU opdorpadun).

BbLJIO cOMOCTaB/eHO 3HAYUTEbHOE KOJMYECTBO MPUBEJEHHBIX B YIOMHUHAB-
IeMcCsl CIIMCKe CJIOB, HAaMCAaHHBIX [0 aMEePUKAHCKOHN opdorpaduy, ¢ UX CTapbIMHU Ba-
puaHTaMu. Kak ka3a/ioch, IUIIb He 3HAYUTEJIbHOE KOJIMYECTBO U3 NpuBeeHHbIX 3700
CJIOB JIeCTBUTEJILHO BBIMOJIHEHBI 10 HOBOH opdorpaduu. Hampumep: center 1, centre;
vapor, vapour; meter, metre; theater, theatre; bedegar, bedeguar u T.x1.

Kak BHZJHO U3 BBIILIEU3JI0KEHHOT0, €/IBa JIU MOXKHO YTBEPXK/JATh, YTO opdorpa-
¢duyeckas xapakTepucTHKa cjaoBa B Cli0Bape JJaHa BIOJIHE HUCYEPIBIBAOIE U MTOJIHO-
CTBIO Y/IOBJIETBOPHUT 3aMPOChl YUTATEJS B CUJY YIIOMSHYThIX HAMU HEJJOCTATKOB.
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UDC 82
DIPLOMATIC TERMINOLOGY AND ITS PECULIARITIES
IN THE LANGUAGES OF DIFFERENT TYPOLOGICAL STRUCTURE
T.B. Tagaeval
Abstract

The article deals with diplomatic terminology and its features in different lan-
guages with examples.

Key words: diplomacy, languages, terminology, term, diplomatic and political terms.

Beforehand disclosing the essence and significance of diplomatic and political
terms, I would like to make a brief digression into the very essence and meaning of
words "Term" and "terminology"”, from the point of view of other sources.

The term (from the Latin terminus-"limit, boundary") - a word or word combi-
nation that accurately and unequivocally names the concept and its relationship with
other within the special sphere. The terms serve as a restrictive notation characteristic
of this sphere, objects, phenomena, their properties and relationships. Unlike the words
of the general vocabulary, which is often polysemantic and carries an emotional color-
ing, Terms within the scope of application are unambiguous and devoid of expression.

Terminology as a special area of knowledge attracts more and more attention of
researchers. This is due to the international character of the scientific knowledge,
caused by the processes of integration and, as a consequence, the desire for the unifica-
tion of terms as a way of overcoming linguistic barriers in various spheres of socio-
economic activity.

It should be noted that, diplomatic terms are created in their own most in Latin,
English, and French or borrowed through English and French as intermediary lan-
guages.

Unlike objects that exist independently of a person, the subject science is formed
by the cognizing subject from the standpoint of theoretical knowledge of the age; there-
fore the appeal to the theoretical past of the question is the theoretical research in the
field of terminology on the post- traditionally associated with the names of A.A. The
Reformatskiy, G.0. Vinokur, V.V. Vinogradov, S.G. Barkhudarova, 0.S. Ahmanova, K.A.
Levkovskaya, B.N. Golovina, VP Danilenko, V.M Leicik, and the consideration of termi-
nology in the applied aspect with the names of E.K. Drezen, D.S. Lotte, S.A. Chaplygin,
S.I. Korshunova, TL Kandelaki, V.I. Siforova, V.S. Ku Lebakina, Ya.A. Klimovitsky.

As for the definitions of the term, over time they are changed, however, the pro-
visions put forward by D.S. Lotte, remain generally accepted:

1) The term is considered as a member of the national terminological systems;

2) The terminology element is the minimum unit having a thermo-nological sig-
nificance and participating in the terminology;

3) Naturally formed terminologies have certain "Shortcomings";

4) The "absolute" and "relative" uniqueness of the ter-mines;

5) Itis necessary to divide the array of concepts into "own" and " (only the terms
of their own terms are ordered);

6) Initially should be given orderly terms status terminology, so that profession-
als are used to understanding of terms;

7) First of all, attention should be paid to the correct post- terms of the terms that
are terms-producers, for from their structure and the entire structure of its own indus-
try terminology;

8) An educated term must be the name of one's own subject or concepts, not hav-
ing in these area synonyms and not representing themselves homonym;

1Tazaesa Tamapa BaxoduposHa - cTaplIM{ NpenoJjaBaTesb aHIVIMHCKOTO s3blKa Ka-
deapbl «AHIJIMHCKOTO A3bIKA W JIUTEPATypbl», CaMapKaHJCKUH rocyapCTBEHHbI UHCTUTYT
MHOCTPaHHBIX SI3bIKOB, Y36€KUCTaH.
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9) The existing and newly created term should cause a divided association - "pri-
vate" (semantic) or "nodal" (aggregate-).

Terminology, like general literary vocabulary, is inherently ambiguous, homon-
ymy, synonymy, which to a certain extent limits the accuracy and unambiguous terms.
However, along with similar features, there is also a significant difference. First of all,
this is the specific nature of the term (6; 86-89), which is noticeably manifested at the
level of semantics, and also that terminology covers a closed vocabulary context.

When defining the term "term" from a semantic point of view, dependence of the
corresponding linguistic units on their lexical values, as well as the possibility of termi-
nological use (along with separate words) and phrases, which is especially characteris-
tic for new terminology. When you create a new term, you search for the required char-
acter information based on the existing language experience, its consolidation in a spe-
cial "Informational-terminological sphere of language" and forecasting of new achieve-
ments in this direction. Semantic certainty of the new term is based on a unique rela-
tionship of the linguistic sign and the fact that it is transferred foreign languages, espe-
cially those with a developed industrial base.

On the formation of a new term has a significant effect on the extra- linguistic
factor associated with the processes of the emergence of new sciences and other
achievements. In a number of cases, extralinguistic factors are crucial, which facilitates
the borrowing of the term together with the concept of the source language. For exam-
ple: “depositary” - “Institute for the Preservation of International Documents at the
United Nations

The study of diplomatic and political terminology in English and Uzbek lan-
guages is of great linguistic interest. In connection with the increasing globalization
rates in the world during the last centuries, in many countries of the world it become
necessary to improve political language in order to most clearly express their position
during the negotiations. Over time, standards have emerged in the diplomatic lexicon,
which are the most approximate to the single ("Vienna Convention on Diplomatic Rela-
tions - 1961"). At present time to increase attention to the study of diplomatic and po-
litical terminology in world linguistics, since the very effect of globalization is the whole
world community needs this. Recent events have the diversity of the science of diplo-
macy itself, linguistics, generates certain incidental matters in the conduct of interna-
tional affairs. Despite a large number of works, a variety of subjects and in the field of
diplomatic terminology, a number of unresolved. Thus, the reliability of translations
from English and French and a narrow research base on this subject in our republic
needs further development. Terms exist within a certain terminology, that is, belong to
a specific lexical system of language, but only through specific terminology system. Un-
like words of common language, terms are not context related.

Terminology is the science of terms. Currently used the term "terminology"”. In
diplomatic terms, as in the terminology of any other branches of science, in the linguis-
tic aspect there are basically two varieties of terms:

1.0ne-part terms:

Ambassador - nocou - elchi, consul - koHcy.s1 - konsul, statement -3asiBsieHue -
murojaat, agreement - corsialieHye - IIApTHOMA, agent — areHT - agent

2. Compound (single-word and multiword) terms: Diplomatic channel - gunJio-
MaTHuyeckui kaHau - diplomatic kanal, international relations - MexxayHapoaHble OT-
HoueHUs1 — xalgaro munosobatlar, official persons - odunuanpHele JMLa - rasmiy
shaxslar.

Diplomacy, being a science of political, more accurately expressed, branch polit-
ical science, is strongly intertwined with another, no less famous and important science
- jurisprudence, more specifically, with such a branch as international law.

The diplomatic terminology used can be divided into two varieties:

1) terms of political, diplomatic and general legal character, which is given a spe-
cific interpretation;

2) international legal terms. The first group includes terms political - sover-
eignty, self determination of peoples and nations, peace, security, war, aggression; dip-
lomatic - diplomatic relations, diplomatic immunities, consular district, international
organizations; The second group includes the terms legal - general legal - rule of law,
source of law, legal personality, legal responsibility, etc.
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In conclusion, I would like to note that diplomatic terminology has a very wide
range of linguistic features. For example, diplomatic documents have a specific charac-
ter in such branch as a translation of a document using diplomatic terms- the authen-
ticity of the translation, has its own style and category terms of courtesy, officiality, etc.
Because of such a feature as a shortness of the article, we can not disclose other linguis-
tic characteristics.
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YK 82
INPUHIUIIBI U3YYEHUA UMEHU COBCTBEHHOT'O
B ®PA3EOJIOTMYECKOW EJUHUIIE
I'X. O6pyeBal
AHHOMaAyus

JlaHHast cTaTbsl MOCBALIAETCS HMCCAEA0BAaHHUI (Gpa3eosIoTUYEeCKUX eJUHUI C
MMeHaMH COGCTBEHHbIMH B CTaThe TAaKXKe MOJAPOOHO OMUChIBAIOTCS HEKOTOpble dppa-
3e0JI0TUYeCKHe eJJUHUIbI C CeMAaHTUYeCKUM 0603HaYeHUSIMU U KOMIIOHEHTaMHU 6oJiee
TOTO, MPUBOJSATCSA MHOT'O IPUMEPOB M0 PA3JIUYHbIM KOHTEKCTaM.

Katouesble cn06a: uMsi COGCTBEHHOE, UMs HApUIIATEbHOE, TUHTBUCTHUKA, UAEHTUDU-
KalUs, 3HaUYeHHUs], KOMIOHEHT, GaKTOPbI, QYHKI[UHU.

PaspaboTka o61ieil Teopuu Gpaseosioruu HeMbIcAMMa 6e3 TLATeJbHOI0 U3Yy-
yeHUs GaKTUYECKOro MaTepHasa pa3/InyHbIX I3bIKOB, U60O KOHIENHs, 6a3upyola-
SICSl JIMUIb HAa JIe/[yKTUBHBIX YMO3aK/IIOUEeHUsAX 6e3 ONopbl HA JJAaHHbIEe KOHKPETHOTO
aHa/IM3a, BPAJ JIM MOXKET IPETEHA0BaTh HA HAYYHYIO JOCTOBEPHOCTD.

Heob6xonqumo oTMeTHTB, YTO ppa3zeosiorudeckas egununa (PE) uccnegyemoro
THUIA U3y4YeHbl KpaliHe HeJ0CTAaTOUYHO. B HEMHOTO4YMC/IEHHBIX pab0Tax OHU ONHUCHIBA-
IOTCSI B OCHOBHOM B 3THUMOJIOTMYECKOM IIJIaHE.

UccnepoBaTenu yeNsI10T Majio BHUMAaHUS BbISICHEHHIO KAYeCTBEHHOT'0 CBOE06-
pasust uMmenu co6ctBeHHoro (MC) - komnoHenTta ®E, B otsinuue ot UC BHe dpazeoio-
rM4ecKOro MUKPOKOHTEKCTA [T.e ppazeodopmbl]. Mex/ly TeM, UMEHHO 3Ta CTOPOHA
BOIIpOCA MpeJCTaBJIsAeTCA HauboJiee BAXKHON M aKkTyasbHOU. ConocTtaBsienue UC kak
TakoBoro c UC - komnoHenToM ®E, a Takxke c uMeHeM HapuateabHblM (UH) nomoraer
BCKPBITh CYIIHOCTb U cCHeNUPHUKY KXKJ0M KaTeropry, a TaKXKe BbIIBUTb TOYKH HX CO-
NPUKOCHOBeHUs. Tako#l noixo/, NpeAnoiararlluil CHCTEMHbBIA aHAIU3 3TUX KaTero-
pUi, JaéT BO3MOXKHOCTb ONPE/IEJIUTh UX MECTO B KOPIIYCE SI3bIKa, a TAK)KE XapaKTep UX
B3aMMO/IENCTBUS B HEM.

[Ipexze 4eM yCTaHOBUTh, KAKUMH Ka4yeCTBEHHO UHBIMHU YepTaMU Ha/les1eTcs
UC - xoMmoHeHT ¢pa3eosioru3Ma, HEOOXOAMMO OIpEeAeJUTb YCTAHOBUBILYIOCH K
HAaCTOsILeMy BpEMEHH TOUYKY 3peHus1 Ha npupoay UC kak TakoBoro, M60 Mo 3TOMy BO-
IPOCY BbICKA3bIBAKOTCSI CAMbIE PA3HOPEYUBBIE CYXKEHHUS.

B onenke cymHoctu UC kak 0co60i sI3bIKOBOM KaTErOPUU MOXKHO BbIJIEJIUTD
JIBa OCHOBHBIX HaNpaBJIEHHUSI.

OpHa rpynna y4éHbIX KaTeropuieckd oTpULaeT cnoco6HOCTh UC BBIMOIHATD
CUTHUQUKATHUBHYIO QYHKIUIO ¥ CBOJUT €ro 3Ha4eHre K IPOCTOM HOMUHAIUH.

YTBepxkzaas, uto VC siuieHbl CONyTCTBYOLMX 3HAYEHUH, T.€. He CIIOCOGHBI pac-
KpBbIBaTh, TAK CKa3aTh, "KOHHOTUPOBATh'" CBOMCTBA U MPHU3HAKU CBOUX HOCHUTeJeH, [IK.
Musib yrofo6JiseT UxX 3ITUKETKAM, KOTOPbIe KaK 6bl IPUKJIEUBAIOTCSA K 00bEKTY, OT-
JINYasi ero TeM CaMbIM OT JIPYTUX NOA0GHBIX EMY 06'bEKTOB.

Bce uccnenoBaTesu - MpeicCTaBUTEN JAHHOTO HAaNpaBJyeHUs - 00'bsBisoT VC
CEMaHTHYECKU HENIOJIHOLIeHHbIMU. CBOU MOJI0KEHHUsI OHU MOJIKPEIUISIOT CAeAYIOIMMU
foBogamu: MC He BhIpaXKalOT NMOHSATHS, HOCKOJIbKY OHH [B oTsinuue oT MH] He 3akiro-
YalT B cebe MPU3HAKOB IIPEIMETOB, He 06J1a/Jal0T CBOMCTBOM 060611eHH S, 4YTO, B CBOIO
ouyepe/ib, Ipeionpe/ieisieT OTCYTCTBHE Y HUX JIEKCHYECKOTO 3HaY€eHUS.

ABTOpBI, OTCTAUBaIOIME BbILIEYIIOMSHYTYIO0 TOUKY 3peHHs1, CBI3bIBAIOT 0606-
1iarolee CBOMCTBO CMBICJIOBOM CTOPOHBI CJIOBA C MPE/JCTABJIEHUEM O MHOXECTBE O/1-
HOPO/IHBIX MPeJMETOB. Mex /1y TeM, 00 beKTOM MO3HAHUS U 0606LIEHUS MOXKET ObITh
He TOJIbKO KJIacC IPeAMETOB, HO U OT/Ie/IbHBIN ero npejcTaBuTesb - Hocutesb UC. [To
CYIeCTBY, BCe YCUJIUS 3THX HCCJe/loBaTesledl CBOASTCA K JI0Ka3aTeJbCTBY TOrO He-
ocriopuMoro ¢akra, yto UC He pacnoJsiararoT ceMaHTHYECKHMH CBOWCTBAMH HMEH

106pyesa I'vauexpa Xampakyn1068HA — KAaHAWJAT GUI0TOTHYECKUX HAYK, 3aBeyIolasl Ka-
depoit «AHTJIMHACKOTO f3bIKa U JIUTepaTypbl», CaMapKaHJCKUH roCcyAapCTBEHHbIH UHCTUTYT
WHOCTPaHHBIX sI3bIKOB, Y36€KHCTaH.
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HapULATeJbHbIX, T.e. He 00J1aJJal0T TaK Ha3bIBaeMbIM "aNesIITUBHBIM" 3HAUEHUEM.
Ho Beilb UMEHHO OTJIMYUTEJNbHbIE 0OCOOEHHOCTH CO3JAI0T celUPUKYy 06€HUX KAaTero-
pUH U CAY>KaT OCHOBOM MX pa3rpaHuveHusd. /[lpyras rpynna y4éHbIX HacTauBaeT Ha
NpHU3HAHUU JeKkcudeckoro 3HayeHus HC.

CinezfyeT OTMETUTD, YTO NpPEACTABUTENM 3TOTO HaNpaBJieHUs He OTJIUYAITCA
e/JMHCTBOM B3IJISAZ0B.

Tak, ogHU Hccef0BaTeNU TOAXOAAT K U3YUEHHUIO COJlep>KaTebHOU CYyIHOCTH
HUC nuib ¢ TOYKU 3peHUs SI3bIKOBON CUCTEMBI, APYTHE AENAIT YIOop HAa QYHKIMOHU-
poBaHue UC B peuyd, TpeTbH PacCMaTPUBAIOT €T0 B [IByX [JIaHAX: I3IKOBOM U PEYEBOM.

PaccmoTpeHnue VC B AUHaMUKe ero peajibHOTO OBITUS NPeACTaBJISAET, IO3TOMY
0co6bIl MHTepec. MHoTHe UccienoBaTeny, usydaroue MC UMeHHO B 3TOU IJIOCKOCTH,
BNAJAIOT B APYTryl0 KpallHOCTb, 06 baB/AASA UC B gA3bIKe, T. € BHEe QYHKLIUOHUPOBAHUS,
ApJIbIKaMH, CIy4YalHbIMU CJI0BECHBIMHU 3HAKaMHU, JMIIEHHBIMU KaKoTro 6bl TO HU O6BLIO
CEMAHTHUYECKOTO COJIepKaHUSA: "COBEPIIEHHO HEBO3MOXHO OIpeAeJUTh 3HaYeHHe
cyoBa “/lxxoH”, Korga AaéTcs TOJIbKO 3TO CJA0OBO M HU4Yero 6oJblie”. MUcToikoBaHUe
CYLLHOCTHU aKTyasu3oBaHHOro VC pasHUTCA OT aBTOpa K aBTOPY.

OpHako MOAJIMHHOIO 06'beJUHEHUS OT/EeJNbHbIX COCTABJSOLUX OHOMAaCTH4e-
CKOT0 KOMILJIeKca 3/iecb GaKTHUUYeCKH He npoucxoauT. JIuménnoe o6061menus, UC ¢op-
MaJIbHO, WLI030pHO. B TakoMm nctonkoBanuu UC npegcraBiseT co60i HU UTO MHOE,
Kak 0oJiee UJIKM MeHee CJIOKHBIA Hab0p YyBCTBEHHbBIX BIIeYATJIEHUH, CEPUI0 TPEXOs-
IUX, '"MTHOBEHHBIX" 00Pa30B, HEKYIO "TeKy4yl0 CyOCTaHLUI0", IOCTENEHHO 3aMO0JIHS-
omyo "pesepByap" Halllero MHAMBHUAYAJbHOTO CO3HAHUA. J/lyMaeTcs1, 4TO aBTOP SIBHO
HeolpaB/JaHHO a6COMIOTU3UPYET MOMEHT U3MEHYUBOCTH B 3HaYeHUH UC.

OTBeT Ha Bomnpoc o 3HaueHuu HC, ciefoBaTeNbHO, MOXKET ObITh [JBOSIKUM — B
3aBUCUMOCTH OT KPUTEPHUs: C PYHKIIMOHATBHOU (resp. CHHXpOHUY€eCKOM) TOUKHU 3pe-
HUS UMS COOGCTBEHHOE aCEMaHTHYHO, C JUaXPOHUYECKON — CEMaHTUYHO.

JTOT BBIBOJ, KAK KAXKETCs, OO'bSICHSET U CHEeLUPUKY HCIIO0JIb30BaHUSA UMEHHU
co6CTBEHHOrO B KauecTBe koMnoHeHTa ®E. CTaHOBSCh YaCThIO MOCAeHEH, UMS CO6-
CTBEHHOE TePSIET CBA3b C KOHKPETHBIM JIMIIOM HJIK 00'bEKTOM, T. €. UICYEPIIbIBAET CBOIO
OHOMacTH4ecKyr QyHKIMI0. OHO epecTaéT ObITh BhIpaXKeHUEeM NpeJieJibHON eJUHUY-
HOCTHU UJIK CJIOBOM, HEMapKHUPOBAaHHbBIM Ha JIEKCUKO-CEMaHTUYECKOM YPOBHe s13bIKa, U
HauWHaeT 060611aTh, C/Ie[J0BATENbHO, BBITONHATh QYHKIMI0O UMEHU HapULlaTebHOrO.

Hab6srogeHus ucciegoBaresiel, ClielfuaJbHO U3y4aBUIUX MPO6JIEMy UMEHH CO0-
CTBEHHOTO B cocTaBe ppa3eosioTHH, MOKA3bIBAKOT, YTO NMpPHU Hpa3eosoTU3anuud UMs
COGCTBEHHOE MO/IBEPTaeTCs CEMaHTUYECKHUM MPOIeccaM, BO MHOTOM IOJJOOHBIM TEM,
KOTOPBIE MPOUCXOAAT C UMEHEM HapHUIIATEJbHBIM.

HecMmoTpsi Ha TO, UTO B TeYeHU e XKU3HU JIUIA COCTAB CYLeCTBEHHbIX IPU3HAKOB,
o6pasymwouux 3HayeHnue VC, 06HOBJIsIeTCS, He BCE COCTABJIAIOILNE ero 3JeMeHThI 3de-
MepHbI (Cp. TakMe OTHOCUTEJbHO CTaOW/IbHble NMPU3HAKH, KaK BHELIHHUE JJaHHbIE,
YepThl XapaKTepa, MaHepa MoBeJleHUs, PO/l 3aHATHH U T.A.). KaXabIl YesloBeK mpej-
CTaBJIAeT COGOM ompeJieJIEHHBIA THUI JIUYHOCTH, COXPAHSIONUM, TaK CKa3aTb, CBOE
"TOXJEeCTBO" BO BCeX U3MEHYHUBBIX 00CcTOsATEeNbCTBAX. 0. EciepceH abco/t0THO TpaB B
TOM, 4TO "... COZlep>KaHUe, BKJIalblBaeMoe B HHAWBHUAyaJbHOE UMs, IPU OGJIKaleM
paccMOTpeHUM OKa3blBaeTcsl abcTpakiyel... B Ha3BaHUU BbIZEJNSIOTCA U 3aKpeIis-
I0TCS IOCTOSIHHBIE 3J7IEMEHThI BCEX U3MEHUYUBbIX NPOSIBJIEHUH, IPOUCXOAALIUX C IpeJ-
MeTOM, UTO KaK Obl IPUBOAUT UX K 0011eMy 3HaMeHaTe10". [Ipu atoMm O. EcriepceH oT-
MeYaeT, YTO "KOHHOTHUPYIIUMHU" ABJsSOTCA He Toabko MH, Ho u UC. Ilocnennue,
BBUJY UHJUBUAYAJIBHOTO XapaKTepa UX CEMaHTHKH, 3aK/JII0YAKOT B cebe, 0 MHEHUIO
aBTOpa, ropas3zio GoJiblllee KOJUYECTBO MPU3HAKOB, YeM HMeHa HapullaTesJbHble. B
JIaHHOM BOIIPOCE HCCJIeloBaTeb CTOUT HA TBEP/bIX peajluCcTUYecKUx nosuyusax. 04-
HaKO 3/1eCb He006X0JUMO c/ies1aTh nonpasky: O. EcnepceH ynoTpe6/sieT TEPMUH "KOH-
HOTalus", OTOXK/EeCTBJIsSISI ero C TEPMUHOM "3HaueHHe". B coBpeMeHHOU JIMHTBUCTHKE
TEPMUH "KOHHOTAIMs" UCMOJIb3yeTCs, KaK MPaBHUJI0, B UHOM ILJIaHE.

Hcxois U3 BhINIECKAa3aHHOTO, 3aMeTHUM, YTO COBpeMeHHOe MOHUMaHHe KOHHO-
THUPYIOIIEH CTIOCOGHOCTH CJIOBA OCYIIECTBJISETCS Yepe3 MpeJBapuTebHOE MIO3HAHKE
€ero peajibHOro HocuTeJist (0603HavYaeMoro). JlaHHOe CBOUCTBO npucyule Kak MH, Tak u
UC. Paznnune Mex/y HUMU KOPEHUTCS B XapakTepe o603HaueHus. MMeHa Hapula-
TeJibHble "QUIOTEHETUYHBI" B TOM CMbICJIe, YTO UX CEMAHTHUKA MPeACTaB/sSET COO0MU
OPOAYKT UCTOPUUECKOr0 PAa3BUTHs, 3aKpellJieHa S3bIKOBOM TpaJuliueil U siBJIsSETCS
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pe3yJibTaToM 0606ILIeHUs CylleCTBEHHBIX MPU3HAKOB OINpee/IEHHOTO KJacca Mpej-
MEeTOB. ITO AAET BO3MOXKHOCTb MBICJIUTh YKa3aHHbIe IPU3HAKU Yepe3 MOHSTHE, T.€. B
OTBJIEYEHUHU OT KOHKPETHOU eJUHUYHON Belll. ITOT PaKT U CO3JAET HEPEJKYIO HJI-
JIIO3UI0 "KOHHOTALUU" B HOHUMaHUHU JAHHOTO TepMHUHa.

3HaueHue MC "OHTOreHeTUYHO", MOCKOJbKY BCAKUN pa3 OHO ompejeJiseTcs
CBOMCTBaMHU eJMHUYHOTO JleHoTaTa. UMsa John ["[>koH"], kak u Jt060e Jpyroe, ecTe-
CTBEHHO, He MOXXET HU BOOPATh B cebsi Bce MH/WBHU/IyaJbHble 3HAUEHUS, HU NIPe/ICKa-
3aTh OUEPEJHOr0 CBOET0 HOCUTEJISA (C TOYKHU 3pEHUSI KOHKPETHOTO UHAUBHU/IA).
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YK 82
OTPAXXEHUE BUPTYAJIbHOH PEAJIbHOCTHU
B POMAHE “CKOTHBIA JBOP” OPY3JIJIA
A.A. MapynoBal
AHHOMAyus

B cTaThe paccMaTpUBaeTCs OTpa)kKeHHWe BUPTYa/bHOU PeasibHOCTH "CKOTHOIO
ABopa” /xxopmka Opyasia 1 GYHKLMS JIMHTBOCTUINCTUYECKHUX CPEJICTB B CO3/JaHUU
caTUpHUYeCKHX 06pa3oB. [Io ajileMeHTaM MPUTYHU B ““KUBOTHOBOAUECKOH pepMme” caTu-
puyeckre 06pasbl JUuPpPepeHIUPYIOTCS M0 COLUATbHBIM U YeJoBeYeCKHMM KOHHOTa-
LUSM.

Kamouesvle cn08a: BUpTyaibHasi peaJlbHOCTh, YHKIMSA, CO3JaHHbIE TEPCOHAXKH, Napa-
dpas.

OfHUM 13 caMbIX YHUKaJIbHBIX IPOU3BeeHUN aHIJIMUCKOM JINTEPATYpPhI - 3TO
CKa3Ka - aJJIeropus «CKOTHbIN ABOp» [pxopmka Opyasia. ECTb MHOTO CIleH B IOBECTHU
"CKOTHBIN ABODP" y3HaBaeMble HAMU: BPs/J, JIM, HANpHUMeD, 6e3 KaKHUX-JI160 COMHEHUN
Bbl MOXeTe YBHU/IeTb, KaKH€ HCTOPUYECKHE MPOTOTUIBI ObLIM HCIOJIb30BaHBI 3a
nudpsl CHexkok W HamoJsieoH, nmbIxTes1 Ha TPyGbI B CBOEM KOPOJIEBCKOM yeJMHEHUH,
BpsA/J, JIM HY»KJ,AeTCS B KOMMEHTAPUSX BCIO HCTOPHIO UX OTHOLIEHUH UJIM HCTOPHUH /iBa
BOOPY>KEeHHbIX Halla/leHUs Ha CyBepeHUTET pepMoii yIIpaBsiiOT CAMUMU >KUBOTHBIMHU.
CrokeT pacckasa HaBepHsiKa LUTHUpPoBaJicsad OpyassioM M3 COBETCKUX XPOHUK MEXAy
1917 u 1945 rogamu. CKOJIbKO MOXXHO FOBOPHUTD O IJIAaBHBIX TeposiX, KOTOpble ObLIN
103aMMCTBOBaHbI U U3 pacckasa [3, p. 15].

OpHako cofiepikaHue 3TOH PaboThI BCe XKe He OTPaHUYNBAETCs JUIIb epedpa-
3UPOBAaHUEM MEPBbIX AECATUIETUNA COBETCKON UCTOPUM. [leiCTBUTE/NIBHO, CAMO NIOHS-
THe "TOTaJUTapHON AUKTATypbl" AJs OpyaJia 6blJ0 He NIPOCTO CHHOHUMOM CTaJlU-
HU3Ma, HO OH CUUTaJI, UYTO CTAJIMHCKUI peXXUM BOILJIOLIAET ee Mo-ApyromMmy o6pasioBo.
Tem He MeHee, OpyaJis BUJ e 3/1eCh IBJIEHHE, KOTOPOe MOXKeT NpopacTU U Npu o6cTo-
ATeJbCTBAX, He XapaKTePHbIX i1 Poccuy, Kak OHa MpopocJia, TpUHUMasi pa3udHble
u 3/10Bemye ¢opmbl B Xusnapu ['epmanny, B Mcnanuy, WM B JIaTHHOAMePUKAHCKON
6aHaHOBOM Pecny6./uke, ynpassseMmon "[laTpuapxamu”. Korjja HECKOJIBKO JIET CITYCTS
OpyaJsu1 n306pasu AHTJIMI0 KaK TOTaJMTapHOEe O6ILIeCTBO, OPUTAHCKHE MaTPUOTHI
BO3MYTUJINCh, HO /151 IMCATeJis 3TOT Xy/L0XKEeCTBEHHbIH X0/] OblJ1 eCTECTBEHHBIM, €CIH
BCIIOMHUTB, C HEKOTOPOW HAaCTOMYHUBOCTbIO, OH TOBOPUJI 00 yrpo3e ToTaJuTapusMa 1
cuJie 1MbepasbHbIX MHCTUTYTOB B CBOMX 3CCe /10 BOMHBI U nocJie Hee [3].15].

CroxxeT "CKOTHOTO ZiBOpa" 04eHb MNPOCT U ipaMaTHyeH. /loMalIHKe }KUBOTHBIE C
depMbl, HACTOSIHHBIE HA CTApOM KabaHe M0 UMEeHH Maiop, BOCCTAIOT MPOTHUB YeJio-
BeKa-THPaHa, 0TOCJIaJIM €ro CO JBOpPA U CTAJIM MOJHONPABHBIMU X03sieBaMU (epMbl.
OHU MeyTaloT 0 CBOOGOJHOM )KU3HHU, TOCTPOEHHOM HA MPUHLIMNIAX aHUMaJIU3Ma - IPUH-
LJMIaxX paBeHCTBA U CIpaBeJIMBOCTU. Bce 3BepH, OT caMbIX MaJIeHbKHUX JI0 CaMbIX CTa-
PbIX, ObLJIM HANIOJIHEHBI HEObIBAJIbIM 3HTY3Ma3MOM U BO UMS IPSAAYIIETO CBETJIOr0 6Y-
JAyliero TpyZAsTCS Ha CBOMX MOJIAX OT BOCXOJa [JI0 3aKaTa coJiHua [5, ¢ .851]. Mexay
TeM, Y)Ke Ha C/IeIyIoIUH JieHb N0CJIe BOCCTAaHHUS )KUBOTHbIE, HE 0CO3HABas1 3TOrO, 1O-
NaZlaloT B HOBOE, ropa3zo 60Jiee U30LPEHHOE U TSXKEJI0€e, YeM NpeAbIAYIUHN Base-
Jienl, pabCTBO: UX MPeJBOJAUTENH - CBUHbY 0€3 3a3peHHsI COBECTH BbICOKOMEPHBI, YTO
[0 MpaBy NPUHAJJIEKUT KaXKA0MY, He CTECHSISICbh HM MOJIOKA, HU BeJipa, HU MellKa, HU
kamiu ¢pykTos [5].851].

Tenepb HyKHO MOJyMaThb, KTO CHMBOJIU3UPYET IJIaBHBIX FepOeB CKA3KU aJlje-
ropusi: CBUHBH, JIIOJIU U IPYyTHE )KUBOTHBIE. HamosieoH - arpeccMBHBIN KabaH, MOJTyIUB-
WK BJIACTDb B X0351IMCTBe nocJie BoccTaHusl. OH MCMOJIb3yeT peNpecCUBHbBIN U pernpec-
CUBHBIM anmapar B JIMIEe /IeBSTH BbIpPAlleHHbIX UM CO0aK, YTO6bI 06PECTH JTUYHYIO

IMapynosa Azuza AxmamosHa - TpenoiaBaTe b aHTJIMHCKOrO A3bIKa kKadeapbl «Teopun
Y MPAKTHKHU NPenoJjaBaHusl aHTJIMKCKOro si3bika», CaMapKaH/[CKUI rocyJapCTBEHHbIN UHCTU-
TYT UHOCTPAHHbIX I3bIKOB, Y36€KHUCTaH.
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BJIACTb Y [N0JJaBUTh MHAKOMBICJIME, @ TAKKe JIJIs1 U3THAHUs IJIaBHOT0 conepHuka Hano-
JleOHa - CHeXKHoro Koma. [locJie 3axBaTa eJMHOJIMYHON BJIACTU HAYMHAET Pa3BUBATbCS
KyJIbT IMYHOCTH HamosieoHa.

CHeXOK - OIUH U3 IN/ePOoB BocCTaHUsA. ONMMCaHHbIM C UDOHHUEHN, HO C HECOMHEH-
HOH cMMNaTHeH, B oTIM4Me oT HanoJsieoHa, BbICOK0J100b1M CHEeXKOK UCKPEHHE BEPUT B
IIOCTPO€eHMe 061ecTBa PaBHbIX 10 MOJY >KUBOTHBIX, 6J1arofiapsi CBOMM OPaTOPCKUM U
BOEHHBIM CIIOCOGHOCTSIM I0JIb3YeTCs IHPOKUM JloBepueM. CHeXKOK-Tapoius Ha JIBa
Tpoukoro (oH 6611, HanpuMep, B 1929 roxay usrHas us Cosetckoro Corwsa) [4]. CTapbii
Malop-Nnpopok peBosonyu. CTapblid Mallop, CKOpee BCEro, MOJIOKUTEJbHbIA Tepou,
CTpeMSIILMICA K JOCTHXKEHHI0 BCeoOl1ero paBeHCTBa U JIMKBU/JALMH 3KCIJTyaTalUH.

Squealer-cBuHbA, KoTOpas nojjaeTcsd opULMAJbHOMY HcHoJiHeHHIo. [locTo-
SIHHO BocxBaJisisl HamosieoHa u ero “mypeiimne” gerictBus, BU3ryH B cBoux peyax 4a-
CTO MPOTHUBOPEYUT caM cebe [4]. Bokcep-TArioBasa JoiaAb, caMblil TPYA0II06UBBIN
YKHUTeJIb CKOTHOTO iBopa. OH 6blJ IPUJIEXKHBIM BO BpeMeHa rocrno/jMHa J>koHca, nmocjie
BOCCTaHHUs, a Takxke BO BpeMeHa Hamosieona. HauBHoCTbh 60Kcepa MellaeT eMy 0CO-
3HATh CBOIO 3KCILJIyaTALUIO IPYTUX CyLiecTB. JKUBOTHBIM y/laeTcs 3aBEPILIUTb CTPOU-
TeJIbCTBO MeJIbHUILbI BO MHOTOM bJ1aroZiapsi 60Kcepy, HO CTpOUTe/IbHbIe pab0Thl OKOH-
YyaTeJIbHO [TOZI0pBaJIv ero cuJibl. HamosieoH o6elaeT HU4ero He oJ03peBaoleMy co-
TPYAHUKY BbIJIEYUTDb €ro B O0JIbHUILE, HO HAa CAMOM /JieJie IPOJilaeT CBOMX BEPHBIX MO-
ciesoBaTesied Ha GOMHIO, @ 3aTeM MOKYIAeT 3a 3TU JleHbI'M BUCKU [4].

Mowuceli - roBOpAIMI NTPUPYYEHHBIN BOPOH, IPONOBEAYIOUN FOPHBIN paH, B
KOTOPOM >KMBOTHBIE Na/Ial0T NocJie cMepTH. CBUHBY NMPOTECTYIOT NPOTUB 3TUX BEPO-
BaHUH, U Moucell mokuaaeT ¢pepMy, HO Uepe3 HEKOTOpPOe BpeMsl CHOBA BO3BpaIaeTCs.
BeH/>kaMUH - cTapbli OceJl, CKENTUYeCKH OTHOCUTCSI KO BCEM COOBITHSAM, BKJIIOYas pe-
BOJIIOLIMIO, HO He CKJIOHEH NPAMO BbIpaXKaTb CBOe MHeHHe. HaBepHOe, 0IUH U3 repoeB
KHUTH, KOTOPbIN TPe3BO CMOTPUT Ha CUTYyaLuio [4].

OBLBI-3TO YaCTh MOMYJIALMHU CO C/Ia6bIMU YMCTBEHHBIMH CIIOCOGHOCTSIMU, KOTO-
pasi He B COCTOSIHUY KPUTHUYECKH U3YUUTh Pa3BUTHE COObITHH Ha depMe. Jlerko MaHU-
nysupyetcs HarmosieoHoM u Busxamym, nosToMy BIIOJIHSET JII060H 3aKa3 U mojJep-
»KHBaeT JI100ble BbICKazaHHble ujeu. ['ocnoguH JIXKoHC sAiB/IsieTCsA BaaJlesbleM pepMbl,
CUMBOJIM3UPYS "cTapblil NOpsAAOK". B KoHIle moBecTBOBaHUS MUCTeD JPKOHC CTaJl Mbs-
HUIled U yMmep [4].

W3rxaHue a10/ieH, ocjie KOTOPOro KPeCThbsIHE 3a0bI/IM TOKOPMUTD KUBOTHBIX,
ABJISIETCA HAMEKOM Ha PyCCKyo peBoJonuio 1917 roja, KoTopas npuBeJsia K CBepxe-
HUm 1aps Hukosas Il 1 ero ceMbu U B KOHEYHOM UTOre K rosiofy U HUuieTe. CBepxe-
HUe CHe)XHoro koMa HamoJsieoHoM nozo6Ho oTcTpaHenuto Jleounzga Tporkoro oT BJa-
ctu CtanuHbiM B 1927 roay, ero nocJjeaymwolee U3arHaHue U youicTBo. Busr nocro-
AHHO MEHSI0IIMXCA 3aMoBe/iell CHMBOJIM3UPYET JI0Jed BO BJIaCTH, KOTOpble HaBCcerja
M3MEeHUJ/IM KOMMYHHCTUYECKYI0 TeopUIo. KpoMe TOro, ero Jioxb 0 NPOILJIBLIX COOBITUAX,
0 TOM, YTO )KUBOTHBIE HE MOTYT BCIIOMHUTb, HAMEKAET Ha [IEPECMOTP ONpeieIeHHBIX
CTPaHUIL KCTOPHHU C IieJiblo pociaBaeHus: CTajJrMHa BO BpeMs ero pexxuma [6].

[Tocsie TOro, KaK CTapbli Malop YMHUPAET, €er0 Yepeln MoMeLaeTcsi Ha MeHb JJIs
JleMoHcTpanuu. TouHo Tak e 3a6ab3aMUpOBaHHOe TeJs10 JIeHHHa ObLI0 BbICTABJIEHO
Ha 0603peHUe B MaB3oJiee HAa KpacHol muiowau. CiefyeT Takke OTMETUTD, YTO MO-
ruay Kapsia Mapka ykpallaeT ero HeoO6blYaliHO OTPOMHBIN GIOCT, YTO TaKXKe MOXKeT
TOBOPUTB 0 HOJIBLIOM CXO/CTBE cTaporo Maiopa c Kapsom MapkcoM, 4eM ¢ JIeHUHBIM.
Bopon Mowuceli, nokuas XyTop Ha HEKOTOpPOe BpeMs, a 3aTeEM BO3Bpallasich, CHMBO-
JIN3UPYeT yxo/[, B noAanoJibe Pycckoii [IpaBocsiaBHo# LlepkBy, a 3aTeM U ee Bo3Bpallie-
HUe, a6bl 1aTh HAZEeXKAY pabodum [6].

Be3 Tpygna yragpiBaroTcs npoobpasel repoeB Opyasia: CTapblii Maliop 3aBe-
IlaeT )XUBOTHBIM aHUMaJIMCTUYECKUe UCCJIeJOBaHUs, HU YTO MHOe, KaK, KaK JIeHUH;
n3rHaHHUK-CHexoK-Tpoukuii; Hanoneon-Cranun [5, uH.852]. "KuBoTHOBOAUECKAs
depma" - 3TO He TOJIBKO aJlJIEropuyecKkasi UCTOPUS CTAJMHU3MA, HO U TPAHAMO3HOE
o06061eHre. CBUHBY B ">)KHBOTHOBOJYECKOW ¢epMe" Bcerjja MaHUIMYJIUPYIOT CO3Ha-
HUEeM IPOCTOAYIIHBIX )KUBOTHBIX. He6o/b1Ie M3MeHeHHs B 3aMI0Be/SAX, HAITMCAHHbBIX
Ha CTeHe, Uy T NapalyieJIbHO ¢ MUGOM 0 peBOONUH [7].

TakuMm o6pasom, paborta xopaxka Opyasia fgoiuia o npezena. EMy yaanoch
COeJJMHUTDb He TOJIbKO MOJIUTHKY U BBIMbICEJ, HO U CTaTh IMcaTeseM, CKPYIyJIe3HO HC-
cJle/loBaBLIMM IPUPO/Y COBPEMEHHOU BJIACTH.
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UDC 378
TEACHING SPELLING TO SECOND LANGUAGE LEARNERS

P.Sh. Begbudieval
Abstract
The article deals with teaching spelling for second language learners.

Key words: spelling, learners, teaching, language, Innovative Methods, writing, pronun-
ciation.

Itis obvious thatin the 21st century, the trend of globalization is leading to closer
relationships between countries. Of all the different languages, English, as a global/in-
ternational language, is widely used in communication between people and countries.
The Innovative Methods of Teaching English Language purpose of the language and that
is what it must be used for. Hence, innovative methods help in bringing a change and
most of the times for the better. It helps the students learn faster and in an efficient,
interesting and an interactive manner and it is the teacher’s responsibility to leave the
traditional methods and make way for new and better methods for the students benefit.

Currently there is no consensus on how best to teach spelling in a classroom set-
ting. This project work investigates three major positions regarding spelling instruc-
tion: the incidental, the developmental word study, and the basal speller approaches.
Implications of these positions for classroom teaching are explored.

It is important to say, that word study is an approach to spelling instruction that
moves away from a focus on memorization. The approach reflects what researchers
have discovered about the alphabetic, pattern, and meaning layers of English orthogra-
phy.

Spelling is one of the aspects of effective communication. Learning to spell words
correctly is an important skill because it helps to build the foundation for child’s future
education.

Historically, spelling approaches have been broadly classified as “child-centered”
or “instruction-centered” but in recent times teachers have tended to combine elements
of these theoretically different perspectives to design new approaches. At the same
time, all teachers reported a commitment to spelling practices aligned with an instruc-
tion-centered approach including separate spelling lessons each morning of at least 20
minutes in duration and weekly or fortnightly pretest-learn-test cycles of word lists.

Spelling is the writing of a word or words with the necessary letters and diacrit-
ics present in an accepted standard order. The conventions, which determine how the
graphemes of a writing system are used to write a language. It is one of the elements of
orthography and a prescriptive element of language.

Spellings attempt to transcribe the sounds of the language according to the al-
phabetic principle, but fully phonetic spellings are exceptions in many languages for
various reasons. Pronunciation changes over time in all languages, yet spelling reforms
are irregular in most languages and rare in some. In addition, words from other lan-
guages may be adopted without being adapted to the spelling system, non-standard
spellings are often adopted after extensive common usage, and different meanings of a
word or homophones may be deliberately spelled in different ways to differentiate
them visually.

Uniformity in the spelling of words is one of the features of a standard language
in modern times, and official languages usually have standard spellings. However, this
is a relatively recent development linked to the compiling of dictionaries, the founding

1Bez6yduesa [lapsuHa llloxpyxoeHa - ipenojiaBaTe/ib aHTJIUHACKOT 0 si3blKa KadeApbl «AH-
IJIMICKOTO f13bIKa U INTepaTypbl». CaMapKaHACKUH roCyAapCTBEHHBIN MHCTUTYT MHOCTPaHHBIX
A3BIKOB, Y36€eKHCTaH.
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of national academies and other institutions of language maintenance, including com-
pulsory mass education, and often doesn't apply to minority and languages. English pro-
posals have been regularly made since the 16th century, but made little impact apart
from a few spellings preferred by Noah Webster having contributed to differences.
Learning proper spelling by rote is a traditional element of elementary education and
divergence from standard spelling is often perceived as an indicator of low intelligence,
illiteracy, or lower-class standing.

Spelling tests are commonly used to assess a student's mastery over the words
in the spelling lessons the student has received so far. They can also be an effective
practice method.

Pronunciation spellings may be used informally to indicate the pronunciation of
foreign words or those whose spelling is irregular or not sufficient to deduce the pro-
nunciation. This is called respelling. In such cases, typeface, punctuation or letter case
may also be used, e.g. to indicate stress or syllabication.

Correcting spelling and usage errors

Teachers used to correct every error with a red pen to indicate mistakes in writ-
ing. One of Shaughnessy's maxims was that errors count but not as much as most teach-
ers think. Research supports this viewpoint. Teachers who mark every error may feel
like they're doing the right thing, but research suggests that marking errors does not
make a difference in student writing. Most errors tend to distract readers rather than
distort meaning. Although the goal of writing is to communicate meaning without dis-
tractions, errors are actually a natural part of language development and are a window
into a writer's development.

Analyzing errors can help teachers identify patterns that ELLs are using while
learning English. Two big reasons contribute to English spelling being so complicated,
both for second language learners as well as native speakers. The first is that English
has borrowed words from so many languages, and as it did it often borrowed the
spelling of those words as well. Think about words like hour’s d’oeuvres and tsunami.
They are both English words, but neither follows the patterns we are accustomed to for
most English words. The second thing that makes spelling in English tough is that
spelling has remained static. Pronunciation of words has changed over the years, but
often the spelling of the same words has remained the same. So often English words
have spelling patterns which correlate with an extinct pronunciation of those words.
These and other factors contribute to make English spelling, well, a challenge.
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THE INTERRELATION BETWEEN READING AND WRITING

Z.K. Yusupoval
Abstract

This article is embraced of the significant link between very important skills,
such as reading and writing. It includes all positive sides of above mentioned ones. Be-
sides, there are entirely described types of knowledge in the article for enhancing com-
prehension.

Key words: obtaining information, progress of skills, knowledge, feedback, writing as
communication, issues.

Reading and writing rather than being private acts are social events. We usually
perceive reading as a way of obtaining information with friends. In writing we also have
the role of "dispensers of information”, when we transmit our ideas.

In classroom teaching, students should have the opportunity to make use of this
kind of sharing. By connecting reading and writing they can incorporate the idea of real
communication in which readers and writers interact.

Moreover, these two skills involve some analogous aspects in two levels: the sur-
face and deep levels.

The surface level involves the mechanical skills which students are required to
master. In reading they focus attention on decoding and sub skills, while in writing they
have to master punctuation, spelling, grammar, etc., these mechanical similarities, how-
ever, do not go beyond the importance of deeper similarities which involve the trans-
action between reader and writer.

Both skills entail composing: we have to reflect, reread, make the message mean-
ingful.

Recent research suggests that readers and writers share five kinds of knowledge
when they compose:

1) In formation knowledge, which includes world knowledge and concepts that
areader needs from the texts and from their own background of experience to compre-
hend the texts; and the information that the writer has and uses the text to convey it.
The information gained in reading benefits writing and, at the same time, writing gives
and clarifies this information.

2) Structural knowledge which has been traditionally taught through writing
programs and comprises knowledge of structure of discourse and writing formulas
(problem- solution frames, cohesion and coherence devices, etc.).

Writers usually produce texts with structure and readers use this structure when
they convey meaning. In this knowledge, however, it is difficult to assess the reading
and writing effects as separate processes.

3) Transactional knowledge which involves the conceptualization of a text as a
medium of communication between author and reader and makes people considers the
audience which also influences the writer's topic choice and revision.

On the other hand, readers make use of it by investigating and questioning the
author's purpose and style.

4) Aesthetic knowledge which implies certain alliterate styles, interjections,
length which echo in the readers and writers cars and affect their choices.

5) Process knowledge which makes readers and writers aware of their writ-
ing/reading process which helps then to make conscious decisions about revising and
the strategy to use in rereading.

10cynosa 3appuHa Kypb6aHosHa - npemnojaBaTesb aHIJIMMCKOTO s13blKa Kadeapbl «AH-
IJIMICKOTO f13bIKa U INTepaTypbl», CaMapKkaHCKUM rocyAapCTBEHHBIN HHCTUTYT HHOCTPaHHBIX
A3BIKOB, Y36€eKHCTaH.
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By uncovering these deeper similarities, many teachers and curriculum design-
ers have posed a question: since reading and writing are so closely related, why don't
students receive instruction only in one or the other skill?

The answer is that these two skills do not overlap each other and they are "at
least as different as they are similar”.

If these skills were identical there should not exist good readers who are poor
writers and vice-versa. This apparent contradiction relies on the fact that reading and
writing is commonly taught in schools, when they are taught, as separate subjects and
in different ways.

Teachers do not take for granted that the combination of these two skills one
influencing the other, gives a positive outcome in terms of overall improvement and
content area acquisition.

The next section of this paper deals particularly with the contribution that read-
ing and writing give to each other and to content area learning. The theoretical assump-
tions will be followed by the description of some studies and techniques applied in the
area. It is worth adding that in spite of these techniques being described separately,
they can be used in combination in classroom teaching.

The importance of feedback

It takes a lot of time and effort to write, and so it is only fair that student writing
is responded to suitably. Positive comments can help build student confidence and cre-
ate good feeling for the next writing class. It also helps if the reader is more than just
the teacher. Class magazines, swapping letters with other classes, etc. can provide an
easy solution to providing a real audience.

Writing as communication

Process writing is a move away from students writing to test their language to-
wards the communication of ideas, feelings and experiences. It requires that more class-
room time is spent on writing, but as the previously outlined activities show, there is
more than just writing happening during a session dedicated to process writing.

Potential problems

Writing is a complex process and can lead to learner frustration. As with speak-
ing, itis necessary to provide a supportive environment for the students and be patient.
This approach needs that more time be spent on writing in class, but as you have seen,
not all classroom time is spent actually writing.

Students may also react negatively to reworking the same material, but as long
as the activities are varied and the objectives clear, then they will usually accept doing
so. In the long term, you and your students will start to recognize the value of a process
writing approach as their written work improves.

When assessment time comes, involve them in that process, too. Have they put
forth their best efforts? Turned in their best work? Made progress? Improved their
skills? The student for whom persuasive essays come easily shouldn't receive high
marks just because she could probably get her stuff published as an opened somewhere
- unless she has challenged herself and expanded her skills or knowledge in the process,
too. On the other hand, the student who has progressed from barely getting the words
on paper to completing a well-crafted paragraph might earn a high score despite the
fact that she has written 150 words to another student's 500.

And sometimes rewarding thatlevel of progress, even if it isn't the gold standard,
is the boost that student needs to keep pushing. By adapting your own goals and grades
in line with those of your students, you not only cut them a break - you keep them mo-
tivated, too.
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UDC 378
READING COMPREHENSION AND COMPREHENSION STRATEGIES

Z.Z. Saliyeval
Abstract

The given article determines meanings of two significant concepts such as “read-
ing comprehension” and “comprehension strategies”. There are listed all factors, which
can be influenced comprehension process.

Key words: reading comprehension, word identification, influence, After-reading strat-
egies.

Reading comprehension is the process of constructing meaning from text. The
goal of all reading instruction is ultimately targeted at helping a reader comprehend
text. Reading comprehension involves at least two people: the reader and the writer.
The process of comprehending involves decoding the writer's words and then using
background knowledge to construct an approximate understanding of the writer's mes-
sage.

What factors affect reading comprehension?

While word identification is a process that results in a fairly exact outcome (i.e.,
astudent either reads the word "automobile" or not) the process of comprehending text
is not so exact. Different readers will interpret an author's message in different ways.
Comprehension is affected by the reader's knowledge of the topic, knowledge of lan-
guage structures, knowledge of text structures and genres, knowledge of cognitive and
metacognitive strategies, their reasoning abilities, their motivation, and their level of
engagement.

Reading comprehension is also affected by the quality of the reading material.
Some writers are better writers than others, and some writers produce more complex
reading material than others. Text that is well organized and clear is called "considerate
text and text that is poorly organized and difficult to understand can be called "incon-
siderate text." The more inconsiderate the text, the more work will be required of a
reader to comprehend the text. Readers who do not have the background, abilities, or
motivation to overcome the barriers presented in inconsiderate text will have more dif-
ficulty comprehending these types of texts.

Students who had trouble learning to decode and recognize words often will
have difficulty with reading comprehension. Students who struggle with decoding
rarely have a chance to interact with more difficult text and often learn to dislike read-
ing. As a result, these students do not have sufficient opportunities to develop the lan-
guage skills and strategies necessary for becoming proficient readers.

Readers with poorly developed language skills and strategies will not have the
tools to take advantage of the obvious structures and comprehension cues that are part
of considerate text nor will they have the extra tools needed to overcome the barriers
of inconsiderate text.

The type of instruction that a student receives will also affect reading compre-
hension. Strategies for improving reading comprehension must be taught directly by
teachers. Simply providing opportunities or requiring for children to read will not teach
many students the comprehension strategies they need to be proficient readers. These
need to be taught directly as students learn to read simple sentences and this direct
instruction needs to continue in different forms throughout a student's elementary and
secondary school experience [8].

During Reading Strategies consist of those strategies that students learn to use
while they are reading a text selection. These strategies help the student focus on how
to determine what the author is actually trying to say and to match the information with

1Canuesa 3upoam 30kupoeHa - npenojaBaTe/ib aHIJIMACKOTO si3blKa KadeApbl «AHTJIUH-
CKOTO fI3bIKa U JINTepaTypbl», CaMapKaH/CKUM rocyiapCTBEHHbIN MHCTUTYT HHOCTPAHHBIX S3bI-
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what the student already knows. These strategies should be influenced by the Before
Reading Strategies because students should be using or keeping in mind the previews,
outlines, questions, predictions, etc. that were generated before reading and then using
this information to digest what they are reading. The During Reading Strategies that
help a student understand during reading include questioning, predicting, visualizing,
paraphrasing, elaborating (i.e, comparing what is read to what is known), changing
reading rate, rereading, etc. The primary question for a teacher is: "What steps (observ-
able and unobservable) should I teach students to do so that they will regularly and
automatically figure out the intended meaning of the text and how it connects to what
they already know?"

When a teacher develops reading guides and outlines that need to be completed
during reading, requires students to ask and answer questions, creates summaries as
they read, etc., they are compensating for the fact that students have not developed
good During-Reading Strategies. Teachers will need to continue to lead students in
these types of during-reading activities to ensure content area learning occurs until stu-
dents are taught to fluently use Before-Reading Strategies. Teacher use of during-read-
ing prompts and activities does not necessarily lead students to develop and use Dur-
ing-Reading Strategies independently without direct and explicit instruction. This is
why it is important to directly teach and provide practice that gradually requires stu-
dents to use During-Reading strategies [2, 56].

After-Reading Strategies consist of those strategies that students learn to use
when they have completed reading a text selection. These strategies are used to help
the student "look back" and think about the message of the text and determine the in-
tended or possible meanings that might be important. These strategies are used to fol-
low up and confirm what was learned (e.g., answer questions or confirm predictions)
from the use of before and during reading strategies [3,126].

However, After-Reading Strategies also help the reader to focus on determining
what the big, critical, or overall idea of the author's message was and how it might be
used before moving on to performance tasks or other learning tasks. The primary ques-
tion for a teacher is: "What steps (observable and unobservable) should I teach students
to do so that they will regularly and automatically stop when they are finished reading
atext selection and try to figure out the intended meaning of the text to determine what
is most important and how they will use it?"

When a teacher reviews a reading selection, leads a discussion on what was im-
portant about the author's message, helps students summarize or "look back" at what
was read, provides a post-organizer, or asks students to complete a study guide over
what was learned from reading text, the teacher is compensating for the fact that stu-
dents have not developed good After-Reading Strategies. Teachers will need to con-
tinue to lead students in these types of before reading-activities to ensure content area
learning occurs until students have been taught to fluently use After-Reading Strate-
gies. Teacher use of after-reading prompts and activities does not necessarily lead stu-
dents to develop and use After-Reading Strategies independently without direct and ex-
plicit instruction. This is why it is important to directly teach and provide practice that
gradually requires students to use After-Reading strategies [1,143].

Reading comprehension instruction must be responsive. Continually assess pro-
gress in learning, make specific instructional accommodations to meet individual stu-
dent's needs, and provided individualized and elaborated feedback.

Reading comprehension instruction must be systematic. Systematic reading in-
struction is structured, connected, scaffold, and informative. Structured instruction is
characterized by lessons that organize and group new knowledge and skills into seg-
ments that can be sequentially presented in a clear manner. Connected instruction is
characterized by lessons that show the learner connections between the segments and
what is already known. Scaffolded lessons are characterized by instruction in which the
teacher provides to students, early in the learning process, a significant amount of sup-
port in the form of modeling, prompts, direct explanations, and targeted questions.
Then as students begin to acquire the targeted objective, direct teacher supports are
reduced, and the major responsibilities for learning are transferred to the student. In-
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formative instruction is characterized by lessons in which the teacher explains the pur-
poses and expected outcomes and requirements for learning and when and how that
newly learned information will be useful [6].

Reading comprehension instruction must be intensive. Intensive reading in-
struction means that sufficient time used wisely and with high student engagement, is
provided direct instruction for students to master the reading skills and strategies they
need.

Reading comprehension instruction should involve authentic reading at all
stages. Authentic reading involves incorporating a variety of "real" reading materials,
such as books, magazines, and newspapers into the instructional process.

Having reading comprehension activities in the classroom helps students to test
their understanding of words in written context, while enabling them to get the most
out of their reading assignments.

Let’s help students to personalize the “read information” in applicable and mean-
ingful manners with fun reading comprehension activities.

In the process, you will have opportunities to clarify misunderstandings, discuss
points of ambiguities and enhance students’ vocabulary, word usage and interpretation
skills.

Who knows, with a few dashes of drama, entertainment and creativity, your ESL
students will “read” happily ever after!
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ACTIVITIES FOR LANGUAGE DEVELOPMENT (READING)

G.N. Samatova?
Abstract

The article is about language development activities for children who learns English
language. The variety of language experiences traditionally used by early childhood and
primary teachers.

Key words: activities, language, reading, variety, Echo reading, Choral reading studying

Language development is especially important for children who are English lan-
guage learners and for children who have little experience with stories or with the type
of language used in school. The variety of language experiences traditionally used by
early childhood and primary teachers helps develop language structure and vocabulary
and helps children begin to detect sound units with words. These activities include tell-
ing stories, doing finger plays, reciting poems and chants, and reading stories aloud.
Now, these activities are specifically targeted to develop language skills.

Word study - word study includes exploring word meaning and talking about
how words are used. Phonological tasks such as rhyming, counting syllables, and adding
and deleting syllables and phonemic tasks such as matching beginning consonants in
words, substituting sounds, and identifying that sound exists in a word are a part of
sound study.

Reading aloud - reading aloud to the class from a variety of books should be as
basic staple of the curriculum. Read aloud provide a model of expert reading and flu-
ency, immerse children in the more formal language of literature, and help them de-
velop a sense of story structure. This is especially important for children who have not
had this experience in their homes. Talking about books engages children in many of
the comprehension challenges they will meet later: more complex vocabulary than
commonly used in conversation and conventions used in written but not spoken lan-
guage.

Many primary teachers read aloud to their classes several times a day, focusing
on phonological concepts, vocabulary building, or deriving meaning from the text. Kin-
dergarten teachers can immediately tell which children have been previously read to
because they are better able to focus on a story, ask questions, and listen with sustained
attention. Listening comprehension is a moderately good predictor of reading compre-
hension.

Read- aloud need to be interactive. Before reading, the teacher should ask for
predictions to generate interest and to provide focus. Both during and after reading,
students need an opportunity to discuss the characters and sequence of the story and
to ask questions. The provides occasions for thoughtful use of language and language
acquisition and teaches students how to talk with one another about texts. A rather un-
expected side effect is that repeated reading of favorite books may help to confirm in
the mind of very young children that reading is memorizing.

Echo reading- with echo reaching, the teacher first reads and discusses a story
with the class. Then she rereads a sentence or two, and the students repeat it using the
same intonations. A big book, worksheets or multiple copies of a storybook can be used.
Children have the opportunity to hear the text read correctly before they read it them-
selves, which aid early word recognition. Pointing to the words as they are read helps
the children focus on the print instead of simply relying on auditory memory. This tech-
nique helps very young readers establish the concept of what a word is and allows them
to read an entire text. It also builds confidence and models fluency. Children who are a
little more mature than most will incorporate some words into their sight vocabularies.

Camamosa I'yaHosa HeamamoeHa - mpemnojaBaTesb aHIVIMACKOTO si3blKa Kadeapsl
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45



He/J,aro r'M4eCKHe HayKHU

46

Less experienced readers can echo read with more experienced partners, especially fol-
lowing a group session. As children become more familiar with letters, sounds, and
words, they can share the task of reading with the teacher as they work out words and
discuss the meaning.

Choral reading- as students learn to read but still need considerable support,
they can choral read, that is, read in unison. The pronunciation of a thought word is
immediately available because others in the group are reading with them. If the stu-
dents are reading from a big book, the teacher should sweep the index finger across the
line to discourage stilted, word-by-word reading.

Effective teachers use balanced instruction incorporating a whole -part- whole
model. Read -aloud, patterned books, echo reading, language experience stories, and
choral reading all components of the first “whole” in whole-part-whole instruction.
They help children develop a working concept of what literacy is. Emergent readers
need this foundation n before they start working on the parts (specific skills), or they
will not understand why the parts should be studied or how they fit together.
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UDC 378
PROMOTION OF LEARNER AUTONOMY
IN ENGLISH TEACHING CLASSROOMS
N.N. Rashidova?

Abstract

The article shows the learner autonomy as essential part of English classrooms
as the key point is to kindle young learners to use their foreign language in different life
situations avoiding any obstacles they may come across.

Key words: learner autonomy, ESL, efficient learning.

Itis argued that autonomous learners are more efficient learners. This argument
is often justified on the grounds that being able to take responsibility of one’s own
learning implies the presence of such attributes as intrinsic motivation, cognitive skills
and awareness of the subject in question and of learning as a process, all of which have
been related to efficient learning. . The beliefs and reported practices regarding learner
autonomy of teachers of English at a large university language centre in Oman were
studied via questionnaires and interviews.[2,98] The findings highlighted a range of
ways in which teachers conceptualized learner autonomy, though it was commonly
seen in terms of strategies for independent and individual learning. The study also shed
light on both teachers’ positive theoretical dispositions to learner autonomy as well as
their less optimistic views about the feasibility of promoting it in practice. Teachers’
views on the factors that hinder the development of learner autonomy were also ex-
plored and most salient among these were what the teachers saw as adverse learner
attributes such as a lack of motivation and limited experience of independent learning,
Learner autonomy has been a major area of interest in foreign language teaching for
some 30 years. Much has been written about what learner autonomies, the rationale for
promoting it, and its implications for teaching and learning. In terms of its rationale
claims have been made that it improves the quality of language learning, promotes dem-
ocratic societies, prepares individuals for life-long learning, that it is a human right, and
thatitallows learners to make best use of learning opportunities in and out of the class-
room. Teachers’ voices have, however, been largely absent from such analyses, and lit-
tle is actually known about what learner autonomy means to language teachers. This is
a significant gap given the influence that teachers, beliefs have on how they teach, and,
of particular interest here, on whether and how they seek to promote learner auton-
omy. This study addressed this gap by examining what ‘learner autonomy’ means to
language teachers in a large university English language centre in Oman. Additionally,
these insights into teachers’ beliefs were used to design and deliver teacher profes-
sional development workshops about learner autonomy. A large literature on auton-
omy in language learning now exists, with Holec commonly cited as a seminal contribu-
tion to the field. [2,123]

Although learner autonomy predates and is independent from institutionalized
education, due to formal education the innate attribute has been given a name and
brought to conscious attention. Although learner autonomy is a fairly recent concept,
the etymology of autonomy goes further back to the sixteenth and seventeenth century
Europe, in which it was first applied to states and institutions free from external control.
Only later was it applied to individuals and at first solely in the field of philosophy. The
ideas of such philosophers as Immanuel Kant (1724-1804) and John Stuart Mill (1806-
1873) can be seen as a basis of the modern view of autonomy. [1,56]

Little (1994) differentiates between general educational arguments for auton-
omy and psychological arguments for autonomy. The general arguments speak for pro-
gress of democratic states which must undertake educational measures to develop the

1Pawudosa Hapzusa HopmypodosHa - mpenojaBaTe/b aHIVIMACKOTO si3blKa Kade/phl
«HcToprHY M rpaMMaTHKU aHIVIMACKOTO si3blKay, CaMapKaH/CKUH roCy/JapCTBEHHBI HHCTUTYT
WHOCTPaHHBIX sI3bIKOB, Y36€KHCTaH.
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capacity of their citizens to think and act as free and self-determining individuals. The
psychological arguments suggest that the most efficient learners are those who know
how to assimilate new information in terms of what they already know and how to
transfer their existing knowledge on a new learning task. Cotterall (1995) gives philo-
sophical, pedagogical, and practical reasons for autonomy in language learning. The
philosophical reasoning is the belief that learners have the right to make choices with
regard to their learning. Pedagogical justification states that especially adults feel more
secure in their learning, they learn more and more effectively, when they can partici-
pate in making decisions about the pace, sequence, mode and the content of instruction.
The practical argument is that a teacher may not always be available to assist learners
need to be able to learn on their own. Although learner autonomy has got its historical
roots in philosophy, the field of psychology has had, and continues to have, an effect on
the concept. Promoting ‘learner autonomy’ on a course of English for Academic Pur-
poses (EAP) seems to be widely problematic as they, ‘learner autonomy’ and EAP
course, are expected to supply both skills and knowledge to the learners to pursue stud-
ies of other subjects in English within a controlled academic setting. Additionally, the
course is different in type as, unlike most of the regular academic courses, it has great
impacts on the learning style to study other subjects. Based on the assumption that en-
suring ‘learner autonomy’ would contribute to an EAP course effectively, this study tries
to explore the key areas that to be considered while designing a learner-autonomous
EAP syllabus. The paper compiles the findings through investigating the EAP course of
the Master of Education (ME) program at the Institute of Educational Development
(IED), BRAC University, and tries to put some recommendations together for further
consideration.[4,2].In order to learn how to work individually. There are given some
examples. Are the underlined verbs right or wrong? Correct them where necessary.

1 Ben is a friend of mine. I know him very well.

2 Ben is a friend of mine. I know him for a long time.

3 Sarah and Adam are married since July.

4 The weather is awful. It’s raining again.

5 The weather is awful. It’s raining all day.

6 I like your house. How long are you living there?

7 Gary is working in a shop for the last few months.

8 I don’t know Tom well. We've only met a few times.

9 I gave up drinking coffee. I don’t drink it for a year.

10 That’s a very old bike. How long do you have it?

Read the situations and write questions from the words in brackets.
1 A friend tells you that Paul is in hospital. You ask him: (how long / be / in hospital?)

2 You meet a woman who tells you that she teaches English. You ask her:

(how long / teach / English?)

3 You know that Jane is a good friend of Katherine’s. You ask Jane®how long
know / Katherine?)

4 Your friend’s brother went to Australia some time ago and he’s still there. You
ask your friend: (how long / be / in Australia?)

5 Tom always wears the same jacket. It's a very old jacket. You ask him®how
long / have / that jacket?)

6 You are talking to a friend about Joe. Joe now works at the airport. You ask your
friend: (how long / work / at the airport?)

As a conclusion, that, it can said autonomy learner in schools gives good effects.
Through this method, autonomy learner, pupils learn work individually and so work
hard without paying attention well. Because, in schools it is difficult to look at all of them
and teachers can’t ask home tasks wholly. We know that, the reorientation of focus from
the teacher to learner is a change that needs to be done gradually as it requires a lot of
time and a great deal of effort on both parts. The teachers must be willing to abandon
the methods they are familiar with and take a step into the unknown. The learners, on
the other hand, are required to be more active, initiative and involved in learning in
order to share the responsibility for the results with the teacher. The desirable outcome
of such approach is the learner who is capable of setting the realistic goal, finding ap-
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propriate resources, choosing suitable strategies and finally, who is able to reflect crit-
ically on the process and the progress on his own. On the contrary, the traditional edu-
cation model considers successful learner the one who gets good grades.
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UDC 378
THE LISTENING COMPREHENSION STRATEGIES
AND THE AURAL PROBLEMS IN EFL CLASSES
A.E. Rustamoval

Abstract

The article focused on the problems which students encounter while listening to
the English language, the mental processes they activate in listening comprehension,
and the strategies they use in different phases of comprehension.

Keywords: listening comprehension strategies, aural problems, think aloud, intellectual
processes.

Listening in English is an active skill requiring listeners to deal with a different
kind of complicated tasks, such as discriminating between sounds and interpreting
stress and intonation. Listeners use a variety of mental processes to give meaning to the
information they listen to. These mental steps can be broadly described as listening
comprehension strategies. Listeners often do not want to handle listening tasks in an
effective way utilizing these strategies successfully [2, 65]. They are not aware of listen-
ing strategies. Less successful language learners do not have the knowledge needed to
select appropriate strategies. The importance of these strategies by arguing that learn-
ers’ awareness is related to effective learning in all learning contexts. One of the distinc-
tive features differentiating successful listeners from unsuccessful ones is their use of
listening comprehension strategies and they supported the idea that analyzing the role
of these strategies in listening helps listeners to approach the listening task more effec-
tively [1, 18]. There are some outlined potential problems that could hinder listening
comprehension: First, the speed of delivery is beyond the control of listeners. Second,
it is not always possible for learners to have words repeated. This is a main problem in
learning situations. Third, the small size of the learner vocabulary frequently impedes
listening comprehension. The speaker does not always use words the listener knows.
Sometimes when listeners encounter a new word, they stop to figure out the meaning
of that word, and they therefore, miss the next part of the speech. Fourth, listeners may
not recognize the signals that the speaker is using to move from one point to another
especially if the learner is listening to a radio where he cannot see the facial expressions
of the speaker. Fifth, it can be very challenging for listeners to concentrate in a foreign
language. It is generally known that in listening, even a slight break or a wander in at-
tention can impede comprehension. When the topic of the listening passage is interest-
ing, it can be easier for listeners to concentrate and follow the passage; however, stu-
dents sometimes feel that listening is very difficult even when they are interested in the
topic because it requires a lot of effort to figure out the meaning intended by the
speaker. Sixth, the learning habits which teachers emphasize in the classroom such as
the desire to understand the meaning of every word could impede the use of top down
strategies in listening. Teachers want students to understand every word they encoun-
ter while listening by pronouncing and repeating words clearly and carefully, and by
speaking slowly and so forth. As a result, students tend to feel worried when they fail to
recognize what a particular word means. Seventh and last, comprehension problems
arise when students lack contextual knowledge [3, 61]. Even if students can understand
the main idea of the text, they may still find it difficult to comprehend the whole mean-
ing of the text. In order to overcome these listening comprehension problems, learners
need to develop techniques known as “listening strategies". Listening comprehension
strategies are techniques or activities that contribute directly to the comprehension
and recall of listening input. Listening strategies can be classified by how the listener
processes the input. Top-down strategies are listener based, the listener taps into

1Pycmamosa Adaw SwaHKy/s108Ha - TIpenojiaBaTesib aHIVIMHCKOro s13blKa Kadepbl «Hc-
TOPHUU U FpaMMaTHUKH aHTJIMHCKOrO si3blKay, CaMapkaH/CKUH rocyAapCTBEHHbIH HHCTUTYT UHO-
CTpPaHHBIX 13bIKOB, Y30€KUCTaH.
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background knowledge of the topic, the situation or context, the type of text, and the
language. This background knowledge activates a set of expectations that help the lis-
tener to interpret what is heard and anticipate what will come next. Bottom-up strat-
egies are text based, the listener relies on the language in the message, that is, the com-
bination of sounds, words, and grammar that creates meaning. Listening strategies re-
fer to decision making operations which a learner employs in processing a listening
task. These approaches can be grouped in three categories: 1) Linguistic approach: it
aims to determine how the listener arrives at a structural description of the utterances
based on the phonological, lexical, syntactic, and semantic aspects of language. 2) Com-
municative approach: it sees comprehension primarily as the result of an interaction
between speaker and listener. Comprehension is achieved when the listener has suc-
cessfully identified what the speaker intended to communicate with his utterances. 3)
Psycholinguistic approach: it tries to identify and classify the mental steps and cogni-
tive strategies used by the listener. Among four skills, listening is perhaps the most dif-
ficult for learners. In normal situations of communication, the listener can ask the
speaker to reiterate or to clarify what was said, but this is not the case when the listener
has no control over the rate and manner of delivery as for example when listening to a
radio broadcast. The ability to understand the spoken word has traditionally been con-
sidered a passive decoding skill. In fact, in extracting meaning from spoken discourse,
the listener goes through several mental steps and engages in specific cognitive strate-
gies [3, 25].

In my conclusion I can say that the all strategies which were above mentioned
thus the most suitable in gathering information about the listening cognitive processes
and strategies. Using these kinds of methods and approaches help to investigate how
listeners solve receptive problems not by relying on methods based on production, but
by trying to design procedures that can shed light on listeners’ receptive techniques.
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YK 378
OCHOBHBIE UBMEHEHU A B OBYYEHUU NHOCTPAHHbIX
A3bIKOB B Y3BEKUCTAHE
C.II. CapumcokoB?
AHHOMaAyus

3HaHHe A3bIKOB CTAHOBUTCS HEOThEMJIEMOM YAaCThIO KAXK/I0T0 YesioBeKa. MeTos,
NpenoJaBaHUsi MHOCTPAHHBIX SI3bIKOB MPHO6Gpes 0c060e 3HaYeHHEe - KOMMYHUKATUB-
HbIM N0/AX0J, KOTOPbIN fBJsIeTCA He3aMeHUMbIM YCJOBUEM W BaXXHEHIIHMM UHCTPY-
MEHTOM 00y4eHUs1 MHOCTPAHHOMY SI3BIKY.

Kawuesble cno6a: ykpenieHUe HHTErPALMOHHbBIX TEHAEHLUH, BpeMsl pa3aroBOpoB CTY-
JIeHTOB.

Cero/iHsi B COBpeMeHHOM Y36eKuCcTaHe 0C060e BHUMaHUe y/ess1eTCsl pa3BUTUIO
npenojaBaHUsi MHOCTPAHHBIX SI3bIKOB. M3MeHeHUs1 B 0OIECTBEHHO-MOJUTUYECKON
CUTyalluy, pa3BUTHE MEXJYHApOAHbIX OTHOILIEHUH, YKpenjeHHue UHTerpaluoOHHbIX
TeHIeHI[UH, HOBBIX B3IV Ha Oy/[yllee Hallled CTPAHbI U HOBBIE L[eJIU TPEOYIOT MO/ -
TOTOBKHM BBICOKOKBAJUQPHUIIMPOBAHHBIX CIEIUATUCTOB, KOTOPbIE MPAKTUYECKH BJIA-
JIeI0T OAHUM WJIM HECKOJIbKUMH WHOCTPAHHBIMHM SI3bIKaMU. 3HAHHE SI3bIKOB CTAaHO-
BUTCSl HEOT'bEMJIEMOM YaCThIO KaXKJ0ro 4yesoBeka. MeTo/ npenojgaBaHusl HHOCTPaH-
HBIX SI3bIKOB IIpH0O6pes 0coboe 3HaYeHUe - KOMMYHUKATUBHBIN OJX0/I, KOTOPBIH SB-
JIsieTCs1 He3aMeHUMbIM YCJIOBHMEM Y BaXKHEHILIMM HHCTPYMEHTOM 00y4eHHs] UHOCTpPaH-
HOMY SI3BIKY.

B cucteMe npodeccuoHaJbHOTO BBICHIET0 06pAa30BaHUs HAPSAAY C TPAAUIUOH-
HBIMH METOJAaMHU 00Y4YeHHUs UCIOIb3YIOTCSI HHTEPAKTUBHbIE METO/Ibl, HAIPpaBJIeHHbIE
Ha TO, YTOOBI y4aluecs Npruobpesd KOMMYHHKAaTHBHYI KOoMIeTeHIWlo. Pa3Burtue
KOMMYHHUKaTHUBHOM KOMIIETEHLIMHU NO3BOJIUT CTyJeHTaM cHOpPMUPOBATb peveBble
HaBbIKH, KOTOpbIe N03BOJISAT UCHOJb30BaTh fA3bIK AJs1 YA0BJEeTBOpeHUs npodeccruo-
HaJIbHBIX MOTPEOHOCTEN U Jla/ibHel1Iero caMmoo6pa3oBaHUs.

B ocHOBe MHTEPAKTUBHBIX TEXHOJIOTUU JIEXXUT B3aUMOJENUCTBUE YUUTEJS U CTY-
JEHTOB, KOTOPOE NPOSBJISIETCS Yepe3 AUaIoT, KOMMYHUKALMIO B MOJIMJIOTE, pean30-
BaHHYIO NOCPEJCTBOM HHTEPAKTUBHBIX YIIpaXXKHEHUH U 3a7a4 [BapTaHoBa, 2014, 34].
B MHTepaKTUBHOM 00y4YeHUH KOK/bIH CTYZIeHT NbITAeTCSA BHECTH OCOOBIN BKJIA/; OHU
00MEHUBAIOTCS UAESMU U 3HAHUSIMH, KOTOpbIE OCYILeCTBJISAIOTCS COBMECTHBIMU Jeii-
CTBUSIMU CTYZEHTOB B IIPOLleCCe OBJIaJIeHUs yueOHbIM MaTepuasioM. [loaToMy uHTep-
aKTHBHbIE yIpa>)KHEHHUS] ODUEHTUPOBAHBI He TOJIbKO Ha B3aUMO/IeMCTBUE MeXyY CTY-
JEHTOM Y IIpenojiaBaTesieM, HO U Ha B3aUMO/IeMCTBUE CTYAEHTOB, IOCKOJIbKY BCe y4a-
M ecs TPYIITbI YYaCTBYIOT B IpoIjecce 00yYeHHUs KaK MOXKHO 60JIbIIIe, U UCTIOJb3yeTCs
Mozienb BpeMeHH ctyzeHToB (MBC).

CoBpeMeHHas eJaroruka U MeTo/0JI0TUsl IpeAIaraloT LIHUPOKUM CIEKTpP HUH-
TEPAKTUBHBIX TEXHOJIOTHUH, KOTOpPBIE 11e/1ec006pa3HO UCI0Jb30BaTh MPU 00YyYEeHUH
HaBblKaM roBopeHUs. Takue TEXHOJIOTUU BKJIOYAIOT B cebsi: 9BPUCTUYECKUI pa3ro-
BOp, KOHCYJIbTalluM, paboTa B HeGOJbIINX rpynmnax (MapaMu WA POTaLUOHHBIMHU
TpoWKaMHu), poJieBasi ([eJioBasi) Urpa, 0OCYXK/eHHe, HEJJOKOHYeHHOe pe/JIoKEHHE,
MeTOo/, Ipecca, 1e6aThl, YPOKU - MyTelIeCTBUS, YPOKH - CKa3KH, BUKTOPUHBI ITI03HaBa-
TeJibHbIe UT'Pa, COCTOS1[As U3 BOIPOCOB U OTBETOB, YPOKOB C UCII0JIb30BAaHUEM UHTEP-
aKTHUBHOM JOCKH) U MHOTUX JIpyTruX. Bce BhllenepevyncieHHble UHTEPAKTUBHbIE Me-
TO/Ibl, KaK 0Ka3bIBAaeT IPAKTUKA, pa3BUBAIOT HABbIKU FOBOPEHUS CTY/I€HTOB, pacllu-
PSAIOT UX 3HAHUS U TOpU30HTHL. TakKe UHTEpPAKTUBHbIE METO/bl 06'beJUHSIOT Teope-
TUYeCKHe U NMPaKTHUYeCKUe 3HaHUS CTy[IeHTOB, TO €CTb CHayasia OHU BOCIPUHUMAIOT
NOJIy4YeHHYI0 HHPOpMaLKIo, a 3aTeM HUCIOJIb3YIOT ee Il TBOPUYECKOH paboThl. Kpome

1Capumcokoe CuposxcudduH Lloiizokosuy — cTaplIni NpenojaBaTe b aHTJIUICKOro si3bIKa
kadeprl «McTopuy U rpaMMaTHKHU aHTJIMACKOTO s3bIKay, CaMapKaHACKHUI rocyjapcTBeHHbIN
WHCTUTYT UHOCTPAHHBIX SI3bIKOB, Y36€KHCTaH.
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TOT0, UHTEePAKTUBHbIE METO/Ibl 00YYEHUSI 0UEHb UHTEPECHDI, YTO MO3BOJISET YUUTE-
JISIM ¥ CTYA€HTaM U3y4aThb sI3bIKOBble MaTepHaJibl B [[PyKeCKOU aTMocdepe.

AHanM3 MeTOANYEeCKOU JINTepaTyPhbl U COGCTBEHHOT'0 OMbITa PabOThI MOKA3bI-
BaeT, 4yTo PRES-dopmysa, cozpanHasa npodeccopom u3 lxuHoit Adpuku /IaBujom
MakkoiifoM-MelicoHOM, AaeT XOpOILyI0 MOMOLIb B Pa3BUTHUU U COBEPILIEHCTBOBAHUU
yMeHU# 1 HaBbIKOB. Vangliamage BocnpousBogutca kak PRES-popmyna (Position-
Reason-Explanation-Summary). 3ToT MeTOJ MOXHO HCI0Jb30BaTh BO BpeMsl 00CYX-
JleHUs, TOTOMYy YTO Ha Ha4ya/JbHOM 3Tale OOy4YeHUs CTYAEHThl YHUBEPCUTETA He
3HAIOT, KaK BECTU JJUCKYCCUIO U CJIBIIIATH APYT APYTa, paccyx1aThb pasymHo. Kak Bap-
TaHoBa K.I0. npuMeuanus: «['JiaBHas1 leHHOCTb 3TOr'0 TEXHOJIOTMYECKOT0 MeTo/ia 3a-
KJII04aeTcsl B TOM, YTO C ero NOMOLIbI0 y4yallydecss MOTYT aKTUBUPOBATb CBOW MBIC/ISA-
UM NOoTeHMal, a Takke GopMyJIMpoBaTh IMUHOE MHEHUE B ICHOU U C:kaTol GpopMe,
JlaBaThb JJAKOHUYHBIA U eMKHUH OTBET, BbIpaXXaTb CBOI0 COOCTBEHHYIO TOYKY 3pEHHUS Ha
TOT WJIM UHOUM BONPOC, CUTYaIlMs, Mpo6JieMa B paMKaxX U3ydyaeMbIx TeM "[BapTaHOBa,
2014, 36]. [l1 OCTHXKEeHUS 3THUX 1eJiel B X0/ie 00CYKAEHUS PenojaBaTe/H JJOJIKHbI
HAy4YUTb CTYAEHTOB MCNOJb30BaTh TexHoJsoru PEPC, koTopas cocTouT U3 4yeThbIpex
3TaloB:

[lo3unus (B 3TOM ciy4ae ecTh TOYKa 3peHusi) - 1 gymato; 1 Bepio; d TBepno
Bepo; [l nosiararo; {1 He Mory He ckasaTh; fl nosarato; f yBepeH; fl He fymalo ...;

[IpegpicTopus (B moAfep:KKy MO3UIMU) - MOCKOJBKY; B BHJE; NMOCKOJbKY; B
3TOM; ObITb TEM;

P-npumep ($akThl, HIMIOCTPUPYIOLIE BBIBOJ), HAIPUMeEp; HAIPUMeEP; CKaXKeM;

C-ciefcTBue (3aK/Ir04eHHE), T.e. TaK; COOTBETCTBEHHO; BCJEJACTBHE 3TOrO; MO
HMMEeHU; C1e[0BaTebHO.

TakuM 06pa3oM, UCHOJIb3YSl 3Ty TEXHUKY, KaXKAbIH CTYJEeHT UMeeT BO3MOXK-
HOCTb B KpaTKOl ¢popMe BbIpa3UTh CBOE MHEHUE 110 ONIpe/ie/IeHHOH TeMe 06CyK/jeHHUs.
C noMoLIbI0 3TOr0 MEeTO/|a, KOTOPBIN SIBJASETCS OCHOBOM JJIs1 00y4eHUs SI3bIKOBBIM
HaBbIKaM, y4Jallhecs: pa3BUBAIOT CIOCOOHOCTh aHAJMW3UPOBATh MaTepHas, CBOGOLHO
BbIP@XKaTh CBOW MBICJIM U HE 0653aTEJIbHO, U YTBEPK/AATb CBOI0 COOCTBEHHYIO TOUKY
3peHus. ITO, HECCOMHEHHO, IOBBILIAET YPOBEHb 3HAHUS S13bIKa U [103BOJISIET YAYYLIUTD
HaBbIKU F'OBOpPeHUs cpeAu GUI0TOTHYeCKUX CTYAEeHTOB.

Cnucok aumepamypul

1. VartanovaK.Yu. Development of speaking skills among students in English through in-
teractive technologies // Philological Sciences. Questions of theory and practice. -
Tambov: Diploma, 2014. - No. 10 (40) - P.34-36.

2. Kalabukhova G.N. Methods of implementing interactive technologies in conditions of
accelerated training of students in a foreign language. [Electronic resource]. URL:
http://www. tisbi.ru/assets/Site/Science/Documents/25-KALABYHOVA.pdf

3. Gilberto Vas. How can I improve my students' speaking skills? [Electronic resource].
URL: http://www.researchgate.net/post

© C.1I. Capumcokos, 2018

53


http://www.researchgate.net/post

He/:Laro r'M4eCKHe HayKHU

54

UDC 378
INTRINSIC MOTIVATION IN THE CLASSROOM OR HOW
TO STIMULATE STUDENTS STUDY A FOREIGN LANGUAGE
V.V. Fatikhova?

Abstract

How to make students study and learners learn have been insistent questions
since birth of any civilization. Motivation has been called as a “neglected heart” of lan-
guage teaching. The primary focus is on the learner and internal factors that encourage
and facilitate their pursuit of language achievement. When we learn to incorporate di-
rect approaches to generating student motivation in teaching, it contributes to success-
ful future. This article deals with studying motivation as the student’s desire to produc-
tive cognitive activity, active development of educational content.

Key words: motivation, intrinsic motivation, EFL learning, classroom environment, psy-
chological factors.

In the last few years, the topic of intrinsic motivation has raised a lot of interest
in EFL learning. Motivation plays a significant role in a student’s learning and develop-
ment. It is part of teachers’ pedagogy to develop in students the desire for new
knowledge and understandings, known as intrinsic motivation. All students are unique;
educators, through implementing a variety of motivational techniques, can have con-
siderable influence on students’ participation and self-expression. Individual teachers
have the capability of making learning empowering, thus allowing the energy of the
classroom to be filled with excitement and anticipation. In the last few years, the topic
of intrinsic and extrinsic motivation has raised a lot of interest in EFL learning. It is im-
portant for pre-service teachers to think about ways to motivate students in the class-
room, as part of the process of developing lifelong learners and to develop effective
practice. Motivation is a fundamental element of students’ learning; teachers can assist
in increasing and developing motivation for optimal achievement in the classroom.
Through the facilitation of a supportive classroom environment, engaging learning ex-
periences, goal setting and teacher enthusiasm, teachers can empower students to find
joy and excitement in their learning.

Motivation has been called as a “neglected heart” of language teaching. The pri-
mary focus is on the learner and internal factors that encourage and facilitate their pur-
suit of language achievement. When we learn to incorporate direct approaches to gen-
erating student motivation in teaching, it contributes to successful future.

Psychologists have identified two distinct forms of motivation. They are intrinsic
and extrinsic motivation. Intrinsic motivation refers to an inherent interest in pursuing
a topic. These individuals find a subject enjoyable and they naturally desire to learn
mastery of it. Extrinsic motivation, on the other hand, refers to a desire to pursue a sub-
jectfor reasons outside of the individual, such as rewards, grades, parental or instructor
approval, etc. These individuals are motivated to learn a subject not because they want
to learn it, but because learning the material will get them good grades, parental praise,
or because jobs in that field pay well; all of which are external rewards.

In educational psychology, the definition of what it is to be motivated is quite
simple: “to be motivated is to be moved to do something”.

Intrinsic motivation is related to an internal wish to do something. Decile
defines intrinsically motivated activities as: “the ones for which there is no apparent
reward except the activity itself.” Self-determination theory puts emphasis on three in-
nate psychological needs which need to be satisfied in order for an individual to feel
intrinsically motivated. Those needs are: autonomy (in deciding what to do and how to
do it), competence (abilities and skills by which we manage to control our environment)

Ypamuixosa Benepa BaxudosHa — mpemnojaBaTe b aHTIMHCKOTO A3bIKa Kadeapbl «Jlek-
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and relatedness (relationships we develop through our interaction with others). This
assumption has significant implications for students engaged in the learning process.
Namely, students are more likely to experience intrinsic motivation in an environment
that promotes the satisfaction of these needs than in the one which neglects them.
Moreover, according to some studies, intrinsically motivated learning tends to be more
valuable than extrinsically oriented one.

Intrinsic motivation was adeptly illustrated by the concept of flow, developed by
Mihaly Csikszent. Flow represents the feeling of complete absorption in the activities
which we enjoy. For an artist, flow is most likely to take place while creating a certain
piece; for a mathematician, while solving a math problem. At any rate, whenever it hap-
pens, people lose their sense of time. They stay focused on the task without letting any
distractions keep them away from what they are. On the other hand, those who are ex-
trinsically motivated perform a certain action not because they truly enjoy it, but be-
cause of a reward that is available.

There is the following classification of educational motivation of a student:

- cognitive motives (the acquisition of new knowledge);

-social motives (intends duty, responsibility, understanding the social signifi-
cance of the studying, benefit the society) are expressed in the pursuit of personality to
assert himself in society and to adopt his social status through the studying;

- pragmatic reasons (to have a higher salary, receive a worthy reward for his la-
bor);

- professional motives (empowerment to get a challenging and interesting
work);

- aesthetic motives (getting pleasure from learning, the disclosure of his hidden
abilities and talents);

- status and positional motives (the desire to establish himself in the community
through studying or social work, gain recognition of others, obtain a position);

- communicative motives (expansion of the range of communication by improv-
ing his intellectual level and new acquaintances);

- traditional and historical reasons (set by stereotypes that have emerged in the
community and strengthened over time);

- utilitarian and practical reasons (mercantile, learn to self-education, the desire
to learn a single thing of interest);

- educational and cognitive motives (focus on ways of getting knowledge, learn-
ing specific subjects);

-social and personal motives of prestige (to establish itself and take in the future
a certain position in society and in particular social environment);

- unconscious motives (education not by choice, but by the influence of someone
based on a complete misunderstanding of the meaning of the information received and
the complete lack of interest in the cognitive processes).

These motifs may merge to form a common motivation for learning. Dale Carne-
gie says: "... the only one way to encourage people to do something is make a person
want to do it." In order for a student to be really involved in the work it is necessary the
tasks that are put in front of him in the training activities are not only understandable,
but also internally adopted by him. They should gain importance for a student. Since
the true source of human motivation is in himself, it is necessary to make him want to
do something. Therefore, the main motive of the studying is the inner motive power.
Eastern wisdom says: "One person can lead a horse to water, but even hundred cannot
make it drink the water". So the student can be made to sit in the classroom, but you
cannot teach him forcibly and develop his abilities. Horse drinks water when it is
thirsty, and student studies when he wants to learn. The student wants to learn, and
will do it himself only when the occupation is interesting and attractive. He needs mo-
tivation for cognitive activity. Students of vocational schools are much more aware of
their chosen profession at the time of practice, implementation of laboratory works.
They see the incentive and motivation for further theoretical training, knowing that
they can apply their knowledge in practice.
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UDC 378
UNCONVENTIONAL METHODS OF TEACHING ENGLISH FOREIGN LAN-
GUAGE AT HIGHER EDUCATIONAL ESTABLISHMENTS OF UZBEKISTAN
V.V. Fatikhova?

Abstract

The main purpose of modern education is to match current and future needs of
the individual, society and the state, the preparation of multi-developed personality of
a citizen of the country, capable to social adaptation in the society, to the beginning of
employment, self-education and self-improvement.

The work discloses predictable results of changes in the modern educational sys-
tem in Uzbekistan which make the training and professionalism of teachers necessary
i.e. improvement of their professional competence.

Key words: Grammar-Translation Approach, Direct Method, Suggestopedia, effective
studying, modern approaches.

The new definition of language proficiency led to the development of new lan-
guage learning objectives as well as new classroom activities and techniques that would
enable students to meet these objectives.

During the search for “the best method” phase of language teaching, several stud-
ies were carried out to settle the question empirically. For example, Swaffar, Arens and
Morgan (1982) set out to decide which was superior, audiolingualism or cognitive code
learning. The results were inconclusive, and it appeared that, at the universities and
institutes few teachers adhered rigidly to one method than other. Instead, they devel-
oped arange of practices that reflected their own personal teaching styles. Among other
things, it was studies that gradually led people to abandon the search for the “right
method”.

For a survey of the history of second or foreign language teaching, Jill Kerper
Mora (2008) discussed some important teaching methods in her recent published
newsletter “Show-Me”.

Those are-

* Grammar-Translation Approach

* Direct Method

* Suggestopedia

The grammar-translation method is the oldest method of teaching English.
This method is also known as the classical method. The grammar-translation method
dominated European and foreign language teaching from the 1840s to the 1940s. Its
modified form continues to be widely used in some parts of the world today. The gram-
mar-translation method is a method of teaching foreign languages derived from the
classical (sometimes called traditional) method of teaching Greek and Latin. In gram-
mar-translation classes, students learn grammatical rules and then apply those rules by
translating sentences between the target language and their native language. Advanced
students may be required to translate whole texts word-for-word. The method has two
main goals: to enable students to read and translate literature written in the target lan-
guage, and to further students’ general intellectual development.

Characteristics:

-The unit of teaching is word, not a sentence. [t means vocabulary is taught in the
form of isolated words.

-It considers grammar as a soul of language.

-Grammatical rules of teaching of English are explained into mother tongue.

-This method does not help in development of linguistic competence of learner.
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-English grammar is taught through rules, translation, definition and compara-
tive study of mother tongue grammar.

-Grammar is taught deductively.

-The main function of language learning, communication is ignored. -Reading and
writing are the major focus.

-Words are taught through bilingual word-lists, dictionary study and memoriza-
tion.

-The English is taught in mother tongue with little use of target language.

The direct method. An attempt to teach the language as one could in learning
mother tongue is known as the direct method. It is also called natural method because
it is learnt naturally like mother tongue or first language. It is very difficult to bring
exact environment in which mother tongue or first language is acquired, so later the
same method became popular called direct method. This method was against of gram-
mar-translation method. The extreme use of mother tongue affected the naturalness of
language. The students did not learn language but practiced of acquiring mother tongue
or first language. In this method same environment is created to learn second (SL) or
foreign language (FL) but learning SL is not natural process. It depends on the will of
the learner to learn for his own development. So teaching of SL or FL by observing the
principles of language acquisition is the direct method.

In short, the principles of the direct method were as follows:

-Classroom instruction was conducted in the target language.

-There was an inductive approach to grammar.

-Only everyday vocabulary was taught.

-Concrete vocabulary was taught through pictures and objects, while abstract vo-
cabulary was taught by association of ideas.

Suggestopedia (USA English) or Suggestopaedia (UK English) is a teaching
method, which focuses on how to deal with the relationship between mental potential
and learning ability and it is very appropriate to use in teaching speaking for young
language learners. This method was introduced by a Bulgarian psychologist and educa-
tor, George Lozanov in 1975. It is used in different fields, but mostly in the field of for-
eign language learning. Lozanov has claimed that by using this method a teacher's stu-
dents can learn a language approximately three to five times as quickly as through con-
ventional teaching methods.

Characteristics:

-Comfortable environment;

-The use of music;

-Peripheral Learning;

-Free Errors;

-Homework is limited;

-Music, drama and art are integrated in the learning process.

Suggestopedia aims to deliver advance conversational proficiency quickly. It ap-
parently bases its leaning claims on student mastery of prodigious lists of vocabulary
pairs and indeed, suggests to the students that it is appropriate that they set such goals
for themselves. Lozanov states categorically, “the main aims of teaching is not memori-
zation, but the understanding and creative solution of problem”.
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VJIK 378
HEKOTOPBIE OCOBEHHOCTH I'PYIIIOBO PABOTBI B KJIACCAX

3.H. XaitutoBal
AHHOMayus

B 5Toi1 cTaThbe ONUCBIBAIOTCA HEKOTOPbIE 0COOEHHOCTH U YA,06CTBA IPYNIOBOH
paboThI B KJIaCCax.

Karwouesble cioea: rpynnoBasi paboTa, elaroru4eckue TeEXHOJIOTHH, COTPYJHUYECTBO,
B3aUMO/IeliCTBUE B NeJJarorM4ecKkod CTpaTeruu, CaydyahHblM 06pa3oM, BbIGOp yuuTe-
Jiel, 6JIM30CTh K MeCTy KHUTeJbCTBA, UM BbIOpAaHHAsA CTYJEHTOM KOHCTPYKTHBHas
KOMMYHHUKALHS.

C TeyeHHeM BpeMeHHM Mbl CTAJKUBAEMCS C PAa3/IMYHBIMU HOBBIMH CIIOCOOAMMU
06y4eHHsI MHOCTPAHHBIM I3bIKaM B MeT0/j0/10TMU. He ToJIbKO pa3Hble cl1oco6bl 06yye-
HUS MHOCTPAHHBIM s13bIKaM, HO TaKKe Mbl MO>KeM HabJIl0JaTh HOBbIe NlelaroruyecKre
TEXHOJIOTUU B yueGHOM mporiecce. Tak 4To0 Mbl COGMpPaeMcsi MOCBATUTh CTAThIO O He-
KOTOpPBIX 0CO6EHHOCTSIX IPYIIIOBOX paboThlI.

['pynnoBast pa6oTa - o4eHb BaXkKHasi 4YaCThb HAIlEr0 ypPOKa, MOCKOJIbKY OHa Je-
MOHCTPHpPYeT Hallly CHOCOGHOCTb 06IIAThHCSA, 06CYXAATh U COTPYAHUYATD C APYTUMHU
yyamumucs. Llesp BK/IIOYeHUS] KOMIIOHEHTA FPYIIOBOM paboThl B HAIUK CECCUM WU
KYpCHhI - 3TO NOrOTOBKA K Halllell 6yayuiel npodeccruy, KOTopast MOXKeT NoTpe6oBaThb
OT Hac paboThl B rpyInoBoi cpese. [03ToMy HEYJUBUTEIBHO, YTO CIIOCOGHOCTD 3¢-
deKTUBHO paboTaTh B IPYIIIE - 3TO OYEHD KeslaeMoe yMeHue. ['pynnoBas pa6oTa - 3TO
OJlHa IeJarorvyeckasi CTpaTerus, KOTopas CIOCOOGCTBYeT Y4acTHI0 M B3aUMOJeH-
CTBHIO B XO/le CECCUU.

JTO0 cioco6CTBYET H0J1ee Iy6OKOMY M aKTHBHOMY IPOLeCcCY 06YYeHUs, a TAKXKe
pefoCTaBsieT HHCTPYKTOPaM LieHHbIE IeMOHCTPALUM CTeNleHH, B KOTOPOH y4yalu-
ecsl TOHUMAIT KOHKPETHble TeMbl WJIM KOHLENIMU. B fonosHeHre K TOMY, 4TO6bI
HO/IBEPraTh CTYAEHTOB Pa3/IMYHbIM NI0JX0/aM U ClIoco6aM MblLLIeHHUs, paboTa ¢ Apy-
UMY CTYZEHTaMU B IpyHIax MOXeT CHOCO6CTBOBATh 0CO3HAHMIO MPHUHA/LJIEHOCTH,
KOTOpOe 60peTcsi CaHOHUMHOCTBIO U U30J1A1jMel, KOTOPYIO UCIIBITHIBAIOT MHOTHE CTY-
JeHTbl B 60JbLIOM KaMIiyce. HeKOTOpble CTYJeHTbl W3HAYaJIbHO MOTYT HEOXOTHO
y4acTBOBATh B rPYIIOBON paboTe, IO3TOMY pasze/ieHre NPUYMH IPyNInoBod paboThl
C HAIIMMH yYeHUKAaMU MOXKET NOMOYb YOeJUTh HEOXOTHBIX. JTO MOXKET NOMOYb UM
y3HATh, YTO UCC/IeA0BAHUSA I0KA3aJIH, YTO IPYINIbI 4ACTO pa3pabaThIBalOT OoJiee Kade-
CTBEHHBbIE pellleHHs], YeM caMble IPOJJBUHYThIE JII0JH.

CoBMecTHas pa6oTa B IpyIllax TaKXKe JaeT yYyalluMcs BO3MOXXHOCTb YYUThCS U
YUYUTBCS APYT Yy Apyra. UccaesoBaHue B Kiiacce MOKa3aJsio, YTO yYal[iecs 4acTo y4aTcs
Jlyd1iie JpyT OT Apyra, ueM yyuTtens. [1,16-20]

C mpakTHYeCKOH TOYKH 3peHUs], IPYNIoBas paboTa TaKXkKe CI0COGCTBYET pa3BU-
THUIO MEXXJIMYHOCTHBIX HABBIKOB, BICOKO LIleHUMBIX Pa60TOAATE/ MU, HE TOBOPS YKe 0
JPY3bsIX, COCEAAX U ceMbe. [JI1 MHCTPYKTOPOB rpynnoBasi paboTa MOXKeT COKOHOMUTh
BpeMs NOATOTOBKHU. XOTs MOATOTOBKA K 3G PeKTHBHOM IrpynnoBoi paboTe TpebyeT He-
KOTOpOTO IJIAaHWPOBAHUsI, OHA 3aHUMaeT MeHblIe BpEMEHH, YEM MOrOTOBKA JIEKIIUH.
HeTpyaHO BK/IIOYMTH IPyNIOBble MEPONPHUSTHS B HAll IJIaH YPOKOB, HO €CThb He-
CKOJIbKO OOIMX IPaBUJ O CTPYKTYPUPOBAHHUU TPYNIOBOH PaGOThI, UTOGHI y HEro
ObLJIY M0JIE3HbIEe Pe3y/IbTaThl AJs CTYeHTOB.

He6osbiume rpynnsl WM y4yeGHbIe TPYNIbl MOTYT GOPMUPOBATHCS YETHIPbMSI
cnoco6aMu: cay4aiHbIM 06pa3oM, BBIGPAHHBIM YYHUTEEM, OJIM30CThI0 MECTA HJIH BbI-
O6paHHBIM cTyAeHTOM. Cy4yaliHble U BbIOpAHHbIE YYUTENEeM I'PyNIIOBbIe 3a/laHUs U3-
0eraoT KJIMK ¥ IO3BOJISIOT YYalMMCsl B3aUMO/IeCTBOBATD C pa3HbIMH O/JHOKJ/IACCHU-
KaMU B Te4eHUe BCEro ceMecTpa.

MbI XopoLIo 3HaeM Hallero yYeHHKa; BbIGOp yUUTeIeH MOXKET ObITh M0JIe3eH
JUIsSI TPYTIIIMPOBKY CTYZEHTOB. PaccMoTpuTe BO3MOKHOCTb BbIGOpA IPYIII MM Hap C
Pa3JIMYHBIMU CUJIbHBIMU CTOPOHAMH U YPOBHSIMHU HAaBBIKOB, IIOCKOJIbKY HUCCJIE/I0BAHUS

1Xaiiumosa Inbmupa HopbaesHa - npenojaBaTe/ib aHIJIMUCKOro si3blka Kapeapbl «AH-
IJIMICKOTO f13bIKa U INTepaTypbl», CaMapkaH/CKUH roCyAapCTBEHHBIN HHCTUTYT HHOCTPaHHbIX
A3BIKOB, Y36€eKHCTaH.
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noKasaJ/l4, YTO IPyNIbl pelaTesell mpo6JieM ¢ pa3JUYHbIMU HaBbIKaMU I10CJIe0Ba-
TeJIbHO BBIXOAAT 3a [PYNIIbI peluaTeseil mpo6.JieM, KOTopble 06J1aJal0T BLICOKOH KBa-
audukanuent. [2194]

Pa3mep rpymnmnbl MOXKeT 6bITh pa3HbIM, TAKXKE KaK U BPEMS, B TEUEHHE KOTOPOT0
CTYZEHTBl pa6oTaloT BMecTe. CONpspKeHHe OTJIMYHO MOAXOLUT AJs pelieHHs Mpo-
6JieMbl Ha TPUALATH BTOPOH UJIH 0JHOM MUHYyTe. ['pynnbl, KOTOpble paboTaloT BMECTE
B TeyeHHe 10-4 MHHYT, MOTYT COCTaBJATb 4eTbIpe WU NATb yesoBek. (Eciu ux
GoJiblile YeThIpeX HJM HATH, HEKOTOpble YYaCTHUKHU IepecTaHyT y4acTBOBATh).
['pymnbl MOTYT 6bITh GOPMaTbHBIMU UK HepopManbHbIMU. HeoduinaibHble rpynbl
MoryT 6bITh ad-hoc dyads (rze kax/blii yueHUK o6paljaeTcs K Cocely) UIn AeCATU-
MHUHYTHbIE «TPYINIbI [YJeHUsI» (B KOTOPBIX OT TPeX JI0 YeThIpeX YYEHUKOB 06CYKJAI0T
CBOU peaklyy Ha 3aflaHue Ha uTeHue). PopMasibHbIe IPYIIIOBbIE TPUCBOEHUS MOTYT
CJIY>KUTb I'PYNIOBBIM NIpOEKTaM B ¢opMaTe ceMecTpa. B 60/bIIKX IpyINax noJe3Ho
Ha3HavaTh POJIM B KXKJOU rpynne (MpUMephl: peKopJep, penopTep KJjacca, XpoHO-
METPHUCT, MOHUTOD). EC/1N y4eHUKH He NPUBBIK/IM Pa6oTaTh B IPyININax, yCTaHABIUBAs
HEKOTOpPble PEKOMEHALUH C KJIAaCCOM 06 YBaXKUTEJIbHOM B3aHMOJEHCTBUU /10 TOTO,
KaK IepBas AesTeJbHOCTb MOXKET CIIOCOGCTBOBATh TO3UTUBHON U KOHCTPYKTHUBHOM
KOMMYHMKaLHH.

[Tone3Ho opraHrW30BaTh CTYZEHTOB B IPyNIax, IPeX/e 4eM 1aBaTb UM UHCTPYK-
I[MU [l TPYNIIIOBOM J1eSITETbHOCTH, NOCKOJIbKY PpU3HNYeCKOe JBIKEHHE B IPYNIIOBOM
06pa30BaHUU UMEET TEH/|EHIUIO OTBJIEKATD.

[IpenogaBaTesb 3agaeT Bonpoc. CTygeHTaM Jaetcs BpeMs (30 cekyHJ UM ofHa
MHUHYTa), YTOObI JyMaTb 0 peakKLUU. KaxAblHA CTYJeHT 3aTeM COeJUHSAETCS C APYTUM,
U 06a 06CYy>KJal0T CBOM OTBEThI HAa BONpOC. MHCTpyKTOp mpHr/amaeT napsl noje-
JINTHCS CBOMMHU OTBETAMH C KJIACCOM B IIEJIOM.

Ecau Bama rpynnoBasi pa6oTa COCTOMT U3 Ha6opa KOPOTKHUX NMPo6JIeM, C KOTO-
PBIMU CTYZ,EHTBI MOTYT paboTaTh, KaK 3TO YacTo 6bIBaeT B Kypcax I10 HayKe U MaTeMa-
THKE, CyLIeCTBYeT MHOXKECTBO CIOCO60B CTPYKTYPUPOBAHUSA e TeJbHOCTH.

Bo BpeMs rpynnoBoil paboThl, Kak 6bl C06JIa3HUTENBHO, HE OTKJIIOYalTeCh OT
CBOEro KJjacca ¥ CUJUTe B NepeiHel YacTu KOMHaThl! PacipocTpaHaiTe U caymanTe
cBOMX y4eHUKOB. OHM Ha 33/iaye, UJIM OHU FOBOPAT O CBOMX IJIAHAaX HA BBIXOAHBIE?
Y4acTBYIOT JIM YY€HUKU B KOHLENLIMAX U 33JJaHUSAX, UM BCE OHH 3aCTPSJIM U 3amyTa-
Jich? Y HUX ecTb BOINpochl K BaM? [IoTAHUTE CTYJ M NPUCOEJUHUTECH K KaXKJ0H
rpymnine HEKOTOpoe BpeMsl.

B xoie ocyecTBIeHHS TPyNIOBOM paboThl B IEPBLIXA pa3 B CBOEM paszeJie He-
kKotopble GSI 06HAPYKUBAIOT, YTO CTYAEHTHI HEJIOBKO MoJYaT, Korga GSI xoquT uiu
C/IyIaeT UX 06CyXAeHHe. ITO BPEMEHHO, U 3TO JI0JDKHO IIPEKPATUTHCS, KOrJja Hallu
yYEeHHUKH 3HAKOMBI ¢ HAMU U $opMaT rpynnoBod paboTsl. [loToMy 4TO HE3HAKOMOCTb
ynpaBJsieT 3TOM peakuuel, XOpoLIo peajn30BaTh IPYNIOBYI0 paGoTy O4eHb PaHO B
ceMecTpe 1 4acTo ee UCNO0JIb30BaTh B BallleM pasjelie.

[TogBOAS UTOT, MBI MOYKEM BUJETh PE3YJIbTAThI paboThI B rpynme. PaboTas B He-
60JIBIIMX IPYIIAX, yYaliiecss MOTYT 06CY>KaThb JAHHYIO0 IPO6IEMY, AeJTUThCS CBOUMHU
uAesiMU APYT C JPYTOM U YYUThCS yBaXkaTb APYT Apyra, a rpynnosas paboTa NoKasbl-
BaeT NPOCThIe CIOCO6BI 06yuyeHNs] 00bSICHEHHON TeMe UJIU TeMe NpenojaBaTeseM.
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UDC 378
THE USAGE OF TESTING DURING ENGLISH CLASSES

N.A. Ibadovatl
Abstract

The given article illustrates the best way of getting educational opportunity and pro-
gress for all learners. Moreover, it is quite possible to claim, this it is the best of way of
estimating learner's knowledge, received during classes. This one is also composed of
an example of passing test.

Key words: school districts, meaningful assessments, the potential problem, the appro-
priate use of tests, tests in educational system.

Measuring what and how well students learn is an important building block in
the process of strengthening and improving our schools. Tests, along with student
grades and teacher evaluations, can provide critical measures of students’ skills,
knowledge, and abilities. Therefore, tests should be part of a system in which broad and
equitable access to educational opportunity and advancement is provided to all stu-
dents. Tests, when used properly, among the most sound and objective ways to measure
student performance. But, when test results are used inappropriately or as a single
measure of performance, they can have unintended verse consequences.

Nowadays, many school districts are mandating tests to measure student perfor-
mance and to hold individual schools and school systems accountable for that perfor-
mance. Knowing if and what students are learning is important. Test results give class-
room teachers important information on how well individual students are learning and
provide feedback to the teachers themselves on their teaching methods and curriculum
materials.

[t is important to remember, however, that not test is valid for all purposes. In-
deed, tests vary in their intended uses and in their ability to provide meaningful assess-
ments of student learning. Therefore, while the goal of using large-scale testing to meas-
ure and improve student and school system performance is laudable, it is also critical
that such tests are sound, are scored properly, and are used appropriately.

Some public officials and educational administrators are increasingly calling for
the use of tests to make high-stakes decision, such as whether a student will move on
to the next great level or receive a diploma. School officials using such tests must ensure
that students are tested on a curriculum they have had a fair opportunity to learn, so
that certain subgroups of students, such as racial and ethnic minority students are stu-
dents with a disability or limited English proficiency, are not systematically excluded
are disadvantaged by the test or the test-taking conditions. Furthermore, high-stakes
decisions should not be made on the basis of a single test score, because a single test
can only provide a “snapshot” of student achievement and may not accurately reflect
entire year’s worth of student progress and achievement.

The potential problem with current increased emphasis on testing is not neces-
sarily the test, per se, but the instances when tests have unintended and potentially
negative consequences for individual students, groups of students, or the educational
system more broadly. But, it is also critical to remember that, in many instances, with-
out tests, low-performing students and schools could remain invisible and therefore not
get the extra resources or remedial help that they need.

The Appropriate Use of Tests

The measurement validity of a test is an extremely important concept. Measure-
ment validity simply means whether a test provides useful information for a particular
purpose. Said another way: will the tests accurately measure the test taker’s knowledge
in the content area being tested?

H6adosa Haguca AxmamusioesHa - TpenojaBaTesb aHIJIMMCKOrO sI3bIKa Kadephl
«AHIJIMHACKOTO f3blKa W JIUTepaTypbl». CaMapKaHACKUH TOCYJapCTBEHHBIH HHCTUTYT HHO-
CTPaHHbIX SI3bIKOB, Y36€KHUCTaH.
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When tests are developed and used appropriately, there among the most sound
and objective knowledge and performance measures available. But, appropriate devel-
opment and use are critical. Fairness in testing begins when tests are being developed.
Test developers should provide to those using their tests (school systems, for example)
specific information about the potential limitations of the test, including situations in
which the use of the test scores would be inappropriate. For example, a test that has
been validated only for diagnosing strengths and weaknesses of individual students
should not be used to evaluate the educational quality of a school. Furthermore, those
using a particular test should have an appreciation for how the test performance of
some students with a disability or those with limited English-speaking ability, for ex-
ample, should be interpreted. The Standards for Educational and Psychological testing,
created by the American Psychological Association, the American Educational Research
Association, and the National Council on Measurement in Education, present a number
of principles that are designed to promote fairness in testing and avoid unintended con-
sequences.

Gaps between Testing Principles and Educational realities

Calls to improve educational outcomes by measuring student and school perfor-
mance are based on good intentions. And, as previously stated, tests, when used appro-
priately, can be valid measures of student achievement. However, test users must en-
sure that results are truly indicative of students achievement rather than a reflection of
the quality of school resources or instruction. It is only fair to use test results in high-
stakes decisions when students have had a real opportunity to master the materials
upon which the test is based.

Therefore, in conjunction with supporting the use of tests to evaluate perfor-
mance, public policymakers should also support research on the consequences of such
testing, and localities should work to provide the resources necessary for schools to
provide quality educational opportunities and achieve real student growth and learning
not just “teaching to the test” skills acquisitions. Test results should also be reported by
sex, race/ethnicity, income level disability status, and degree of English proficiency for
evaluation purposes.

For example multiple-choice tests (MCQs, further in the text). To the author’s
concern these tests are widely used by teachers in their teaching practice, and, moreo-
ver, are favored by the students (Here the author has been supported by the equivalent
idea of Alderson (1996)). Heaton (1990) believes that multiple-choice questions are
basically employed to test vocabulary. However, we can argue with the statement, for
the multiple-choice tests could be successfully used for testing grammar, as well as for
testing listening or reading skills.

It is a well-known fact how a multiple-choice test looks like:

1. - not until the invention of the camera that artists correctly painted horses rac-
ing.

(A)There was

(B) It was

Q1t

In summary, testing is extremely valuable part of educational assessment, but it
is only a part of the formula for quality learning. When tests are used in high-stakes
circumstances, a number of safeguards must be in place. Test developers must ensure
that certain groups of students are not disadvantaged why a test, and test users must
guard against allowing the testing process—the need for students to pass a certain
test—to overwhelm the rest of a student’s mastery of a wide curriculum. Furthermore,
remedial programs should be in place for students who score low or fail such tests.

Because the stakes are so high for so many students, additional research should
begin immediately to learn more about the intended and unintended consequences of
testing in educational decision making. If tests are going to be used to determine which
students will advance and what subjects schools will teach, it is imperative that we un-
derstand how best to measure student learning and how the use of high-stakes testing
will affect student drop-out rates, graduation rates, covers content, levels of student
anxiety and teaching practices.
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UDC 378
ONE OF THE MOST MAJOR FACTORS WHICH AID LEARNERS
TO LEARN THE LANGUAGE
L.F. Kudratov!

Abstract

The given article comes under review the issues which stop learning a new lan-
guage. Because during this people come across with a great deal of obstacles. Neverthe-
less it is set fourth wholesome advice, associated with improving all language skills.

Key words: challenges, various possible types of learning, essential ways, accomplish-
ments, enhancing vocabulary bank, experience.

Currently, all kind of learners such as students and children find out learning the
language challenging. As clear as daylight that acquiring the knowledge in the branch of
language is always claimed to be difficult for one who desire to do it.Some people would
like to read various articles, magazines, and newspapers which are published by natives
while others prefer to gain the knowledge through watching films, listening to the music
with lyrics and so on. First and foremost, each person should create the way that is
helpful and suitable only for themselves, on the grounds that there will be a perceptible
gap between the degrees and levels of the learner’s assimilation. On top of that, fighting
against hurdles and barriers can also be lucrative. What I am about to say is people
should enhance their immunity to the issues that can be a menace for their study. One
of them is procrastination, the act of postponing, delaying or putting off, especially ha-
bitually or intentionally. It is considered to be the most highly stated impediment to
make people fall behind the goals and objections which are going to be done.If you do
not put up with the difficult burdens as a result of the procrastination, your tasks will
keep on being appeared to be mountain and you will be obliged to stop and give your
target up . The one will stand against for who feels onus. To try to do everything on time
will be always good. Furthermore, sometimes we can be witness of opinions stated by
the learners that they are not able to study in the places where they can not feel them-
selves autonomous and free like a bird . Consequently, they will be confused and not
concentrate on one theme or topic. For this reason, descrying the place where you are
aware of finding out yourself independent and helps you to study more than you want,
it will be a blessing and well-founded idea. However, it should be far from incessant
noise that disturbs you from studying better. At the same time, it not only the means of
studying in the pure condition but also releasing your tire, unleashing the stress and
the factor which makes you zealous during the process of learning something. So, there
is a saying by Aaron Ralby:”The learning takes place inside you rather that outside, re-
gardless of whether it is a computer or book or a teacher in front of you.” Moreover,
each person who wants to illustrate his or her accomplishment and endeavours to get
ahead with flying colors in the proper aim should embrace these characters like self-
confidence, broad -mind,tolerance, and one of the most essential is knowledge and so
on. All aforementioned opinions will help to those who are adults and it is not thought
to be difficult for them.

Watching the children learn an additional language looks like seeing their first
time swim. Some of them know how to swim even it is the first time, on the contrary
other scan not manage to swim so far from the shore and they prefer to stay dipping a
toe in the water. It is totally believed that the intensity of the children’s interest to the
language comes naturally, namely it have to be naturally -gifted. They gain the
knowledge faster than others. At the time a child comprehends the importance of learn-
ing language, and can see how it directly applies to their life. T he teachers and educa-
tors have recently found that a contextual, theme- based curriculum can help get stu-
dents more excited to dive into language learning. As they begin interested in language,
they see meaningfull connections to their lives, they begin to take risks to produce the
language which helps them to acquire it faster and more efficiently. Sharing the

1Kydpamos Jlasuz ®apxodosuy - npenojjaBaTesb aHTJIMHACKOTr0 A3bIKa Kadeapbl «UcTo-
pHU U rpaMMaTHUKH aHTJIMHCKOro A3bika», CaMapKaH/CKUH roCcyAapCTBEHHbIA UHCTUTYT WHO-
CTPaHHbIX SI3bIKOB, Y36E€KUCTaH.
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knowledge of language is really connected with the age of the child. In as much as, if a
child is taught a language at an early age, the percentage of acquiring the language will
be higher than expected. Oppositely, at age of ten, the process gets harder, however it
is not true about everyone. Another factor is child’s comfort in the current country res-
idence.Most children have to leave their location and school as their parents’ job
changes, as a result of it, they feel themselves “blue” and in other cases begin kicking
and screaming. Fortunately, even at first children are deeply disappointed, if they are
welcomed by teachers and natives and supported by parents, they do not feel isolated
any more. Because of this situation children may probably improve and advance their
pronunciation and enrich their vocabulary via continuing learning the language or eve-
rything goes contrarily. In fact, during learning foreign language the most challenging
step is memory .With thousands of words and grammar rules to remember, you need
all the help you can get to retain what you learn. If you pay great attention to the scien-
tific investigations about memory, you will discover that most of the words you have
difficulty to memorize, are the words youcan notpronounce well. And of the trick rea-
sons is almost all of the foreign languages are full of hard-to -pronounce and hard- to -
memorize words. One more vital way of it is to focus on the thing exactly you want and
know how to bring children’s attention . Often the discussion around how to learn a
language slides into a debate about so-called traditional v-tech approaches. For Aaron-
Ralby, director of Linguisticator, this debate misses the point :” The question is not so
much about online or app v-book. Rather it should be how can we assemble the neces-
sary elements of language for a particular objective that it is not so essential learners
with hi-technologies, butin order to improve their skills related to the language, teacher
should present user-friendly way of teaching methods and objects which help students
to cath up and comprehend the task and elements. Besides this, learning vocabulary in
context is also wide-spread method of learning language. Due to the fact that memoriz-
ing lists of vocabulary can be challenging, not to mention potentially dull. Ed Cooke, co-
founder and chief executive of Memrise, believes that association is key to retaining
new words:, A great way to build vocabulary is to make sure the lists you are learning
come from situations or texts that you have experienced yourself, so that the content is
always relevant and connects to background experience.” According to the saying, we
can fairly say that experience is one of the most regarded part of learning .In as much
as the word which you are going to learn by heart will be learnt through making sen-
tences up, reading a sorts of texts and so on . It will be good way of learning, however it
does not mean that you should do each word like an aforementioned, otherwise it will
be time -consuming at the same time. As it is inevitable as death that there are some
words which are difficult to remember and the words which are catchy. Thus, it de-
pends on a word. During the process of learning the language the most brilliant pro-
gress is to read kinds of books including short stories, novels and so on. Alex Rawlings
explains that reading for pleasure “Exposes you to all sorts of vocabulary that you will
not find in day-to-day life, and normalises, otherwise baffling and complicated gram-
matical structures. T he first book you ever finish in a foreign languages is a monumen-
tal achievement that you will remember for a long time.” Of course, if you read a book
so as to look up new words in it makes readers feel tiresome and exhausted and you
will not want to read the book even the story at the end.

In conclusion, sometimes learning language is seemed to be hard to gain and a
person who is zealous to do it can achieve his or her aim. Broadly speaking, in our inde-
pendent country English language is covering all branches of science and profession.
For this reason we can be witness of huge interest in it and progress among language
learners, learners are not limited to learn only a language, but also broadening their
horizon by learning other world languages. Undoubtlessly, it means that there are being
created and organized a majority of possibilities and chances by our government and
our respectful teachers are utilizing each new method to improve learners knowledge
as fast and efficient as they can. That is why, it our duty to be a pride of our nation and
state
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UDC 378
TEACHING FOREIGN LANGUAGE TO THE CHILDREN
VIA INTERACTIVE METHOD
L.F. Kudratov?, N. Lutfullaeva?

Abstract

The given article is based on studying a foreign language via interactive method,
consisted of many methods.

Key words: teaching, interactive methods, children, modern, language, kindergarten,
primary school.

In today's modern life, teaching foreign language for children is becoming ex-
tremely important. If [ say honestly that both teaching and learning foreign languages
are especially important these days. Lots of children pay attention to learn foreign lan-
guage such as English which is widespread language in the world. As a result, lots of
children learn it due to the fact that it is extremely important and necessary in their
future to be brilliant. Nowadays, there are a lot of opportunities for children to read and
learn something new in their free time. If you want your children to learn or improve
their English knowledge, you have to spend too much time reading and studying for
your child. In as much as, it is more and more important for their future. First and fore-
most, teaching interactive method is a very effective way to learning so fast and easy.
As you know it perfectly that it is so comfortable to learn. On top of that, relationship
between teachers and children should be very close; it plays a great role in understand-
ing each other for interactive method. In addition, teaching foreign language to the chil-
dren via interactive method involves several methodologies.

Firstly, teaching interactive methodology for young learners.

It is the most effective methodology for all age groups to develop real communi-
cative ability with speaking foreign language. I believe that genuine face-to-face inter-
action between students and teacher is the best way to achieve this and help your child
to learn English. Furthermore, in this method is increased children's talent and it im-
proves the abilities of the children, and also teacher always teachs children according
to their interests, such as watching various interesting cartoons and films which are an
English language. Futhermore, showing variety of English words are described in a lot
of interesting colorful pictures which are easy, interesting and necessary words and
also listening different songs which are in English language. All of them are really useful
to learn so fast. If I talk about their importance, firstly when children watch various
cartoons and films so much, they can open their mind and they can understand English
easily when they watch .Secondly,when children are taught English words with pictures
of colorful things, they become very clear. And also vocabulary in this way is under-
standable and easy for children. But children are taught English words without colorful
pictures, its effect will be so slow and they cannot learn by heart very well. Thirdly, if
children listen songs, it can improve their listening or they sing different songs which
belong to English, it can improve their pronunciation in English. As a result, they can
learn so fast and very well, during teaching interactive process.

Teaching interactive methodology for young children in kindergarten.

Its aim is to develop in your child a love for English and positive attitudes to-
wards language learning. This course gives them the opportunity to learn the language
in an English-speaking environment. This method will accelerate the child's learning
easily and very quickly. It is used to fun and interactive communicative activities such
as games, songs, chats and stories. Children engage in structured and free play activities

1 Kyopamoe Jlazuz ®apxodosuy - npenogaBaTeib aHIJIMHACKOTr0 si3blka Kadegpbl «McTo-
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to practice what they have learnt in class. These lessons are theme-based and they nur-
ture reading and communication through a range of activities including art and craft,
show and tell, role-plays and experiments. After the presentation of the topic, children
get to work in small groups so that the teacher is able to pay each child more attention
and help. Moreover, children get knowledge and meaning of the world and creative de-
velopment .Apart from this, the method can help children to come up with inde-
pendently and also children are interested in reading. Further learning process, chil-
dren get lots of new and necessary information from these lessons. Not only new and
necessary information but also work experience and especially for children of kinder-
garten are taught by illustrated pictures. If [ say honestly, children never waste their
time, if they learn all of the things from interactive method.

Teaching interactive methodology for Primary.

[ can say that this method is more difficult than method of kindergarten, namely
if you teach children with interactive activities such as communicative games, songs,
chats, drama and role-plays which emphasize spoken fluency and improve children’s
pronunciation in English. Students read and write stories, poems, letters, and reports
to learn a variety of text types and styles of writing. Futhermore, if children can use
topics which are relevant and motivating to the age and level of children to present and
develop their grammar and vocabulary for everyday use .Children work on projects to
activate and consolidate their English knowledge. In addition, in my mind, parents
should keep track of their child's learning progress .You know perfectly that it is ex-
tremely important process for your children. Certainly, I think so it is important for re-
lationship. On the grounds that, if teacher can explain his lesson clearly and easily, chil-
dren will understand it and learn very quickly. However, children should not be lazy. I
come up with that if well-educated teachers teach children, one day they can stand on
their own two feet.

Teaching interactive methodology for Secondary.

Teaching interactive method plays an important role in children's life. It makes
children more independent in their own way .Importance of teaching interactive is that
ithelps students to discover their resources and they are also able to control their learn-
ing process to an extent. They can decide which way they want to develop and present
their projects and this helps them to build strong research skills and it shows lots of
benefit. On top of that it is taught by experiences. Futhermore, during teaching process,
teacher gives a problem and students have to work out this problem one by one. After
that this problem is discussed by learners. Today’s one of the major problem is learning
foreign language. Friendly speaking that learning foreign language is not an easy thing.
It is a long and slow process that takes so much time and patience. However, knowing
English is absolutely necessary for children not only for children but also it is as neces-
sary for every person as water. As a result of teaching interactive method can help to
learn fast. In addition, it is known that there are a lot of difficulties during learning pro-
cess. However, there are solutions with interactive method for every problem. It does
not matter if your child meets different difficulties face to face, he or she can work out
all of them with his or her experiences. During teaching process, teacher gives questions
for children and they express their ideas and also their vivid imaginations to their
teacher. I can say that in interactive method teacher's role is to direct children to the
activity to get the aim of lesson which include interactive exercises and tasks. As you
know that teaching foreign languages may be divided into three groups. They are Pas-
sive Methods, Active Methods, and Interactive methods. [ want to explain every meth-
ods of teaching, all of methods are the best methods to teach. However, all of methods
are differing from each other with their meanings. Firstly; [ want to speak about Passive
method. In passive method a teacher is in the centre of teaching, he or she plays in active
role, but children are passive. Control can be carried out by the way of questions; it may
be useful when it is used by an experience. Secondly, in active methods children are also
active. Their role and activity is equal in this process. Children may be asked questions
and express their ideas to their teacher. The first interactive method or approach is a
modernized from of active method. In this method children become active .Most of the
teachers usually understand or mean cooperative action during a lesson. Thirdly, I am
going to tell about in Interactive method. Teacher's role is to direct children activity to
get the aim of lesson which includes interactive exercise and tasks. The last but not
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least, I recommend children to teach interactive method, duo to the fact that it is suita-
ble and comfortable for each child.

References:
1."Interactive methods of activities in teaching foreign languages" by Azamdjanova
Xurshida Nizomdjon qizi.

2."Our teaching methodology for young teachers".British Council.

© L.F. Kudratov, N. Lutfullaeva, 2018

68



Yuenbiii XXI Beka e 2018 e« N2 7-1 (42)

UDC 378
TEACHING ENGLISH THROUGH READING

L.F. Kudratov?, N. Shodieva?
Abstract

The given article is based on studying a new language via reading wholesome
books, consisted of many new words in a determined area or simple books it total.
These ones are very required for broaden people’s horizon. Additionally, it is used for
increasing learner's vocabulary.

Key words: benefits of reading louder, choosing the right book, reading process, sharp
progress.

Today’s one of the widespread languages is English. We can be witness of English
language in every branch of society and it is required to learn the language. Widely
speaking, through learning language people can easily keep in touch with and com-
municate with native speakers of the foreign countries and broaden their horizon via
being informed about various cultures and traditions of the abroad. For these, afore-
mentioned reasons lead people to learn English language. However, during the learning
process some of the people come across different kinds of challenges and difficulties. In
order to obtain the goal, namely to learn English, first and foremost, you should adopt
a time-management rules and stick to the schedule. Furthermore, so as to acquire the
knowledge of English language some types of learning styles come to help us such as
auditory, visual and kinesthetic. You can freely choose one suitable type which aids you
to learn the language easily and efficiently. In today’s modern day, reading is the basis
of our life .As a child we learn to read, and after being adult it is time to read to learn
something new. We read to learn new rules, new information, and learn how to do
things in our life. So, we also use reading to learn English. If you want to learn and im-
prove your English, you are required to spend your lots of time to reading. The more
you read, the more input your brain gets how the language is working. Additionally,
reading louder can advance not only your reading skills but also your pronunciation,
spelling, and listening skills at the same time. The most important thing in the process
of reading is new words. Not trying to translate each word in the text that you come
across and if the amount of the new words is more than you expect, it is better to alter
the level of the reading task. Another tip is to organize a glossary including the words
which is used in one specialized area of knowledge, namely various terms. Another af-
fective way of learning English through reading is choosing the right book, story, novel
or it can be poem. Many regard that newspapers will be a good choice since they cover
our real life and the news. On top of that some teachers endeavor to teach their students
and pupils through reading. To my way of thinking it is one of the means of improving
your English. It means that your brain is in a very active way of learning. Reading is very
active process. It is doubtless that the writer does a plethora work to write something
and at the same time reading demands a majority of hard work from the reader. Why
people consider reading is more effective? In as much as during the reading process,
firstly, reader can imagine a scene in his or her mind, so it extends learner’s imagination
and creativity, secondly, comprehend clearly what the writer is about to say, namely it
increases learner’s understanding, thirdly, it is the best way to advance people’s own
opinions, ideas and how to illustrate agree or disagree opinions with the writer. If these
tips are carried out, it can be advantageous for the learners. When you learn a language
listening, speaking, and writing are important, but reading can also be very helpful. We
can illustrate it through some pros sides associated with reading. First and foremost,
learners encounter with new words when you read. However, teachers will not advice
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you to write, stick with the highlighter or look up each word that you do not know as it
requires too much time and even it can slow you down. On the contrary, try to catch the
meaning or a main idea of the text and work even without the dictionary or vocabulary.
If you have a lot of new words, it means that the text is in high level, you need simpler
form. So it is as clear as daylight that you can enrich your vocabulary in each text day
by day and it will be first step to begin learning English. Besides that, reading can
demonstrate the structures and expressions that are good example to write essays or
letters. So, by reading there is opened a new door to the writing. Moreover, reading is
written according to the grammar rules and no doubt learners can strengthen their
grammar naturally when they read. Apart from this, reading speed is also essential, on
the grounds that each person has his or her reading speed and it is up to a person how
fast he or she is reading unlike listening or speaking. It does not matter. This is one of
the big advantages of reading since different people work in different speeds. In addi-
tion to it, teachers can involve students and pupils by choosing reading materials ac-
cording to learner’s interest. Because, if a person reads something with a great interest,
the work or information is kept forever in their mind. The most important thing is you
can get useful information about the theme which is really intriguing to you and im-
prove your English. Another affective way of learning English through reading is choos-
ing the right book, story, novel or it can be poem. Many regard that newspapers will be
a good choice since they cover our real life and the news. However, not everything goes
as you want, because they include both political and social news and as everybody
knows that political news is always challenging, for this reason try to read” newspapers
if your level is intermediate or above. Pay attention if they are published by natives.

Last but not least, learners who are about to learn English try to do your best
utilizing the best method for you and teachers who teach students and pupils use the
most efficient style in order to make sharp progress among learners during teaching
the English language.

References:
1. 1997-2018 Englishclub.com by Joseph Essberger. The world’s premier free website
for learners and teachers of English

2. “English Grammar Online” the fun way to learn English.
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GAME TECHNOLOGIES IN ENGLISH TEACHING PROCESS
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Abstract

This article informs about changing kinds of games, used during classes and
modernized methods of teaching at institutions of learning. In most cases, they can be
composed of training materials, such as grammar and exercises. Furthermore, it is quite
possible to participate in both a teacher and a student.

Key words: computer facilities (multimedia), educational process, training programs.

Game is, perhaps, the most ancient reception of training. With emergence of hu-
man society also the problem of training of children in the vital and socially important
receptions and skills has appeared. With development of a civilization of game change,
many objects and social plots of games change.

Unlike game in general pedagogical games possess an essential sign - accurately
a goal of training and the pedagogical result corresponding to her, an educational and
informative orientation.

The playful way of occupations is created by means of game receptions and situ-
ations which allow stirring up cognitive activity of pupils.

When planning game the didactic purpose turns into a game task, educational
activity submits to rules of the game, the training material is used as means for game;
the competition element which translates a didactic task in game is entered into educa-
tional activity, and successful performance of a didactic task contacts game result. An
important role in ensuring efficiency of educational process is played by his activization
based on use of new pedagogical technologies, including information. Need of search of
new pedagogical technologies is caused by the following contradictions: between moti-
vation and stimulation of the doctrine of students; passive and contemplate and active
and converting types of educational activity; psychological comfort and discomfort; ed-
ucation and training; standard of training and individual development of the certain
person; the subject - subject and the subject - the object relations. Functions of the com-
puter as the instrument of activity of training, are based on his opportunities of exact
registration of the facts, storages and transfers of large volume of information, group
and statistical data processing. It allows to apply it to optimization of management of
training, increase of showiness and objectivity of educational process at considerable
economy times of the teacher of the following directions: Receiving information sup-
port; Diagnostics, registration and systematization of parameters of training; Work
with training materials (search, analysis, selection, registration, creation); Organization
of collective work; implementation of distance learning. During the work with training
materials of the personal computer provides to the teacher various types of the help
which consists not only in simplification of search necessary data during creation of
new training materials due to use of systems of reference providing, but also in regis-
tration of materials for training (texts, drawings, schedules), and also in the analysis of
the existing developments. The automatic analysis, selection and forecasting of effi-
ciency of training materials are the important directions of use of the computer as the
instrument of information support of activity training. The teacher can not only make
selection of materials for training (to make basic and grammatical word stocks, to select
texts and exercises), but also to analyze texts and the whole manuals [1]. Besides devel-
opment of printing training materials modern computer means allow teachers, without
being engaged in programming, to independently create new KOPEKS. For this purpose
there are several opportunities: modification and addition of databases open COP use
of so-called author's or generative programs. These programs call generative as they
spontaneously generate the computer training programs (CTP) from the language ma-
terial entered by the teacher.

1HUcaes Cupoxcuddun Mamamkysao8uy - npenojaBaTesb aHIJIUUCKOroO s3blKa Kadpeapbl
«HcToprHY M rpaMMaTHKU aHIVIMACKOTO si3blKay, CaMapKaH/CKUH roCy/JapCTBEHHBI HHCTUTYT
HMHOCTPAHHBIX 13bIKOB, Y30€KHUCTaH.
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In relation to the pupil the computer can carry out numerous functions, acting in
a role: Teacher; Expert; Partner in activity; Instrument of activity; Pupils can use the
personal computer according to the individual requirements at various stages of work
and in various qualities. Thanks to opportunities of realization of functions of the
teacher, the computer is often used in the course of independent and homework of pu-
pils, during autonomous studying of language, for completion of gaps in knowledge by
the lagging behind pupils. In this situation the training and training computer programs
which are specially created in the educational purposes are used. It is possible to tell
that the computer from "teacher” turns into the active assistant to the teacher. Along
with information and informative contents interactive lecture has emotional coloring
thanks to in the course of her statement of computer slides. In advance preparing for
lecture, the teacher develops on the computer in the Power Point application of the Of-
fice program necessary quantity of slides, supplementing video information on them
with a soundtrack and elements of animation. It is natural that it considerably raises
requirements to qualification of the teacher. He has to have the necessary level of
knowledge of the computer equipment and own skills of work with the software. An
important condition of carrying out interactive lecture is also existence of specialized
audience, the equipped computer equipment and modern means of public demonstra-
tion of a visual and sound training material. In the course of a lecture statement the
teacher incidentally provides information on a slide by way of illustration. It promotes
the best assimilation of a training material by students. Efficiency of application of in-
teractive lecture during teaching a course of the economic theory in technical colleges
is explained by an originality of registration of text information in the form of schedules,
logical schemes, tables, formulas which are widely used by teachers of disciplines of a
technical profile. It, in a combination to sound effects, elements of animation and com-
ments of the teacher, does the training material stated at lecture on general and human-
itarian discipline, more available to understanding students with technical mentality.
Thus, participation in training process at the same time of the teacher and the computer
considerably improves quality of education. Use of the offered technique intensifies
teaching process, increases interest of students in the studied discipline and efficiency
of educational process, and allows reaching the bigger depth of understanding of a
training material. On the one hand, cooperation of the teacher and the computer makes
a subject matter more available for understanding various categories of students, im-
proves quality of her assimilation.

With another — it places more great demands on the level of training of the
teacher and his qualification who has to already not only own traditional techniques of
teaching, but also be able to modernize them according to specifics of trainees, using
modern achievements of science and technology. Along with advantages, introduction
of information technologies can have also negative sides. A number of the problems
arising in the course of application of information technologies: Problem of a ratio of
volumes of information: Information provided by the computer can significantly differ
from those volumes which the user (the student, the pupil) is capable to capture, com-
prehend and acquire mentally.
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UHdopmanusa a/11 aBTOPOB

Kypnan «Yuenniii XXI BeKa» BBIXOAUT €KeMeCSIUHO.

K ny6aukauuu NpuHUMAIOTCS CTaThbU CTYAEHTOB U MaruCTPaHTOB, KO-
TOpbIe XeJIaloT ONy6JMKOBATb pPe3y/IbTaThbl CBOEro UCCIeJ0BaHUs U IpeCTa-
BUTb UX CBOUM KOJLJIETAM.

B pejakuuio XypHasa NpeAOCTaBJAITCA B OTAeJAbHbIX ¢aiaax no
3JIEKTPOHHOM IOYTe CJ/leAylole MaTepUaJbl:

1. ABTOpPCKHI OpUTHHAJ CTaThH (Ha pycckoM si3bike) B popmaTe Word
(Bepcus 1997-2007).

Tekct HabupaeTcsa mpudToM Times New Roman Cyr, kersiem 14 pt, c mo-
JIYTOPHBIM MEX/AYCTPOUYHBIM UHTepBasioM. OTCTynbI B Havase a63ana - 0, 7 cMm,
a63a1bl YeTKOo 0603HavYeHbI. [Tosis1 (B cM): c/ieBa M cBepxy — 2, cipaBa U CHU3Y -
1,5.

CTpyKTypa TeKCTa:

e CBeJeHnA 06 aBTOpe/aBTOpax: UMsl, 0TUeCTBO, GaMuUJIHUs.

+ HasBaHue cTaThu.

e AHHOTAIMA CTaThH (3-5 cTpoyek).

¢ Ki1roueBble €j10Ba 10 CoZlep:KaHUIO cTaTbU (6-8 c/10B) pa3meLiawTcs

1ocJjie aHHOTAlUU.

¢ OCHOBHOM TEKCT CTaThH.

CTpaHuLbl HEe HyMepyrTCcs!

06beM cTaTbU — He OrpaHUYUBAETCS.

B Ha3BaHuU dalisia He06X0AMMO YKa3aTh GaMU/IMIO, HHULIUAJIBI aBTOpa
(nepBoro coaBTopa). Hanpumep, UBanoB U.B. ctaThs.

CTaTbs MOXeET coZiepkaTh JII000e KOJIMYeCTBO U/LIIOCTPATUBHOrO Ma-
TepHaJsia. PUCYHKU NpefOCTaBASIOTCSA B TEKCTe CTaTbU U 06513aTeJIbHO B OT-
nenbHoM ¢amyie B popmarte TIFF/JPG paspenienvem He MeHee 300 dpi.

[Tog KaXbIM PUCYHKOM 0043aTeJIbHO JJOJLKHO ObITh Ha3BaHHUe.

Becb wiocTpaTUBHBIN MaTepuasl BbINOJHAETCA OTTEHKaMU YepPHOro
U CEpOro LBETOB.

®opMy.Ibl BEINOJTHATCH BO BCTPOEHHOM pefakTope dpopMmy Microsoft
Word.

2. CBeneHus 06 aBTope (aBTOpax) (3aMOJIHSAIOTCS HA KaX/A0r0 U3 aBTO-
POB U BBICBLJIAIOTCS B OAHOM (daile):

e UMs, 0TUECTBO, paMuJIUs (IOJTHOCTHIO),

e MeCTO paboThl (yuebnl), 3aHMMaeMasi J0KHOCTb,

¢ chepa Hay4YHBIX UHTEPECOB,

e a/ipec (C NOYTOBBIM HMH/JEKCOM), Ha KOTOPbIH MOXXHO BBICJIATh aBTOP-

CKHUH 9K3eMILISIp XKypHaJa,

e a/ipec 3JIeKTPOHHOM NOYTHI,

* KOHTAaKTHBIN TesedoH,

¢ Ha3BaHUE PyOPUKH, B KOTOPYIO HEOOXOAUMO BKIYUTD MyOIMKALUIO,

¢ He06X0AMMOe KOJINYeCTBO 3K3eMILJISAPOB XXypHaJa.

B Ha3BaHuu daiisia He06X0AMMO yKa3aTh GpaMUINI0, HHULHUAJBI aBTOpa
(nmepBoro coaBTopa). Hanpumep, HBaHoB U.B. cBe JeHUSI.

Apec a1 HanpaBJIeHUA CTaTel U CBeJeHull 06 aBTOpe:
uch21vek@gmail.com

MabI :kaeM Bamux crareit! Yaauu!



